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Overview    

The purpose of these guidelines is to help LC (LC) undergraduate and graduate students (teacher 
candidates) in the School of Education, Department of Middle and High School Education, and 
the classroom teachers (host teachers), to become familiar with the requirements, goals, and 
purposes of both classroom observations and one-to-one or small group tutoring. Both of these 
fieldwork activities are required components of the LC educational program/coursework, and 
their primary purpose is to enable teacher candidates to spend time in an actual classroom where 
they will observe and then participate in activities that will foster their growth as teachers and 
learners. 

Fieldwork Guidelines for Classroom Observations (Level I)  

(See complete fieldwork course guidelines on page 9) 

Teacher candidates are required to spend 15 hours in a classroom, library, tutoring center, or 
other educational setting (museum, after-school program, local community-based organization) 
during the semester in which they are completing ESC 301, ESC 302, ESC 501, or ESC 502. 
These hours must be documented, and proof of completion must be submitted to the LC 
instructor.  

Teacher candidates are usually expected to find a suitable location for classroom observations 
that fits their needs and schedules; however, the teacher candidates’ LC instructors will oversee 
this process to ensure that the teacher candidates’ placements are appropriate and that they 
satisfy LC’s and NCATE’s requirements. Elvani Pennil, Director of Field Experiences, has also 
identified placement sites that are automatically assigned to students in certain courses.  Should 
this be the case, Ms. Pennil will contact teacher candidates directly to inform them of their 
placement site. 

Although it is not required, it is highly recommended that teacher candidates distribute the 15-
hour requirement evenly over the course of the semester; for example, spending one or two hours 
per week in the school, on the same day of each week, rather than lumping the time together. 
This not only enables teacher candidates to see the way teaching and learning evolve over time, 
but it enables the host teacher and the students who are being observed to become accustomed to 
the teacher candidate’s presence and to develop familiarity and trust.   

Teacher candidates must familiarize themselves with all aspects of their host schools and 
classrooms before beginning their observations, including but not limited to school policies and 
procedures.  

Teacher candidates should be aware that their host teacher may not be familiar with the 
requirements, purposes, and goals of the 15 hours of observations. In fact, this may be the first 
time the classroom teacher is hosting a teacher candidate. Therefore, it is the teacher candidate’s 
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responsibility to explain fully and clearly the requirements of the observation. The teacher 
candidate should also provide a copy of these guidelines to the host teacher at their first meeting. 

Teacher candidates must meet with the host teacher, preferably before observations begin, and 
use this meeting to build a professional rapport. At this meeting, teacher candidates should 
exchange contact information with the host teacher and coordinate the dates and times of 
observation to ensure that they fit the host teacher’s needs and schedule. If possible, teacher 
candidates should schedule other meetings with the host teacher over the course of the semester 
to ask questions and to learn more about what is being observed: for example, the teacher’s 
instructional strategies, the learning theories being applied in the classroom, curriculum, 
classroom management policies and procedures, assessment. Teacher candidates should schedule 
an end-of-semester meeting as well, during which teacher candidates can reflect on their 
observations and ask further questions. This and all other meetings should be scheduled at the 
convenience of the host teacher.  

Teacher candidates will be evaluated by the host teacher at the end of the semester. A copy of the 
host teacher’s evaluation form is included in the appendix. The host teacher should share the 
results of the evaluation with the teacher candidate.  

Teacher candidates should remember that their host teachers’ primary responsibility is to their 
students. Of course, host teachers are willing to share their knowledge and expertise with teacher 
candidates: They have graciously volunteered to do so and receive no compensation for this 
service to the profession. However, host teachers are exceedingly busy not only when they are in 
the classroom but during their prep and lunch periods. Teacher candidates must be certain to take 
this into consideration as they interact with the host teachers, making themselves available for 
meetings and conferences at times that are convenient for the host teachers.  

Teacher candidates must introduce themselves to the appropriate administrator(s), for example 
the assistant principal of the school. At this time, teacher candidates should become familiar with 
all requirements of the particular school or academic setting, including but not limited to dress 
requirements, schedule of periods and classes, procedures for entering and leaving the building, 
use of facilities such as the teachers’ lounge, etc. 

A further note about dress: No matter how other people in the school or educational setting dress, 
teacher candidates must wear, at all times, business casual attire. Jeans, tight-fitting clothing, 
shorts, open sandals, transparent fabrics, halter tops are inappropriate. Remember, the time you 
spend in a school setting should be considered a prolonged job interview; your appearance, your 
mannerisms, your comportment matter and affect your reputation and the reputation of LC.   

Teacher candidates are responsible for finding out what procedures are in place in terms of 
having attendance sheets signed for each and every visit. In many cases, this is a responsibility 
the assistant principal or the department chair assumes in order not to overburden the host 
teacher.   
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Teacher candidates are responsible for learning the schedules of their classrooms and schools. 
While the New York City Department of Education’s academic calendar is usually the same as 
LC’s academic calendar, there may be class trips, time allotted for professional development, etc.  

Teacher candidates must behave and carry themselves at all times in the most professional 
manner. Of course, teacher candidates are encouraged to get to know the students in the 
classroom, but they must do so in a way that does not interfere with teaching and learning. 
Teacher candidates should not be, under any circumstances, alone in the classroom with students, 
nor should teacher candidates, under any circumstances, have any physical contact with students. 
In addition, teacher candidates should never communicate outside of the classroom with 
students.  

Under no circumstances should a teacher candidate send or receive text messages or use a cell 
phone or other electronic device while in a classroom. If there is an emergency, step outside the 
classroom, find a place to quickly conduct your conversation or to text that will not disrupt 
learning, and return to the classroom as quickly and unobtrusively as possible.   

When teacher candidates are discussing the progress or performance of individual students 
outside the classroom, in their LC education courses for example, teacher candidates must be 
mindful of the students’ rights to privacy. If you have any question about this, consult with your 
host teacher and /or your LC professor and/or your LC Supervisor.   

Teacher candidates must remain alert and engaged, taking notes and actively observing all 
aspects of the classroom, from the physical layout to the interaction between teacher and students 
and among students. In particular, teacher candidates should observe the way the classroom 
changes and evolves over time. What is changing from one observation to the next? What is 
consistent? What do these changes and consistencies signify?  

Teacher candidates must recall the theories and practices they are studying and discussing in 
their LC course work and determine if and how they are being applied in the classrooms they are 
observing. 

In the event one is assigned, teacher candidates are required to maintain consistent contact with 
the LC Field Supervisor.  (See Appendix B.)   

In the rare instance that a problem arises, you must follow the instructions and/or directions 
given to you by the host teacher or the school administrator(s). Remember, you are a guest in the 
school. Do your best to contact your LC Field Supervisor or Ms. Elvani Pennil, Director of LC’s 
Field Experience and Professional Development Network, as quickly as possible to explain any 
problem or incident. In this way, a LC representative will be able to help and advise you.   

Teacher candidates should remember that this classroom observation requirement is part of a 
continuum: These 15 hours of observation enable you to see the theories you have learned in 
your education courses being applied in a real classroom setting. Even more importantly, these 



! 6 

15 hours of observation prepare you for the next step in your educational training: to participate 
in one-to-one and/or small group tutoring as you complete the requirements of ESC 429, ESC 
409, ESC 529, or the required undergraduate or graduate methods courses. 

It is the responsibility of the teacher candidate to keep an accurate and up-to-date time sheet. 
(See Appendix C.) Be certain to have your host teacher sign the timesheet at the appropriate 
times.  

Remember that if you have been assigned a LC Field Supervisor he or she will always be 
available to help you; maintain regular contact with him or her and reach out immediately if you 
have any questions or are experiencing any difficulty with your placement.  

Fieldwork Guidelines for Small Group or One-to-One Tutoring (Level II) 

Satisfactory completion of the Classroom Observation requirement (described above) is a pre-
requisite for this tutoring component.  

Teacher candidates are expected to spend 20 hours (undergraduate), 25 hours (graduate), or 30 
hours (methods course) in a classroom, library, tutoring center or other educational setting 
(museum, after-school program, local community-based organization) during the semester in 
which they are completing ESC 429, ESC 501, ESC 502, ESC 529, or methods.   

It is the responsibility of the teacher candidate to keep an accurate and up-to-date timesheet. Be 
certain to have your host teacher sign the timesheet at the appropriate times.  

Teacher candidates are usually expected to find a suitable location for classroom tutoring that fits 
their needs and schedules; however, the teacher candidates’ LC instructors will oversee this 
process to ensure that the teacher candidates’ placements are appropriate and that they satisfy 
LC’s and NCATE’s requirements. Elvani Pennil, Director of Field Experiences, has also 
identified placement sites that are automatically assigned to students in certain courses.  Should 
this be the case, Ms. Pennil will contact teacher candidates directly to inform them of their 
placement site. 

Teacher candidates must distribute the required hours evenly over the course of the semester, for 
example, spending one or two hours per week in the school rather than lumping them together. 
This not only enables teacher candidates to see the way teaching and learning evolve, it increases 
the likelihood that teacher candidates will develop strong, supportive, and effective relationships 
with the student or students who are being tutored. It takes time and effort to develop the 
necessary trust and comfort between a tutor and tutee. Furthermore, tutoring is highly effective 
when the material being taught is covered sequentially; this cannot happen unless the tutor 
schedules visits at regular intervals. In addition, it is almost impossible for host teachers to pair 
teacher candidates with students in need of tutoring unless the teacher candidate has a regular 
and consistent schedule. Host teachers should not be expected to permit teacher candidates to 
work with their students unless the teacher candidate comes to the classroom on a regular and 
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consistent basis; gets to know the students, the curriculum, the classroom procedures, and the 
learning styles of the students with whom they will be working. 

Teacher candidates must familiarize themselves with all aspects of their host schools and 
classrooms before beginning their tutoring, including but not limited to school policies and 
procedures. 

Teacher candidates should be aware that their host teacher may not be familiar with the 
requirements, purposes and goals of the tutoring component. In fact, this may be the first time 
the classroom teacher is hosting a teacher candidate. Therefore, it is the teacher candidate’s 
responsibility to explain fully and clearly the requirements of the tutoring component. The 
teacher candidate should also provide a copy of these guidelines to the host teacher at their first 
meeting. 

Teacher candidates must prepare, preferably in writing, a description of the courses they have 
taken, the theories and practices with which they are familiar, their area of interest and/or 
specialization. This information must be transmitted to the host teacher, and if possible, to the 
assistant principal or another administrator in the school. In this way, the host teacher will have 
the knowledge and confidence he or she needs to place the teacher candidate with one or a small 
group of students for tutoring. For example, if you have taken a course in teaching English 
Language Learners, if you have taken a course in Special Education, if you have prior tutoring 
experience, the host teacher should be aware of this so that your training and experience can be 
used effectively. Teacher candidates cannot expect host teachers to entrust their students to them 
unless they provide evidence that they are capable of addressing the needs of the classroom 
students. 

 Teacher candidates must familiarize themselves with all classroom procedures and as much of 
the curriculum as they can before they begin tutoring. A host teacher should not be expected to 
entrust his or her students to the teacher candidate unless he or she is assured that the teacher 
candidate is aware of and understands the policies and procedures in place, and the material that 
will be covered in the tutoring sessions. 

Teacher candidates must meet with the host teacher, preferable before tutoring begins, and use 
this meeting to build professional rapport. At this meeting, teacher candidates should exchange 
contact information with the host teacher and coordinate dates and times of tutoring to ensure 
that they fit the host teacher’s needs and schedules. If possible, teacher candidates should 
schedule other meetings with the host teacher over the course of the semester to ask questions 
and to get input and feedback from the host teacher regarding the teacher candidate’s 
performance and effectiveness. Teacher candidates should ask questions and seek clarification 
and advice at these meetings. Teacher candidates should also schedule an end-of-semester 
meeting, during which teacher candidates can reflect on their progress and performance as tutors. 
This and all other meetings should be scheduled at the convenience of the host teacher.  
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Teacher candidates will be evaluated by the host teacher at the end of the semester. (See 
Appendix A.) The host teacher should share the results of the evaluation with the teacher 
candidate.  

Teacher candidates should remember that their host teacher’s primary responsibility is to their 
students. Of course, host teachers are willing to share their knowledge and expertise with teacher 
candidates: They have graciously volunteered to do so and receive no compensation for this 
service to the profession. However, host teachers are exceedingly busy not only when they are in 
the classroom but during their prep and lunch periods. Teacher candidates must be certain to take 
this into consideration as they interact with the host teachers, making themselves available for 
meetings and conferences at times that are convenient for the host teachers. 

Teacher candidates must introduce themselves to the appropriate administrator(s), for example 
the assistant principal of the school. At that time, teacher candidates should become familiar with 
all requirements of the particular school or educational setting, including but not limited to dress 
requirements, schedule of periods or classes, procedures for entering and leaving the building, 
use of facilities such as the teachers’ lounge, etc. 

A further note about dress: No matter how other people in the school or educational setting dress, 
teacher candidates must wear, at all times, casual business attire. Jeans, tight-fitting clothing, 
shorts, open sandals, transparent fabrics, halter tops are inappropriate. Remember, the time you 
spend in a school setting should be considered a prolonged job interview; your appearance, your 
mannerisms, your comportment matter and affect your reputation and the reputation of LC.   

Teacher candidates are responsible for finding out what procedures are in place for having 
attendance sheets signed for each and every visit. In many cases, this is a responsibility the 
assistant principal or the department chair assumes in order not to overburden the host teacher. 

Teacher candidates are responsible for learning the schedules of their classrooms and schools. 
While the New York City Department of Education’s calendar is usually the same as LC’s 
academic calendar, there may be class trips, time allotted for professional development, etc.  

Teacher candidates must behave and carry themselves at all times in the most professional 
manner. Of course, teacher candidates are encouraged to get to know the students in the 
classroom, particularly the students whom they are tutoring, but they must do so in a way that 
does not broach the boundaries between adult professional and student. Teacher candidates 
should not be, under any circumstances, alone in the classroom with students, nor should teacher 
candidates, under any circumstances, have any physical contact with students. In addition teacher 
candidates should never communicate outside of the classroom with students.  

Under no circumstances should teacher candidates send or receive text messages or use a cell 
phone or other electronic device while in a classroom. If there is an emergency, step outside the 
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classroom, find a place to quickly conduct your conversation or text that will not disrupt 
learning, and return to the classroom as quickly and unobtrusively as possible. 

Teacher candidates must remain alert and engaged, even when not actively tutoring. Teacher 
candidates should be eager and willing participants in the classroom community at all times. 

When teacher candidates are discussing the progress or performance of individual students 
outside the classroom, in their LC education courses for example, teacher candidates must be 
mindful of the students’ rights to privacy. If you have any question about this, consult with your 
host teacher and /or your LC professor and/or your LC Supervisor.   

Teacher candidates must draw on the theories and practices they are studying and discussing in 
their LC course work and apply it in their tutoring. Teacher candidates should, however, also rely 
on the expertise and experience of the host teacher; he or she knows the students best, and he or 
she knows the material and skills the students are expected to master. Never second guess the 
host teacher; do your best to get clear and precise instructions before each tutoring session, and 
do your best to follow these instructions. Be certain to keep the host teacher apprised of all 
progress or of any problems. He or she will guide and direct you with the students’ best interests 
in mind.   

In the rare instance that a problem arises, you must follow the instructions and/or directions 
given to you by the host teacher or the school administrator(s). Remember, you are a guest in the 
school. Do your best to contact your LC Field Supervisor or Ms. Elvani Pennil, Director of LC’s 
Field Experience and Professional Development Network, as quickly as possible to explain any 
problem or incident. In this way, a LC representative will be able to help and advise you.   

Role of the Lehman College Supervisor 

The LC supervisor if assigned based on teacher candidate placement, will oversee effective 
communication among the teacher candidate, the host teacher, and the host school.   

The LC supervisor will: 

Establish contact with the LC course instructor to obtain an overview of the course goals and the 
way the observation or tutoring component in the host school satisfies and furthers those goals. 

Establish contact with the host school, with the host school administrator(s), with the host school 
teacher, to ensure that all requirements are being met and to ensure that teacher candidates have 
the correct placements and have created schedules. 

Establish and maintain regular contact with the teacher candidate to ensure that all requirements 
are being satisfied, and to ensure that the teacher candidate is benefiting from the observation or 
tutoring experience. The LC supervisor will provide support and guidance to the teacher 
candidate at all times. Be certain to remain in regular contact with the LC supervisor, and be 
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assured that he or she will always be available to help, to answer questions, to clarify 
responsibilities and requirements, to communicate with the host teacher and with the school 
administrators as necessary.  

Maintain regular contact with the host teacher to ensure that the host teacher is aware of all 
requirements and that the relationship between the host teacher and the teacher candidate is 
effective and beneficial to the host teacher, the classroom students, and the teacher candidate. 

Observe the teacher candidate and provide feedback. 

If schedules permit, meet with the teacher candidate and the host teacher to discuss the teacher 
candidate’s progress. 

Conduct follow-up meetings with the host school staff to ensure that the process has been 
effective and beneficial for all members of the host school and the teacher candidate. 

 

Information for the Host Teacher 

(Please see complete LC fieldwork guidelines on page 9 for a better understanding of the 
sequential nature of the teacher candidate’s fieldwork.) 

The host teacher is providing teacher candidates the opportunity to observe or tutor in a 
classroom setting. This experience will provide teacher candidates with the opportunity to apply 
the theories and practices they have studied and discussed in their educational courses in LC’s 
School of Middle and High School Education. The LC faculty, staff, and teacher candidates are 
grateful for the host teacher’s willingness to give of his or her time, expertise, and energy in 
order to help prepare the teachers of the future. 

The host teacher should review these guidelines and direct any questions to the LC supervisor or 
to the host school’s administrator in charge of the teacher candidates’ placement. 

The host teacher will be hosting either a teacher candidate who is observing in his or her 
classroom or who is tutoring one-to-one or in small groups. The requirements for observing and 
tutoring are described in these guidelines above. 

The host teacher will be provided with the name and contact information of the LC supervisor 
whose purpose is to ensure that all aspects of the observation or tutoring placement are 
satisfactory. The host teacher is encouraged to contact the LC supervisor to discuss any problems 
that may arise. 

As soon as possible after the host teacher is informed of the name of the teacher candidate who 
will be observing or tutoring in his or her classroom, the host teacher and the teacher candidate 
should meet to establish rapport, to determine the teacher candidate’s schedule (see above for the 
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number of required hours and for the teacher candidates’ responsibilities), and to discuss the role 
of the teacher candidate in the host teacher’s classroom. It is the teacher candidate’s 
responsibility to initiate this contact.   

The host teacher should provide the teacher candidate with the necessary information and 
guidance about the curriculum and the classroom schedule. 

The host teacher should be aware that the teacher candidate is satisfying requirements for 
graduation and certification; the teacher candidate must abide by all of the guidelines described 
above. As explained above, the LC supervisor is available to help the host teacher if there is any 
issue or problem.  

The host teachers should communicate his or her expectations to the teacher candidate clearly 
and consistently, and the host teacher should provide consistent feedback to the teacher candidate 
in order to ensure the teacher candidate’s continued growth and development. Please do not wait 
until the end of the semester to offer constructive criticism; it is best for the teacher candidate to 
receive consistent and regular guidance and suggestions for improvement so he or she can make 
the necessary modifications and adjustments to improve his or her performance over the course 
of the semester. 

If schedules permit, the host teacher should meet with the teacher candidate and the LC 
supervisor in order to discuss the teacher candidate’s progress and performance. The LC 
supervisor will do his or her best to schedule this meeting.  

If schedules permit, at the end of the LC semester, the host teacher should meet with the LC 
supervisor and the host school’s administrator(s) to discuss ways to improve the process for the 
benefit of the classroom students, the host school, and the teacher candidate. 
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Appendix A 

 

  
 

Department of Middle and High School Education 

FIELDWORK COURSES GUIDELINES 

ESC 301, ESC 302, ESC 409, ESC 429, ESC 501, ESC 502, and Undergraduate and Graduate Methods 

 

 

Level of 

Fieldwork 

Course Description of Fieldwork 

Undergraduate 

 

Level I 

ESC 301 Classroom observations 

 

15 hrs of documented fieldwork 

Undergraduate 

 

Level I 

ESC 302 School support systems (PTA, health services, library), institutions (cultural, historical, the arts) and community organizations 

(local community based organizations, health programs, after-school programs) 

 

15 hrs of documented fieldwork 

Undergraduate 

 

Level II 

ESC 429 Provide one-to-one and small group tutoring (depending on the candidate’s prior experience) to middle and high school students 

 

20 hrs of documented fieldwork 

Undergraduate  

 

Level II 

ESC 409 Provide one-to-one and small group tutoring (depending on the candidate’s prior experience) to middle and high school students 

 

20 hrs of documented fieldwork 

Undergraduate  

 

Level II 

Methods Provide one-to-one, small group tutoring, and class instruction  (depending on the candidate’s prior experience) to middle and 

high school students 

 

30 hrs of documented fieldwork 

Graduate 

Level I 

 

ESC 501 Classroom observations  

 

25 hrs of documented fieldwork  

Graduate  

 

Level I 

ESC 502 School support systems (PTA, health services, library), institutions (cultural, historical, the arts) and community organizations 

(local community based organizations, health programs, after-school programs) 

 

25 hrs of documented fieldwork 

Graduate 

 

Level II 

ESC 529 

 

 

Provide one-to-one and small group tutoring (depending on the candidate’s prior experience) to middle and high school students 

 

25 hrs of documented fieldwork 

Graduate  

 

Level II 

Methods 

Courses 

Provide one-to-one, small group tutoring, and whole class instruction  (depending on the candidate’s prior experience) to middle 

and high school students 

 

30 hrs of documented fieldwork 
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Appendix B  

 

 

Contact Information: 

Elvani Pennil, Director of Lehman College’s Field Experience and Professional Development 
Network, School of Education, Lehman College, CUNY, Carman Hall, Room B33, 250 Bedford 
Park Blvd. West, Bronx, NY 10468. Email: elvani.pennil@lc.cuny.edu, Phone: 718-960-8004, 
Fax: 718-960-7855 

Rafael Gonzalez, Field Supervisor, Rafael.gonzalez@lc.cuny.edu, Phone: 914-673-0080 

Host teacher contact information (to be inserted by teacher candidate for his or her use): 

 

 

 

Teacher candidate contact information (to be inserted by teacher candidate on host teacher’s 
copy of these guidelines): 

 

 

 

Notes: 
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p . 718-960-8004
f . 718-960-7855
www. leh m an .edu

C arm an H a l l , Room B33
250 Bed ford Park Blvd West
Bronx, NY 10468

PR O FESS I O N AL D EVEL O PM E N T N E T W O RK
S C H O O L O F E D U C ATI O N

 

EP 07.2012 

 

Field Experience Time Sheet 

 
Name of the Candidate        Semester     

        

EMPLID      Candidate’s Phone #      

 

School’s Name, #, Address           

 

School’s Phone #     Principal’s Name        

 

Lehman Course      Lehman Faculty Member       

 

Date of 

Observation 

Hours in 

Classroom 

Grade Level 

Observed 

Name of Teacher 

Observed 

Subject Matter 

Being Taught 

Authorized 

Signature 

      

      

      

      

      

      

      

      

      

      

      

      

      

      

      

      

      

      

      

      

      

      

      
Total Hrs      

 

Appendix C 
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Appendix D 

 

 

p. 718-960-8004
f. 718-960-7855
www.lehman.edu

Carman Hall, Room B33
250 Bedford Park Blvd West
Bronx, NY 10468

PROFESSIONAL DEVELOPMENT NET WORK
SCHOOL OF EDUCATION

 

EP 10.2013 

 
Field Experience Time Sheet  

ESC 409, ESC 429, 509, 529 and Methods Courses 
 

Name of the Candidate        Semester     
        
EMPLID #      Candidate’s Phone #      
 
School’s Name, #, Address           
 
School’s Phone #     Principal’s Name        
 
Lehman Course      Lehman Faculty Member       
 
Date of Work 
with Student(s) 

Time Working  
with Student(s) 

Grade Level 
Taught 

Content 
Area 

Name of Host 
Teacher(s) 

Authorized 
Signature 

      
      
      
      
      
      
      
      
      
      
      
      
      
      
      
      
      
      
      
Total Hrs      
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Assessment Adapted from Furman University Dispositions and Field Experience Evaluation  
*From Appendix A of LUTE Conceptual Framework: Theme I-Empower Our Community of Educators and Learners, Theme II-Educate and Advocate for Social Action and Equity, Theme III-Develop Human 
Competencies, and Theme IV-Affirm Our Diverse Ethnic and Cultural Contexts 

 

 

 

 
Cooperating Teacher’s Signature  ______________________________________________ Date ____________ 
 
 

 

I understand the content of this assessment: ______  yes   / ______no                    I   ______ agree/ _____ disagree with this assessment. 
 
Student‘s Signature _________________________________ Date ____________ 
 
For students who will be applying for student teaching:  
Save this assessment and be certain to submit it to your advisor along with your student teaching application. 
 

Candidate: 

     

  School Term/Year: 

     

 Content or 
Grade/Age Level: 

     

  

  

 
Cooperating Teacher 
for Methods 
Fieldwork: 

     

   
Site of Methods Fieldwork: 

     

  

 
 

 

    

INSTRUCTIONS:  This form is designed to evaluate a teacher candidate’s professional behaviors and dispositions that are characteristic of those who are successful in the teaching profession.  Please 

provide your best judgment for each item by recording your rating of the teacher candidate who you worked with in the column to the right. If you did not have an opportunity to observe the student’s 
performance regarding any item, please indicate N/A. The target for acceptable performance is “Meets Expectations (2)”. 

Disposition LUTE 
Themes 

Does not Meet Expectations (1) Meets Expectations (2) Exceeds Expectations (3) Rating 

Timeliness 
 

I  
Arrives late and/or leaves early more than 2 
times 

Usually arrives on time and remains as 
expected 

Consistently arrives prior to designated time 
and remains as needed until task is complete 

     

 

Attendance 
 

I 
Never attends as scheduled; may or may not 
notify teacher; and/or not dependable 

Attends regularly as scheduled; makes up time 
missed; is dependable 

Consistently attends regularly as scheduled; 
dependable; volunteers to attend beyond 
required time 

     

 

Appearance and 
Dress 
 

I, IV 
Never dresses appropriately for the school 
environment/classroom and/or is poorly groomed 

Usually dresses appropriately for the school 
environment and is generally well groomed 

Consistently dresses in a professional manner; 
is well groomed 

     

 

Rapport 
 

IV, III  

Exhibits no respect when communicating or 
interacting with peers, faculty, students, parents, 
and/or staff; and/or relates to others in a 
negative, demeaning, or sarcastic manner 

Usually demonstrates an ability to communicate 
and interact effectively and professionally with 
peers, students, faculty, parents, and/or staff; 
generally builds and maintains positive 
relationship with others 

Consistently communicates and interacts 
effectively and professionally with peers, 
students, faculty, parents, and/or staff; always 
builds and maintains positive relationships with 
others  

     

 

p . 718-960-8004
f . 718-960-7855
www. leh m an .edu

C arm an H a l l , Room B33
250 Bed ford Park Blvd West
Bronx, NY 10468

PR O FESS I O N AL D EVEL O PM E N T N E T W O RK
S C H O O L O F E D U C ATI O N
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LEHMAN URBAN TRANSFORMATIVE EDUCATION CONCEPTUAL FRAMEWORK 

Our Vision 

Lehman Urban Transformative Education (LUTE) represents the School of Education’s vision for 
educators and leaders who are or will be responsible for stimulating and supporting the development of 
knowledge, skills, practices, and dispositions that enrich individuals and, in turn, communities where they 
live and work.  Our vision is rooted in and extends from the missions of both The City University of New 
York and Lehman College.  We seek to facilitate individuals’ access to postsecondary education and 
occupational opportunities.  We also seek to increase personal and social competencies for every PreK-18 
student.  In all of our work, we strive to close achievement, opportunity, and attainment gaps. 

 

Lehman Urban Transformative Education (LUTE) Themes 

Theme I – Empower Our Community of Educators and Learners. School of Education faculty, staff, 
candidates, and alumni are empowered, through participation in collaborative inquiry and shared 
decision-making, to promote and support innovative practices in educational settings. 

Theme II – Educate and Advocate for Social Action and Equity. School of Education faculty, staff, 
candidates, and alumni are mindful of inequities and advocate for social justice as they work on closing 
achievement, opportunity, and attainment gaps.   

Theme III – Realize Potential. School of Education faculty, staff, candidates, and alumni are sensitive to 
the needs of the whole child/adolescent/adult. At every level, we prepare educators who can help students 
to realize their potential by establishing rigorous academic standards, using assessment to track progress, 
attending to diverse learning styles/needs, and taking into account social/emotional factors that contribute 
to or impede school success. 

Theme IV – Affirm Our Diverse Ethnic and Cultural Contexts. School of Education faculty, staff, 
candidates, and alumni affirm diversity by creating environments that ensure safety, equity, and 
appropriate outcomes for all learners and educators. We recognize the importance of school-family-
community partnerships as essential educational contexts, knowledge bases, and sources for inquiry.  

Our Programs 

The Lehman College School of Education nurtures caring, globally aware and socially just teachers, 
school counselors, and educational leaders through generative, constructivist, and research-driven 
departmental course and degree offerings. We promote, in collaboration with our partners, innovative 
practices that affirm diversity, creativity and imagination, integrity, and empowerment. Prospective 
graduates of our programs and alumni are technologically proficient, rich in social/cultural capital, and 
capable of teaming with children, youth, families, schools, and communities in pursuit of equitable 
educational outcomes. 
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The School of Education has nationally recognized, initial New York State certification programs at the 
undergraduate and graduate levels for early childhood; elementary; and secondary mathematics, science, 
social studies and English/language arts. In collaboration with departments in the School of Arts and 
Humanities and the School of Natural and Social Sciences, the School of Education offers PK-12 
certification programs in Art, Music, and Health. Programs leading to either initial or professional 
certification in Teaching English as a Second Language, Literacy Studies, and Special Education are 
available at the graduate level only. Candidates who are fluent in Spanish can choose to add a bilingual 
extension to their base certificates. 

 

The School of Education also offers New York State approved and nationally recognized graduate-level 
programs for school counselors and educational leaders. The Counselor Education/School Counseling 
program leads to School Counselor certification. The Educational Leadership masters program prepares 
candidates for initial certification as a School Building Leader. The Advanced Educational 
Leadership/District Leader extension is open to eligible candidates who wish to earn the advanced 
certificate and professional certification as a School District Leader.   

 

Our Partners 

We believe in the rich contribution of each of our educational partners in shaping our transformative 
practice. We work with our partners to provide professional development opportunities. Working in 
schools provides our faculty with opportunities to tie theory to practice as well as to advance educational 
scholarship. The School of Education serves the Bronx and our surrounding communities through 
continuing partnerships and programs that engage community organizations, teachers, school counselors, 
school building and school district leaders, families, and PK-18 students to better the quality of life 
through educational equity and access for residents of all ages.  

The School of Education has a Professional Development Network (PDN) of more than 200 schools and 
agencies that partner with the College in the preparation of teachers, counselors, and school leaders. In 
addition, it is home to three centers/institutes focused on improving educational outcomes for New York 
City students: The Institute for Literacy Studies (ILS), the Center for School/College Collaboratives 
(CS/CC) and The Bronx Institute. All three SOE institutes/centers support a PK-18 pipeline for diverse, 
traditional age and adult students residing in the Bronx and surrounding communities and provide 
professional development opportunities for PK-18 educators. They contribute to the attainment of the core 
purposes articulated in LUTE and make a significant contribution to shaping our transformative practice.  

 


