
I.  OVERVIEW OF THE INSTITUTION

The City University of New York

Although The City University of New York (CUNY) was formally established in 1961, the first college of the university dates from 1847, when New York City established by referendum the Free Academy, now City College.  Today CUNY is the nation’s largest urban public university with 23 institutions:  eleven senior colleges, six community colleges, the William F. Macaulay Honors College, the Graduate School and University Center, the CUNY Graduate School of Journalism, the CUNY School of Law at Queens College, the CUNY School of Professional Studies, and the Sophie Davis School of Biomedical Education.   Offering approximately 1,400 academic programs with 200 majors leading to associate and baccalaureate degrees and more than 100 graduate degrees, the university serves more than 226,000 degree-credit students and 230,000  adult, continuing, and professional educational students.

The university’s governing body, the Board of Trustees of The City University of New York, formulates bylaws and policies providing direction for the operation of the university and its constituent colleges.  In addition, the Board passes on the policy recommendations submitted by each of the autonomous colleges.  Funds for CUNY are provided by the State of New York, the City of New York, student tuition and fees, and gifts.  Federal and state agencies provide grant funds for research, special programs, and student financial aid.  According to New York State Law, CUNY is ““supported as an independent and integrated system of higher education on the assumption that the university will continue to maintain and expand its commitment to academic excellence and to the provision of equal access and opportunity for students, faculty and staff from all ethnic and racial groups and from both sexes.”

CUNY now enrolls students from 172 countries.  These students speak 131 native languages other than English.  Thirty-eight percent of first-time freshmen were born outside the U. S. mainland, and 68% attended New York City public high schools.  The student body also reflects the city's ethnic diversity, with the undergraduate student population consisting of 30% African-America, 28% White, 27% Hispanic and 16% Asian, and less than 1% American Indian.  Forty-five percent of CUNY undergraduates work more than 20 hours a week, and 62 percent attend school full-time, while almost a quarter support children. Sixty-one percent of undergraduates are female, and 31% of the undergraduate student body is 25 or older.

CUNY is known for its highly ranked and respected programs and for its outstanding and award-winning faculty--nearly 6,100 teach full-time.  More than 80 percent of CUNY’s senior college faculty hold Ph.D.s or other terminal degrees in their fields.  The full-time faculty includes CUNY Distinguished Professor at Lehman College Billy Collins, who served as Poet Laureate of the United States.  Other current CUNY faculty have won prestigious awards in recognition of their contributions to education and scholarship, including Guggenheim Fellowships, Pulitzer Prizes, an Academy Award, MacArthur Foundation “Genius Awards,” and Carnegie Teacher of the Year awards.    

Lehman College, The City University of New York
Lehman College was established as an independent unit of The City University of New York on July 1, 1968, following a decision by the Board of Trustees to create a comprehensive senior college in the Bronx with its own faculty, curriculum, and administration.  The campus had served since 1931 as the Bronx branch of Hunter College, known as Hunter-in-the-Bronx. The campus played a role in world history when it became interim headquarters of the United Nations and the site of the first meetings in the United States of the UN Security Council (March-August, 1946). When the college was established as a separate unit of the City University in 1968, it was named after the distinguished statesman and public servant Herbert H. Lehman, the former Governor of New York State and United States Senator who presided over the largest relief operation in history as Director-General of the United Nations Relief and Rehabilitation Administration (Europe, 1943-46). In 1971, the college was awarded a chapter of Phi Beta Kappa (Chi of New York), the national honor society for excellence in the liberal arts.

Offering more than 90 undergraduate and graduate degree programs and specializations, Lehman College has graduated approximately 50,000 students since 1968.   Lehman’s undergraduate curriculum seeks to build a strong background in the arts and sciences and requires core courses in humanities, social and natural sciences, and origins of the modern age.  Major and minor fields of study are required, as is foreign language study.    On the graduate level, the college has developed professional programs in nursing, teacher preparation, accounting, computer science, health services, and speech-language pathology.  The college continues to offer strong traditional liberal arts graduate programs in art, biology, English, history, and mathematics.

In the past two decades, Lehman has deepened its involvement with the surrounding community.  The opening of the Lehman Center for the Performing Arts in 1980 and the Lehman College Art Gallery in 1984 has made the college a cultural center for the region.  The college also offers a variety of community services.  The Institute for Literacy Studies sponsors classes to teach adults fundamentals of reading and writing, while the Speech and Hearing Center offers comprehensive evaluations of hearing and speech-language disorders. 
Lehman, a Carnegie-classified Master’s I institution, is accredited by the Middle States Association with February, 1999, being the most recent on-site visit.   The college is scheduled for its next ten-year self-study and evaluation in 2008-2009.  
Mission

Lehman College is the only public senior college in the Bronx, which has a population of 1.36 million (U.S. Census Bureau, 2003 estimate).   Officially adopted in 1994, the mission of Lehman College is to offer residents of the Bronx and other boroughs of New York City, as well as the region, a liberal arts education and preparation for careers and advanced study.  With a commitment to meeting the educational needs of an urban, mostly minority and immigrant population, Lehman affirms the following objectives: 

· To provide access to a common body of knowledge and opportunities to develop a lifelong love of learning. 

· To promote excellence in scholarship, teaching, research, and artistic endeavors. 

· To develop the ability to think analytically and creatively.

· To advance the understanding and use of emerging technologies. 

· To broaden educational opportunities through joint programs with other institutions locally, nationally, and internationally. 

· To promote an understanding of, and respect for, such differences as gender, age, ethnicity, culture, religion, sexual orientation, and physical ability. 

· To serve as a center for the continuing educational and cultural needs for the region through access to the college’s facilities and expertise in the academic disciplines, professional fields, and the fine and performing arts. 

Throughout 2006-2007, an ad hoc committee chaired by the President has met regularly to review and revise the college mission, vision, and values statement.   The process, involving administrators, faculty, and students, is expected to conclude at the end of the spring 2007 semester with the formal adoption of the proposed revisions.  

The college mission is aligned with university goals and objectives.  Each year the college receives a copy of the university goals and objectives.  Using these as a foundation, the college the sets campus-specific goals and objectives.  Academic divisions and departments follow with a set of goals for their division and departments that are aligned with the college and university goals.  At the end of each academic year, the progress made toward meeting each goal is assessed and reported.  
College Profile

A Statistical Description: Major Groups and Trends is presented in the Lehman College Data Book released annually by the Office of the Provost and Vice President for Academic Affairs and the Office of Institutional Research.  The following paragraphs present an overview of selected trends.  On file in the Exhibits Room is the 2007 edition of the book with comparative data for the ten-year period from 1997-2006.  

Degrees Offered.  Currently the college offers programs leading to the following degrees:  B.A., B.S., B.B.A., B.F.A., B.A./M.A., M.A., M.S., M.S.W., M.S.Ed., M.A.T., and M.F.A.  In association with the New York Botanical Garden located in the Bronx, Lehman also houses the plant sciences concentration for the City University’s doctoral program in biology.   During 2005-2006, a total of 1276 undergraduates earned their degrees with 709 graduate students completing their programs of study.
Enrollment.  Lehman College is a public, comprehensive, co-educational liberal arts college of approximately 10,814 students, including 8747 undergraduate students and 2067 graduate students.  In fall 2006, slightly more than half (52.52%) of the total student body were full-time students.   Approximately 28% were males, with 72% females.   The median age of undergraduates  was 28 with 34 for graduate students. Thirty-three percent of the total student population was African-American, 4.7% Asian, 45.2% Hispanic, and 16.8% White. 
Faculty.   In fall 2006, the number of full-time faculty was 337, including 96 professors, 85 associate professors, 100 assistant professors, 56 lecturers and instructors.   Of the full-time faculty, 15 were Asian, 28 African-American, 147 Hispanic, and 255 White.   Faculty percentages by gender were almost identical, with approximately 50% female and 50% male.    Part-time faculty numbered 544, including 2 American Indians/Alaska Natives, 35 Asian, 82 African American, 79 Hispanic, and 361 White. 
Accreditation.  Lehman is accredited by the Board of Regents, University of the State of New York, National Council for the Accreditation of Teacher Education, Middle States Association of Colleges and Schools, Commission on Collegiate Nursing Accreditation, Association of University Programs in Health Administration, American Chemical Society, Professional State Accreditation in Teaching, the National League for Nursing,  American Speech Language Hearing Association,  and the Council on Social Work Education.   
Governance

Lehman College is subject to administration and governance by the Board of Trustees of The City University of New York.  University policies are set by the Board and implemented by the chief administrative officer of the university, the Chancellor. CUNY College presidents report to the Chancellor of the university.  The President is responsible for developing the long-range goals of the college, for preparing the annual budget proposal for submission to the Chancellor and to the state Legislature, and subsequently for allocating the flexible parts of the approved budget. The President also makes the final recommendations to the Board of Trustees on all personnel matters. As Chief Executive Officer, the President chairs most governance bodies, including the College Senate and the College Committee on Faculty Personnel and Budget.  

The college is comprised of four major administrative units:  academic affairs, student affairs, administration and finance, and institutional advancement.  Each of these units consists of academic or administrative divisions and departments.  The chief executive officer of the college is the President; the chief academic officer is the Provost and Senior Vice President for Academic Affairs.  Other members of the President’s Cabinet are the Vice President for Administration, the Vice President for Student Affairs, the Vice President for Information Technology, and the Associate Provost and Assistant Vice President for Enrollment Management.  Under the authority of the Provost are the deans of the four academic divisions:  Adult and Continuing Education, Arts and Humanities, Education, and Natural and Social Sciences.   Copies of the institutional organizational chart and the “Governance Structure of Lehman College” are located in the NCATE Exhibits Room.  Also serving as an advocate for professional education and providing coordination across all of the CUNY campuses is the University Dean for Academic Affairs.
Lehman's faculty play an active role in campus governance through participation in the College Senate, including standing committees and ad hoc committees, as necessary.   The Senate membership includes twenty-five departmental representatives, twenty-five at-large faculty representatives, four administrative representatives, three part-time faculty representatives, twelve student representatives, and eleven ex-officio executive representatives.  Existing under the authority of the Senate are the following standing faculty committees:  Personnel and Budget Joint Budget Sub-Committee; Governance; Admissions, Evaluation, Academic Standards; Undergraduate Curriculum; Graduate Studies; Library, Technology, and Telecommunications; Budget & Long Range Planning; Campus Life and Facilities; and Academic Freedom. Another key committee is the College  Personnel and Budget Committee (P & B)  whose membership consists of all departmental chairs.  Minutes of the P & B are on file in the Exhibits Room.  The primary standing subcommittees of the Personnel and Budget Committee are the tenure and promotion committees.  Although these committees are mandated to advise the administration, there is a general sentiment that on matters such as promotion and tenure, faculty advice is generally followed.   
Division of Education 
Education is perhaps the single most important enterprise in which we engage together.  Professional education candidates come from diverse racial and cultural communities in which they are often developing dual language capacities and through which they have developed significant life experience.  It is our belief that this diversity is a strength that should be both the basis of and supported through their liberal arts coursework and their professional education coursework.  Their perspectives as emerging teachers and counselors are an important source of knowledge upon which we draw.
The mission of the Professional Education Unit is to facilitate the development of competent, qualified, caring teachers and counselors.  The children, adolescents, and families we serve contribute greatly to our mission as teacher and counselor educators.  Their strengths and needs as well as their beliefs and ways of life inform and shape our practice and provide compelling evidence of the effectiveness and appropriateness of our work.  Grounded in the belief that education does hold transforming power of individuals and society, our efforts to educate are shaped by these core purposes:

· To understand difference and diversity as a foundation for learning and teaching.

· To work collaboratively from multiple perspectives to enhance learning and teaching.

· To create a place where human relationships are valued and nurtured.

· To create an environment responsive to change and need.

As evidenced by the Division of Education Performance Goals 2006-07, the above objectives provide guidance for program development and implementation.   

Unit Programs

Included in Table OV.1 are the professional education programs, including enrollment data for fall 2006 and program review status as of February 1, 2007.   These data reflect only those candidates who have been officially “coded” by the Registrar’s Office as education minors or majors. Except where noted, program titles are those approved by the NYSED.   
Table OV.1
Program Review Status (as of March 1, 2007) with  Enrollment Data for Fall 2006 

	Program Name
	Award Level 
	Level

(ITP or ADV)*
	Number

Enrolled 

or 

Admitted
	Agency or Association Reviewing Programs
	Program Report Submitted for 

Review (Yes/No)
	State Approval Status 
	National Recognition Status by NCATE**

	Art Education
	B.S.

M.A.
	ITP
	89
	NYSED
	No
	Registered
	Not applicable

	Childhood Education
	*B.S.,

M.S.Ed.
	ITP
	199
	NYSED

ACEI
	Yes
	Registered
	Rejoinder in development. Recognized

	Counselor Education
	M.S.Ed.
	ADV
	109
	NYSED

CACREP
	Yes
	Registered
	Rejoinder in development

	Early Child Education 
	*B.S., M.S.Ed.
	ITP
	94
	NYSED

NAEYC
	Yes
	Registered
	Rejoinder in development

	English Education,

7-12
	*B.S., 

M.S.Ed.
Post-**Master’s Advanced Certificate
	ITP
	206
	NYSED

NCTE
	Yes
	Registered
	Recognized with conditions

	Foreign Language Education
	*B.S.
	ITP
	37
	NYSED

ACTFL
	Yes
	Registered
	Rejoinder in development

	Health Education
	B.A.
M.S.Ed.

	ITP

ADV
	34

	NYSED

	No
	Registered
	Program review in development

	Literacy Studies

(Early Childhood, Childhood, Middle Childhood/Adolescent)
	M.S.Ed.
	ADV
	91
	NYSED

IRA
	Yes
	Registered
	Rejoinder in development

	Math Education, 7-12
	*B.S., 

M.S.Ed.
Post-**Master’s Advanced Certificate 
	ITP
	93
	NYSED

NCTM
	Yes
	Registered
	In review

	Music Education
	M.A.T.
	ITP
	21
	NYSED
	No
	Registered
	Not applicable

	Science Education, 7-12
	*B.S., 

M.S.Ed.
Post-**Master’s Advanced Certificate
	ITP
	174
	NYSED

NSTA
	Yes
	Registered
	Rejoinder in development

	Social Studies Education, 7-12
	*B.S., 

M.S.Ed.
Post-**Master’s Advanced Certificate
	ITP
	67
	NYSED

NCSS
	Yes
	Registered
	In review

	Spanish, 7-12
	M.A.
	ITP
	38
	NYSED

ACTFL
	Yes
	Registered
	Rejoinder in development

	Special Education

(Early Childhood, Childhood, Adolescent)
	M.S.Ed.
	ADV
	106
	NYSED

CEC
	Yes
	Registered
	Recognized with conditions

	Speech Language Pathology
	M.S.Ed.
	ADV
	101
	NYSED

ASHA
	Yes


	Registered
	Recognized


*Candidates enrolled in these programs major in a content area, not in education.   Upon satisfactory completion of the program, they are eligible for initial certification in the area listed through the NYSED.

**Candidates enrolled in the post-master’s Advanced Certification programs are working toward their first teaching certificate.  Admission requirements to the Advanced Certificate program include a master’s degree in the appropriate content.   Upon satisfactory completion of the Advanced Certificate program, they will have completed required pedagogical courses and field experience. 

Unit Administration

Unit administration stems from the Dean, Division of Education, and is administered
 through three academic departments, three outreach institutes/centers, and the
 college governance structure.  

Office of the Dean.   The divisional office consists of the Dean, an Associate Dean, a Professional Development Network Coordinator, a Certification Officer/Student Support Coordinator, a Technology Coordinator, an Instructional Technology Specialist, an Executive Assistant to the Dean, and three support staff.   Also assisting the Dean in the administration of the Division is the Divisional Council that meets weekly.  Council members include the Associate Dean, the three department chairs, institute and center directors, and divisional staff.  

Academic Departments.   The Division consists of three academic departments, each administered by a department chair elected by faculty for a three-year term of service.  The Department of Early Childhood and Childhood Education (ECCE) delivers initial and advanced programs in Early Childhood Education and Childhood Education.  The Department of Middle and High School (MHSE) Education offers an advanced certificate program in Bilingual Education and initial and/or advanced programs in Teaching English Students of Other Languages, English, mathematics, science, and social studies in grades 7-12.  The Department of Specialized Services in Education (SSE) offers initial and advanced programs in special education and advanced programs in literacy and counselor education with advanced programs in Educational Leadership to be offered for the first time in fall 2007.   In addition to professional education programs offered through the Division of Education, candidates may work toward initial and/or advanced certification in Art Education (N-12), Health Education (N-12), Music Education (N-12), and Speech-Language Pathology.  These programs have been jointly designed and implemented by unit faculty and the appropriate content-area department.  

Division faculty play an active role in governance through participation in departmental Personnel and Budget committees,  unit-wide committees, standing division-wide committees, such as the Technology Committee, the  Professional Development Schools Executive Committee, and the NCATE Steering Committee; and ad hoc committees/task forces as necessary.  
Unit Profile
Faculty.   In 2006-2007, the unit had 46 full-time faculty as noted in Table OV.2.   As noted, full-time faculty at the rank of professor, associate professor, and assistant professor may be eligible for tenure, while lecturers may work toward a certificate of continuous employment  Also included in the numbers of full-time faculty are those appointed on substitute lines (Substitute Assistant Professor and Substitute Instructor).  These faculty are hired semester-by-semester for up to a total of four semesters to allow time for completing a search for full-time faculty.  Also included in the list are the three Graduate Teaching Fellows, who are currently enrolled in doctoral programs at the CUNY Graduate Center.  The Fellows are assigned a workload equivalent to six credit hours/semester.  
Table OV.2

Academic Rank of Professional Education Faculty*, 2006-2007

	Academic Rank
	# of Faculty with Tenure or Certificate of Continuous Employment  (CCE)
	Non-tenured Faculty

	
	
	# on Tenure Track
	# Not on Tenure Track

	Professors
	9
	0
	0

	Associate Professors
	11
	0
	0

	Assistant Professors
	5
	10
	0

	Instructors
	0
	0
	1

	Lecturers
	1 (CCE)
	1 (CCE)
	0

	Graduate Teaching Fellows (Grad Center)
	0
	0
	3

	Other 

     Sub Assistant Prof

     Sub Instructor
	0

0
	0

0
	3

2

	Total
	26
	11
	9


Service Area.  The service area for the college and the unit remains primarily the Bronx with a slight increase of students from Manhattan, Westchester, Queens, Brooklyn, and Rockland County.   In fall 2006, 59.88% of the college population came from the Bronx.   Table OV.3 includes demographic data by percentages of the ethnic composition of the top three service areas:  Bronx, Manhattan, and Westchester County.  According to the latest estimate (2005) by the U. S. Census Bureau, the population of the Bronx is 1,309,640; 1,537,195 for Manhattan, and 915,916 for Westchester County.   

Table OV.3

Demographic Data for the Bronx and Westchester County

Source:  U. S. Census Bureau (2005 Estimates)

	“People QuickFacts”
	Bronx
	Manhattan
	Westchester

	African-American
	32.1
	17.4
	13.8

	White
	23.6
	54.4
	70.4

	Asian
	3.2
	9.4
	5.5

	Native Hawaiian and Other Pacific Islander
	0.1
	0.1
	0.0

	American Indian and Alaska Native
	0.4
	0.5
	0.2

	Hispanic or Latino
	52.3
	27.2
	18.2

	Persons reporting some other race
	38.4
	14.1
	8.8

	Persons reporting two or more races
	2.0
	4.1
	1.3

	Foreign born
	32.0
	29.4
	25.0

	Language other than English spoken at home
	57.0
	41.9
	30.4

	Female
	53.6
	52.5
	51.9

	Male
	46.4
	47.5
	48.1


Major Changes since 2002.  The following is a list of major organizational and programmatic changes in the unit since the last NCATE visit in spring 2002:   

· An Acting Dean was named to replace the Dean, Division of Education, in fall 2002.
· An Acting Associate Dean was named to replace the Associate Dean, Division of Education, in fall 2002.

· A new Dean, Division of Education, was named in 2003.

· A new Associate Dean, Division of Education, was named in 2004.
· A new Certification Officer was hired in 2002. 

· A new Professional Development Network Coordinator was hired in 2003.

· The position of Director of Special Programs was added in 2004.

· A new NCATE Office Assistant was hired in 2006.

· The position of Instructional Technology Specialist was added in 2006.

· The position of Early College Liaison was added in 2006.

· The Department of Middle and High School Education and the Department of Specialized Services in Education elected new department chairs.

· A new Acting Provost and Senior Vice President for Academic Affairs was named in 2006.

· The position of Vice President for Information Technology was added in 2006 with the appointment of an Acting VP.

· A new Acting Dean, Division of Natural and Social Sciences, was named in 2006.

· A new high school PDS was added to the Professional Development Network.

· Advanced certificates in English (7-12), Social Studies (7-12), Mathematics (7-12), TESOL (7-12), and Science (7-12) were developed and approved by the NYSED.

· An extension in Gifted/Talented Education was developed and approved by the NYSED.

· An extension in Middle Level Education is pending approval at the NYSED.

· Two graduate programs in Educational Leadership have been developed and are scheduled for fall 2007 implementation pending NYSED approval.  

· The comprehensive standards-based performance assessment system has been implemented under the leadership of the Associate Dean and a division-wide Assessment Committee. 

· The Research and Writer’s Group was established in 2003.

· The CUNY Teacher Academy at Lehman College admitted the inaugural class in 2006.

· The Counselor Education program submitted self-study documents in 2006 in anticipation of a CACREP visit. 

· An application to establish a Future Educators Association was submitted to Phi Delta Kappa in fall 2006 with approval  in January 2007. 

· An organizational meeting to establish a student chapter of ACEI was held on March 13, 2007.  

II.   CONCEPTUAL FRAMEWORK

The conceptual framework(s) established the shared vision for a unit’s efforts in preparing educators to work effectively in P-12 schools.  It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability.  The conceptual framework(s) is knowledge-based, articulated, shared, coherent, and consistent with the unit and/or institutional mission, and continuously evaluated..
The education of teachers, counselors, and administrators cannot occur without secure grounding in experience, knowledge and values.  It is accomplished in the collaboration and cooperation of individuals and institutions.  It is evidenced in what we do and in how we organize and understand our mission and supporting themes.  In partnership with teachers, families and communities, we aspire to make school a community of intellectual, social and emotional development, a community grounded in social justice, a community of lifelong teachers and learners.  Based upon this common goal, a team of administrators, faculty, and candidates at Lehman College synthesized beliefs and practices into the Lehman Urban Teacher Education and Counselor Education Framework (LUTE), a conceptual framework that guides the development, implementation, and evaluation of teacher education, counselor education, and pending educational leadership programs.   Information in the following sections comes directly from the LUTE document.
Philosophy

We draw upon a richly diverse body of knowledge and experience to inform our practice as educators.  Because we come together at the interstices of numerous disciplines and practices, multiple perspectives and ways of knowing, we create fertile ground from which we find important commonalities of values and beliefs about education and schooling.  For example, we believe that learning is essential to human development, is socially constructed within caring and supportive relationships.  We believe that critical analysis of schooling clarifies its relationship to education.  We believe that critical analysis of the context and processes of learning is essential to our understandings of education.  Although we are housed in different places within and outside the college, and although our bodies of knowledge and our philosophies of education do not always neatly coincide, we believe that together we present a model of reflective learners committed to excellence in teacher, counselor, and leadership education.  

Mission

We invite candidates to join with us in a life-long inquiry into teaching and learning.  We aspire to form covenants with the variety of communities we serve to provide candidates with the education necessary to contribute to the shaping of a democratic society motivated toward social justice.  Our mission, which is best accomplished in a collaborative environment, is to facilitate the development of competent, qualified, caring teachers and counselors.  This involves:

· Preparing effective teachers and counselors for a wide variety of settings;

· Exploring and addressing, through research, scholarship, and service, the challenges of  urban education; 

· Collaborating with families, schools, and informal learning institutions, as well as with local, national and international professional organizations, and community-based agencies, to improve the state and status of education;

· Empowering students to see their role in promoting justice, equity, and caring.

Objectives

 We believe that our mission is best accomplished when there is a spirit of community and collegiality within and across college divisions and departments and affiliated centers and institutes as well as between the college and schools.  Because we are committed to meeting the educational needs of an urban population, we affirm the following objectives:   

· To provide access to a common body of knowledge and opportunities to develop a lifelong love of learning (Goodlad, 1984, 1991, 1994; Goodlad, Soder, & Sirotnik, 1990; Michelli & Keiser, 2005; Soder, 1990;  Soder, Goodlad, & McMannon, 2001);
· To promote excellence in scholarship, teaching, research, and artistic endeavors (Boyer, 1990; Colton & Sparks-Langer, 1993; Eby & Kukawa, 1994; Schon, 1987; Theall, 2006); 
· To promote the ability to think analytically and creatively (Colton & Sparks-Langer, 1993; Cranton, 1994; Dewey, 1933, 1963; Eby & Kukawa, 1994; Sternberg, 2006, 2006; Yoo, 2001);

· To broaden educational opportunities through joint programs with other institutions locally, nationally, and internationally  (Christopher, 2007; Edmonds 1970; Griffin & Associates, 2003; Kagan, 1995; Lezotte, 1997; Michelli, 2001; Michelli & Keiser, 2005; Moore & Dugger, 2007);
· To promote an understanding of and respect for such differences as gender, age, ethnicity, culture, religion, sexual orientation, and physical ability (Franklin, 2001; Gollnick, 1998; Sleeter & Grant, 1999;  Verdugo & Flores, 2007);

· To advance the understanding and use of emerging technologies (Conn, 2007; Grove, Strudler, & Odell, 2004; ISTE, 2002; ITEA, 1996; Tiene & Ingram, 2001); 

· To serve as a center for continuing educational and cultural needs for the region through access to college facilities and expertise in the academic disciplines, professional fields and the fine and performing arts (Banks, 1996, Epstein, 1999; Holzer & Scott- Noppe-Brandon, 2006).

Themes

Since language is the means by which we name and understand the world, language and literacy together form a thread that runs through each of our four working themes.  Briefly stated, our four themes are:

Building a community of teachers and learners.  The theme suggests that an inquiry approach to education supports the development of educational communities, guides instructional decision-making, and shapes approaches to teacher, counselor, and school development.  Within communities shaped by inquiry, experiences, both physical and virtual, are primary bases for learning and the development of programs and pedagogy.  Learners’ questions and curiosities are pursued and help to shape curriculum (Adler, 1930; Bronfenbrenner, 1979, 1986; Brooks & Brooks, 1993; Bruner, 1961, 1966, 1997; Bruner, Goodnow, & Austin, 1956; Danielson, 1996; Dewey, 1916, 1933, 1963; Glasser, 1984, 1986, 1992, 1993;  Eggen & Kanchak, 1996; Erikson, 1959; Michelli, 2001; Neil, 1960; Piaget, 1952, 1976; Piaget & Inhelder, 1967, 1969; Skinner, 1948, 1953; Tiene & Ingram, 2001; Vygotsky, 1978, Wiggins, 1993; Wong & Wong, 1998). 
Educating for social action.  We see teacher education as part of a movement for the public good and for progressive social change.  This theme underlines the idea that teacher and counselor education is a movement for social  action and requires professional education programs to provide opportunities for candidates and faculty to continually reflect on the mission of public education and their role as agents for change (Darling-Hammond, 1997; Goodlad, 1984, 1991, 1994; Goodlad, Soder, & Sirotnik, 1990; Kozol, 1992, 1995, 2000; Michelli & Keiser, 2005; Soder, 1990;  Soder, Goodlad, & McMannon, 2001).
Developing human capacity.  We respect and care for people in their diversity, in the belief that all human beings are capable of learning and nurturing.  This theme is grounded in respect for difference and caring for people and in the belief that all human beings are capable of high levels of learning and nurturing.  It suggests a programmatic flexibility that acknowledges what students bring to and need for their education and requires a broad repertoire of pedagogical approaches and content emphases (Bruer, 1996; Cooper, 2000; Gardner, 1982, 1985, 1991, 1999; Kozol, 1992, 1995, 2000; Liston & Zeichner, 1987; Maslow, 1970, 1991;  Piaget, 1952; Porter & Brophy, 1987; Posner, 1997; Vygotsky, 1978).   

Attending to our diverse sociocultural contexts.  As we live and work in a diverse and changing landscape of multiple ethnicities, languages, and economic circumstances, teacher and counselor education must be derived from and responsive to this landscape.  This theme recognizes the importance of family and community as educational contexts, as knowledge bases for schools, and as rich sources for inquiry. It also acknowledges the importance of people’s cultural histories and the need to address such issues as class, race, gender, sexual orientation and religion (Banks, 1991, 1994; Banks & Banks, 1997, 2001; Cohen, 1991, 2001, 2007 (in press); Cushner, McClelland, & Stafford, 2000; Delpit, 1995; Edmonds, 1979; Epstein, 1999; Freire, 1969; Gardner, 1982, 1985, 1991, 1999; Gonzalez-Mena, 1997; Lezotte, 1997; Meier, 1995; Smith, 1998).
These themes are interrelated and mutually supportive.  They arise out of a humane view of individual experience, emphasize caring and respect for individuals and their communities, and comprise a vision of the purposes of education.  There exists broad applicability of these to our work with each other as teacher and counselor educators, our curricula and direct work with both undergraduates and graduate students, and our students’ knowledge, skills, and dispositions as they develop their professional expertise.  Language and literacy are an important thread within each of the themes discussed above.

Indicators for Conceptual Framework

Shared Vision

The LUTE conceptual framework represents a shared vision of the Professional Education unit, including faculty and candidates in the Division of Education, colleagues in the arts and sciences, and P-12 partners.  As noted in the timeline in Table CF.1, the framework was initially developed with input from all members and has since been revised with input from all constituents, including the NCATE Steering Committee and the unit faculty as a whole.  The conceptual framework guided the re-registration of all professional education programs in 2000-2001 and continues to provide the foundation for the redesign of all teacher and counselor educator programs, the development of new programs, and the subsequent submission to NYSED.
Table CF.1

Process and Timeline—

LUTE Conceptual Framework 

	Spring 1997
	Formation of President’s Task Force on Teacher Education

	May 1997
	President’s Task Force Retreat

	Fall 1997-Spring 1998
	Committee seeking input and preparing drafts of conceptual framework

	Fall 1998
	Drafts of the Lehman College Conceptual Frame for Lehman Urban Education (LUTE) distributed to the college community for input

	February 1999
	Approval of the LUTE by the Professional Education Unit

	March 1999
	Establishment of the Annual “LUTE” Award to create an awareness of our conceptual framework

	October 1999
	Establishment of the NCATE Steering Committee and appointment of NCATE Coordinator to facilitate discussions on the conceptual framework

	September 2000
	Establishment of the Professional Education Advisory Council (PEAC) and reconstitution of the NCATE Steering Committee

	Fall 2000
	Distribution of previously approved LUTE document to all professional education programs

	January 26, 2001
	Discussion of the LUTE conceptual framework at a Division of Education Faculty Retreat

	Spring 2001
	Approval and distribution of two-page executive summary of the LUTE

	May 31, 2001
	Faculty Development Day with emphasis on standards alignment and assessment

	October 2001
	Election of a LUTE Subcommittee charged with making recommendations for revising the LUTE document; committee members represented both PEAC and the NCATE Steering Committee

	Fall 2001
	Initial discussions to revise the LUTE with input/suggestions forwarded to the LUTE Subcommittee

	December 2001
	Submission to and approval of revised LUTE two-page by PEAC and the NCATE Steering Committee

	January 25, 2002
	Approval of revised LUTE at the Division of Education Faculty Retreat

	February 2002
	Meetings of the LUTE Subcommittee to revise the LUTE narrative

	March 2002
	Approval of revisions to the LUTE narrative by PEAC and the NCATE Steering Committee

	March 2002
	Distribution of revised LUTE document to Professional Education faculty 

	2002-present
	Annual assessment of LUTE impact on candidate knowledge, skills, and dispositions; Inclusion of CF in all professional education documents; solicitation of feedback; data shared at divisional retreats

	2004-Present
	Use of LUTE framework to guide development of new programs:  Educational Leadership, Gifted/Talented Extension

	2004-2005
	Addition of the word “Counselor” to the LUTE (Lehman Urban Teacher and Counselor Education Framework) 

	January 2006
	Workshop for adjuncts to review and comment on the LUTE framework and to identify ways in which the framework can be integrated into their classes and reflected on their syllabi

	Fall 2006
	Establishment of a sub-committee to review the document and to solicit feedback from all constituents

	November 2006
	Workshop for community partners to review and comment on the LUTE framework and to identify ways in which the framework can be integrated into field experiences 

	Spring 2007
	Distribution and discussion of results of feedback; establishment of a plan for formally revising the document;, including the addition of the word “Administrator” to the LUTE (Lehman Urban Teacher, Counselor, and Administration Education)

	Summer 2007
	Distribution of Revised LUTE Document


Coherence

On January 25, 2001, the Division of Education sponsored a faculty retreat on assessment.  One of the foci of the retreat was an activity designed to connect course outcomes to LUTE themes to ensure consistency and cohesiveness across programs and to demonstrate the coherence of our conceptual framework throughout each program and its integration into each of our courses.  During the 2004-06 academic years, under the guidance of the NCATE Steering Committee, unit faculty both reaffirmed and strengthened the coherence of the conceptual framework by addressing specific course content in the unit document.  Sample program alignments by course are available in the Exhibits Room.  The fall 2006 Division of Education retreat agenda provides evidence that the LUTE framework is continuously revisited.  Data on the impact of the LUTE, which is systematically evaluated each year, was shared at this retreat.  The division-wide syllabus format and sample syllabi also provide additional evidence of coherence within and among programs.    

Professional Commitments and Dispositions

The LUTE document states, “There exists broad applicability of these to our work with each other as teacher and counselor educators, our curricula and direct work with both undergraduate and graduate [candidates], and our [candidates’] knowledge, skills, and dispositions as they develop their professional expertise.”  In support of the these themes and related course outcomes for professional commitment and dispositions, the LUTE specifies that our graduates will

· make a lifelong commitment to grow intellectually, ethically and professionally through critical and reflective practice, community service and membership in professional affiliations;

· form collaborative relationships with school colleagues, parents and community organizations; 

· seek out professional knowledge of current and innovative pedagogical theories and practices, including technological advances, and

· value diversity.

Commitment to Diversity

The LUTE conceptual framework highlights our commitment to diversity.  Specifically, we “respect linguistic and cultural diversity” and “understand and respect intra-group diversity.”  Furthermore, “programs provide opportunities for faculty and students to reflect on the concept of education in a pluralistic democratic society, with emphasis on the development of respect for individuals and the diversity of their values and beliefs.  We respect and care for people in their diversity, in the belief that all human beings are capable of learning and nurturing.”   Course syllabi and outlines provide specific strategies that demonstrate our commitment to diversity and provide evidence that our programs value multiple perspectives based upon the diverse experiences of faculty and candidates.
Commitment to Technology


Our commitment to using technology as a tool for learning and for bridging the digital divide is evidenced by the following statements found in the LUTE narrative:

· The program endeavors to support [candidates] through internships, remedial support services, access to technology, and continued mentoring of our graduates.
· The aim of our professional education programs is to develop teachers and counselors who have knowledge and expertise in academic disciplines, pedagogy, human development and social activity, and technology and who seek out professional knowledge of current and innovative pedagogical theories and practices, including technological advances.

Recognizing that bridging the digital divide is the new civil rights of the 21st Century, we must prepare teachers to recognize the instructional value and to maximize resources and benefits of technology in the classroom in meeting the life needs of our candidates and community as whole.  Evidences that our belief about the importance of technology translates into practice include course syllabi and outlines, the Divisional Goals and Objectives, provision of technology resources to PDS Schools, SmartBoard training, the College Technology Plan, and CUNY Compact I and II.  
Candidate Proficiencies Aligned with Professional 
and State Standards Development


The work of the Professional Education Unit at Lehman College is done in the context of national, state, and local educational agencies, governing bodies, and professional organizations.  We prepare our candidates to meet standards set by those agencies as well as our high expectations for excellence in teaching and counseling.  We are committed to preparing teachers and counselors who:

· value student learning and effective teaching,

· are sensitive to the needs of all students, especially those with special needs;

· promote caring, justice and equity;

· respect linguistic and cultural diversity;

· understand and respect intra-group diversity;

· make a positive difference in the lives of their students;

· empower students to take responsibility for their own learning; and

· inspire a passion for learning.

Furthermore, the aim of our programs is to develop teachers and counselors who:

· have knowledge and expertise in academic disciplines, pedagogy, human development, social action, and technology; 

· understand issues associated with multiculturalism, bilingualism, and special learning needs;

· have the ability and versatility to create optimal learning experiences for students;

· use effective teaching and counseling practices;

· demonstrate scholarship and service; 

· make a lifelong commitment to grow intellectually, ethically and professionally through critical and reflective practice, community service and membership in professional affiliations;

· form collaborative relationships with school colleagues, parents and community organizations; and

· seek out professional knowledge of current and innovative pedagogical theories and practices, including technological advances.

To ensure standards of excellence, we have aligned our professional education programs with national and state standards as evidenced by an alignment chart that illustrates the mutual support for and coherence within the LUTE conceptual framework, INTASC principles, NCATE standards, NBPTS principles, and the New York State standards.  Please note that the four themes with related statements of knowledge, skills, and dispositions refer back to the expectations chart in the previous section on Coherence.  Also included is a template used by each program to show the alignment of specific courses with the LUTE and with state and national standards.

In addition to INTASC, NCATE, NBPTS, and NYSED, standards adopted by specialty organizations were used in the program redesign and implementation.  Specifically, program reviews based upon content-area standards were submitted for review to the following organizations:  

American Council on the Teaching of Foreign Languages

American Speech-Language-Hearing Association

Association of Childhood Education International


Council for Exceptional Children

International Reading Association

National Science Teachers Association

National Association for the Education of Young Children

National Council of Teachers of Mathematics

National Council of Teacher of English

National Council of Social Studies

Teachers of English to Speakers of Other Languages

Impact of Conceptual Framework upon Professional Educational Programs

The curricula and courses address both the in-depth disciplinary knowledge (in coordination with the Liberal Arts faculty) and the pedagogical knowledge that support the development of strong and effective teachers and counselors, maintaining as fundamental the on-going development of cognitive abilities that include critical thinking, reflection and problem solving.  Priority is placed upon the development of a strong foundation in literacy and language, including the support and development of multi-lingualism and biliteracy.   Candidates are also guided to develop broad knowledge of human development, upon which their understanding of pedagogy rests.

The pedagogical content of the courses integrates practice with theory.  Extensive field-based experiences, in collaboration with school and community agencies, are a central component throughout our urban education programs. Candidates are expected to develop their skills and capacities as teachers and counselors through both on-campus and school-based experiences with children and adolescents.  Students are prepared to meet future challenges in teaching and learning that includes new technologies and the changing needs of learners, schools, and communities with a focus on the urban environment.  The program endeavors to support candidates through internships, remedial support services, access to technology, and continued mentoring of graduates. Within the framework for the program, candidates are prepared to meet those requirements specified by New York State for initial and professional teacher or school counselor certification.  A common thread connecting all this preparation is that students should use the skills and capacities that they develop through their participation in the program in the service of the common good.

The teaching and learning climate in the education programs is consciously attended to by faculty and administrators.  Teaching and learning are optimized within contexts that emphasize high academic expectations that are supported by respect, empowerment, assessment, and the encouragement of risk-taking as a valued activity.  We work towards the ideal that faculty share their experience and wisdom generously, with both respect and the courage of their convictions.  Throughout the education programs, faculty are encouraged to model an environment wherein knowledge is being constructed within a caring atmosphere, to the end that our candidates experience in their own education those qualities which we hold important for all students’ education.  In addition, programs provide opportunities for faculty and candidates to reflect on the concept of education in a pluralistic democratic society, with emphasis on the development of respect for individuals and the diversity of their values and beliefs.

Assessment practices valued within the program are reflective, multifocal, and performance and outcome-based.  Ongoing self-assessment and evaluation are part of the commitment of the faculty as a community of learners and is expected throughout all aspects of the program.  Some of the purposes of this on-going assessment are (1) to support their own reflective development, (2) to document students’ experiences, (3) for review by the faculty and peers, (4) for analysis of candidates’ strengths and attention to guiding candidates toward the next steps in their development as teachers, and (5) for future employers.  As will be reported in the assessment section, the impact of the LUTE framework on candidate knowledge, skills, and dispositions is evaluated annually by surveys across undergraduate and graduate programs.  Data from these surveys are reported to chairs, program coordinators, and department faculty for use in program review and development.

III. EVIDENCE FOR MEETING EACH STANDARD

STANDARD 1:  CANDIDATE KNOWLEDGE, SKILLS, AND DISPOSITIONS

Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.


As stated in our conceptual framework, “The curricula and courses reflect both the in-depth disciplinary knowledge provided by the faculty working across departmental and divisional boundaries and the pedagogical knowledge to support the development of strong and effective teachers and counselors…They are prepared to meet future challenges in teaching and learning that include new technologies and the changing needs of learners, schools, and communities with a focus on the urban environment.”   
As evidence that our candidates demonstrate skills, knowledge, and dispositions as outlined in our conceptual framework, the data presented in the following sections are gathered through the Unit Assessment System (UAS) described in detail under Standard 2.  As noted, we began collecting data for all programs and the unit under the UAS in fall 2002 and have added and refined assessment to better document unit and program outcomes.  The results, aggregated at the unit level, are reported below.   Programmatic data, both aggregated and disaggregated, are available in the Exhibits Room along with the results of the March 2007 administration of the Lehman Urban Teacher and Counselor Education (LUTE) Conceptual Framework survey.   These data include individual candidate comments, summary statements of recurring themes regarding knowledge, skills, and dispositions, and program outcomes documentation.

Content Knowledge for Teacher Candidates

 Content knowledge of initial and advanced candidates is assessed in an on-going manner and through multiple sources as is the content knowledge of other school personnel.  Evidences that our candidates possess a solid foundation in the liberal arts and sciences and that they demonstrate in-depth knowledge of the subject matter they plan to teach include successful completion of (1) a standards-based content-area degree, including a general education core aligned with the NYSED requirements; (2) student teaching/internship/ practica; (3) scores on state and national examinations, (4) responses to surveys, and (5) candidate work samples including P-12 student work.
Candidates Enrolled in Initial Teacher Preparation Programs

Liberal Arts and Science Requirements.  All undergraduate candidates, regardless of their chosen certification area, must complete a 120-credit content-area degree as outlined in the Lehman College Undergraduate Bulletin, 2005-2007 and in the Smart Catalog, the dynamic electronic versions of our college bulletins.  Included in degree requirements is a general education core with study in artistic expression, communication, information retrieval, concepts in history and social sciences; humanities; a language other than English; scientific and mathematical processes; and written analysis and expression.   Upon successful completion of the core, candidates will have satisfied the following requirements:  

English 110/120

                    3-6  credits


Natural Science: (2 lab courses)
        8-10 credits

Mathematics


       
        3-4 credits


Foreign Languages

       
        3-9 credits


2 300-level interdisciplinary courses
           6 credits


7 distribution courses

                     21 credits*



Total:

                  44-56 credits

*To complete the 21 distribution course credits, students must select one 3-credit course from each of the following categories Individuals in Society; Comparative Cultures; Socio-Political Structures; Historical Studies; Literature; Knowledge, Self, & Values, and the Arts.

Specifications for modifications to degree requirements exist for candidates in Early Childhood Education, Childhood Education, and Social Studies Education, Grades 7-12, to ensure the breadth and depth of coursework necessary for successful teaching in these areas.  Early Childhood and Childhood Education candidates must complete, as part of the general education core, one course in art, one course in music, six credits in mathematics selected from specific courses especially appropriate for prospective elementary teachers to meet national and state standards, and eight credits in lab sciences.  The science credits must be from two different sciences selected from four specific lab courses.  In addition to their major requirements, social studies candidates must complete a social studies concentration of 42-43 credits as distributed as follows:  3 credits in geography, 12 credits in fundamentals of social science, 6 credits in ancient and European civilizations, 9 credits in United States history, 6 credits in world cultures, 3 credits in United States racial and ethnic groups, and 3-4 credits in quantitative analysis applied to the social sciences. 


Since the above core requirements are aligned with the liberal arts and sciences requirements for all candidates applying for initial NYSED certification, upon satisfactory completion of an undergraduate degree, candidates will have satisfied the NYSED requirement.  Additionally, all Lehman College students, including those enrolled in teacher preparation programs must pass the CUNY Proficiency Exam to graduate.  Transfer students with 45 or more credits are required to take the exam during their first semester at Lehman.  All students are expected to pass the test by the 60th credit.  
Graduate students working toward initial certification must have completed equivalent requirements to the general education core outlined above and an appropriate liberal arts and sciences major prior to being matriculated into a degree program.  A variety of assessments is used to document successful completion of these prerequisites, including transcripts review, professional portfolios, and test scores.  To ensure consistency of transcript evaluations to determine candidate deficiencies in the liberal arts and sciences, the Dean’s Office completes these evaluations and notifies candidates and advisors of any remaining deficiencies.  

The NYSED requires a passing grade on the Liberal Arts and Science Test (LAST) as additional evidence of knowledge in the liberal arts and sciences.  The LAST consists of multiple choice questions and a written assignment.  Examinees are asked to demonstrate conceptual and analytical skills, critical thinking and communication skills, and multicultural awareness.  The test covers scientific, mathematical, and technological processes; historical and social scientific awareness; artistic expression and the humanities; communication and research skills, and, written analysis and expression.  Table 1.1 summarizes the performance of our program completers on the LAST as compared with state-wide data.

Table 1.1

Liberal Arts and Sciences Test (LAST) Pass Rates, 2001-2006

	LAST/Title II Report Year
	Institution
	Institution
	Institution
	Statewide

	
	Number Tested
	Number Passed
	Pass Rate
	Pass Rate

	2001-2002
	227
	214
	94%
	95%

	2002-2003
	171
	161
	94%
	96%

	2003-2004
	336
	329
	98%
	98%

	2004-2005
	343
	337
	98%
	98%

	2005-2006
	311
	308
	98%
	99%



As evidenced by the overall pass rates over the past five years, our candidates have demonstrated proficiency in the liberal arts and sciences.  Even as the number of program completers increased, so did our pass rates.  By 2001, all of our programs had to be re-registered by the NYSED.  The increase in number of program completers in 2002 occurred because candidates had to complete the programs they were enrolled in or be subject to a new set of program and certification requirements.  

Content Area Knowledge.   The content knowledge of undergraduate candidates enrolled in initial programs is assessed on an on-going basis from program admission through program completion.  To qualify for admission to a professional education program, undergraduate candidates working toward initial certification in the Department of Early Childhood and Childhood Education (ECCE) must complete the general core and distribution requirements as listed above, declare a recommended major from the list of approved majors for prospective early childhood and childhood education teachers, complete a 12-credit education minor with a 2.75 overall GPA, submit a written departmental application, and submit scores on the LAST.  Candidates who successfully complete the professional coursework with a 3.0 GPA the certification sequences are then eligible to register for professional practice (supervised student teaching) if the following requirements are met:  completion of a recommended liberal arts and sciences major with a minimum 3.0 GPA, completion of a written application to student teach, presentation of a pre-professional portfolio, submission of scores on the New York State Content Specialty Test (CST) exam, and submission of score on the New York State Assessment of Teaching Skills (ATS-W) examination.   Upon successful completion of an undergraduate degree, including professional education coursework, with a 3.0 GPA; passing scores on the teacher certification examinations; and completion of all other state requirements, candidates are eligible for Lehman’s institutional recommendation for initial certification.  


Undergraduate candidates working toward a certificate in Adolescent Education (Grades 7-12) must also complete specified entrance, continuation, and exit criteria.  Before entering an initial certification program in the Department of Middle and High Education, candidates must have passed all CUNY skills tests, must have completed Principles of Effective Writing II (English 120, 3 credits) and Fundamentals of Oral Communication (COMM 100, 3 credits) with a grade of B or better, must have declared a major in their content area, and must have registered for the first course in the education sequence Psychological Foundations of Secondary Education (ESC 301, 3 credits).   To continue in the sequence, a candidate must meet the following course requirements:

· First complete Psychological Foundations of Education (ESC 301, 3 credits) & Social and Historical Foundations of Education: A Multicultural Perspective (ESC 302, 3 credits) with a combined GPA of at least a B (3.0);

· Then complete Instructional Strategies (ESC 409, 4 credits).  Note: To register for this course, an overall GPA of 2.7 or better GPA is required;

· Complete Teaching Language, Literacy, and Educational Technology (ESC 429, 3 credits)  Note: Foreign Language majors must take ESC 462, not ESC 429; 

· Complete the Content/Subject Area Teaching-Methods courses (see below for specific course requirements).  Prerequisites:  Completion of minor.  

· Then complete ESC 470 (Student Teaching).  Prerequisites:  The Content-Area Teaching Methods course must be completed with a B or better; an overall GPA of at least 2.75 must be maintained.  Submission of  ATS-W  scores.
Upon successful completion of an undergraduate degree, including professional education coursework; passing scores on the teacher certification examinations; and completion of all other state requirements, candidates are eligible for Lehman’s institutional recommendation for initial certification.  A key evidence that our undergraduate candidates meet  the above criteria occurs whey they submit their application for student teaching.  Program coordinators must sign off on the application, thus verifying satisfactory completion of the continuation requirements.  Candidates who do not meet all requirements are not allowed to student teach.  

After being admitted into a program in accordance with published entrance criteria, candidates enrolled in graduate programs leading to initial certification must successfully meet published criteria for continuation and exit for each program as discussed fully in Standard 2, including a minimum GPA of 3.0, student teaching or internship evaluations, a culminating project or comprehensive examination, and test scores.   Candidates may be admitted conditionally to programs pending completion of additional coursework in their content area.  In such cases, the conditions are specified as is a timeline for removing the conditions.   The Office of Graduate Studies monitors candidates’ progress toward removing prescribed conditions.
In addition to maintaining a minimum grade point in their major, candidates also demonstrate content knowledge on the Content Specialty Test (CST), a NYSED exam designed to assess the knowledge and understanding of the candidate’s field of specialization.  Tables 1.2-1.3 present comparative data on our program completers as compared with data statewide for the past two years.  It should be noted that prior to the 2004-2005 reporting period, the CST scores were not included in the Title II reporting. 
Table 1.2

Content Specialty (CST) Pass Rates, 2004-2005

	CST Field/Category
	Institution
	Statewide

	
	Number Tested
	Number Passed
	Pass Rate
	Pass Rate

	  003 English
	24
	24
	100%
	93%

	  004 Math
	28
	28
	100%
	97%

	  002 Multi-Subject
	154
	146
	95%
	95%

	  005 Soc Studies
	50
	50
	100%
	91%

	  020 Spanish CST
	15
	15
	100%
	92%

	  022 ESOL
	14
	14
	100%
	96%


Table 1.3

Content Specialty (CST) Pass Rates, 2005-2006

	CST Field/Category
	Institution
	Statewide

	
	Number Tested
	Number Passed
	Pass Rate
	Pass Rate

	  006 Biology
	21
	19
	90%
	99%

	  003 English
	44
	43
	98%
	94%

	  004 Math
	64
	64
	100%
	98%

	  002 Multi-Subject
	90
	86
	96%
	95%

	  075 Music CST
	14
	14
	100%
	95%

	  005 Soc Studies
	34
	32
	94%
	92%

	  020 Spanish CST
	19
	19
	100%
	92%

	  022 ESOL
	22
	22
	100%
	98%



Effective with the 2004-2005 year, CST scores became part of the Title II reporting system.  To be considered valid and reliable, a minimum of ten (10) candidates must have taken the examination.  With the exception of biology candidates in 2005-2006 with an aggregate score of 90%, our candidates scored well above the state average on the CST, thus demonstrating their proficiency in their areas of specialization.


In addition to satisfactory progress from admission to continuation to exit as evidenced by completion of a content-area major and a minimum grade point of 2.75-3.00, additional assessments are used by programs to assess content knowledge of our candidates.  Table 1.4 presents selected examples of assessments of content knowledge for candidates enrolled in initial programs.  Table 1.5 provides examples of assessments used to determine proficiency of content knowledge of candidates enrolled in advanced programs.  For all candidates, examples of candidate work samples, portfolios, course projects, and other evidences are available in the Exhibits Room.  

Table 1.4

Selected Evidences of Content Knowledge by 
Candidates Enrolled in Initial Programs

	Program
	             Examples of Content Knowledge Evidence

	English Education, Grades 7-12
	Successful completion of the research papers and oral presentations and participation required in the English courses provide additional evidence for candidates’ mastery of content knowledge in English Language Arts. The writing sequence in ESC 724 provides a direct measure of ELA standards in that candidates must display their theoretical knowledge of the field, their understanding of ELA research, and a commitment to inquiry and reflective research.  

	Social Studies Education, Grades 7-12
	Candidates “balance” their content preparation by taking US history, European history, or non-Western history courses. They must also demonstrate a broad background in the social sciences. If their undergraduate education did not provide this, graduate students may be asked to take additional (to the MA required) courses.

	Mathematics, Grades 7-12
	Required coursework in mathematics include Calculus I (MAT 175 at Lehman)-Prerequisite; Calculus II (MAT 176) – Prerequisite; Intermediate Calculus (Calculus III -MAT 226) – Prerequisite; Linear Algebra (MAT 313)-Prerequisite; Modern Algebra (MAT 314 or MT 615); Prerequisite; MAT 601: Secondary School Mathematics from an Advanced Standpoint; MAT 604: Applications of the Real and Complex Number Systems; MAT 637: Topics in Discrete Mathematics, and MAT 655: Computer Applications to Mathematics.  Problem solving is at the center of the instruction, making the courses quite demanding with respect to the degree of novelty in the problems considered, and the rigor in demonstrations demanded by instructors.  Candidates are encouraged to make various conjectures and to see where, if anywhere, they lead.  More significantly, candidates come to realize that conjectures that do not solve the problem at hand do not imply a lack of mathematical ability, but rather a reasonable idea that did not work out. They are strongly urged to look back over their work, to edit as it were.  Oral discourse between instructor and candidate also occurs in the classroom.  Written discourse consists of homework assignments, projects, and examinations.

	Science Education, Grades 7-12
	Assessments of candidate performance in science content courses include research papers, field reports, laboratory reports, quizzes, and exams which are reflected in course grades.  Exams and quizzes are designed to assess understanding of content knowledge including major concepts, principles, laws, unifying theories, and interrelationships.  Lab and field reports are designed to assess application of content knowledge, ability to carry out scientific research, and investigation and inquiry skills and practice

	TESOL
	Candidates must successfully complete ESC 760 – Second Language Learning and Teaching.  This course lays a theoretical foundation in the psycholinguistic and sociolinguistic foundations of second language acquisition, along with the larger social and cultural context of language learning, and its application to classroom practice.  One of the ways that these outcomes are met and ESOL content knowledge is assessed in this course is through an independent research project on a topic related to second language learning and teaching. 

	Music Education
	Candidates must demonstrate, by audition, a professional level of performing ability.

	Art Education
	Candidates must submit a portfolio and/or photographs of recent works.

	Health Education
	Candidates conduct an examination of programs in schools as part of program requirements.

	Early Childhood Education
	Candidates create an architectural plan and design as evidence of their knowledge of child development;  theoretical foundations; city, state, and national standards; developmentally appropriate practices; distinguishing characteristics of childhood classrooms; and ability to design environments that focus on health, safety, physical, emotional, cognitive, cultural, and aesthetic aspects of programs.

	Childhood Education
	Successful completion of a portfolio assignment requires evidence that the candidate meets each of the ten INTASC Principles. Sample evidence candidates place in the portfolio to demonstrate proficiency include but are not limited to: a variety of sample lesson plans from each of the content areas that have been implemented, assessed and evaluated by college faculty; an integrated curriculum unit; a child case study; reflective journals; student teaching or internship evaluations; school case study.

	Foreign Language
	Candidates are asked to write a one to two page philosophy of teaching statement in the target language as part of their final portfolio.  The assignment considered here is handed in with the portfolio in the final course, student teaching or internship. While the essay could address many of the ACTFL standards, the rubric itself and data collected provide insight into candidates’ knowledge of ACTFL Standards One (Language, Linguistics, Comparisons) and Two (Cultures, Literatures, Cross-Disciplinary Concepts).


Table 1.5

Selected Evidences of Content Knowledge by Candidates 
Enrolled in Advanced Programs

	Program
	             Examples of Content Knowledge Evidence

	Heath Education
	Candidates are expected to develop model programs based upon their knowledge of what an effective program should look like.

	Literacy Studies
	Candidates are required to keep a learning journal of their understanding and learning of the content in a number of core courses on theoretical foundations, curriculum, assessment, and children’s/adolescents’/young adults’ literature. Journals are required in courses such as EDR701-703; 711-713; 751-753.

	Special Education
	Candidates identify a topic of interest in special education, explore the research material on the topic of choice with the goal of answering their research questions, write a graduate level paper that synthesizes the research, provide a design for research including research methodology, and suggest future research that would add to the body of information on this topic.  The purpose of this paper is to prepare candidates to have the skills to conduct research in their classrooms, read and organize literature, and to be educational leaders.


Candidates enrolled in advanced programs already possess initial certification, therefore having already demonstrated successful completion of liberal arts and sciences requirements and content-knowledge in their first area of certification.  After being admitted into an advanced program in accordance with entrance requirements, candidates must successfully meet published criteria for continuation and exit as discussed fully in Standard 2, including a minimum GPA of 3.0, student teaching or internship evaluations, a culminating project or comprehensive examination, and test scores, in addition to the evidences provided in Table. 1.5.  Candidate projects and experiences such as the ones described above are required degree components for the respective programs.  Upon successful program completion, candidates in programs for other school personnel will have demonstrated mastery of content knowledge through course and program requirements.  


Data from surveys also provide evidence that our candidates demonstrate content knowledge.  During spring 2006, 282 candidates responded to the Lehman Urban Teacher and Counselor Education (LUTE) Conceptual Framework survey.  To the prompt, “My education program has provided me with strong content area knowledge,” the average response from graduate candidates enrolled in initial programs was 1.82 on a scale of 1-4 with 1=strongly agree and 4-strongly disagree.   The average response of undergraduates in initial programs was 1.72 to the same prompt with 95 responses.  

Another key instrument used to assess candidate content knowledge is the Student Teaching/Intern Evaluation completed by supervisors and cooperating teachers.  In response to the section on Instructional Delivery with the first item “Teacher candidate effectively implements lesson plans and demonstrates mastery of content,” the aggregated rating for fall 2005 (N=90) was 4.33 for the mid-semester evaluation and 4.53 for the summative evaluation on a scale of 0-5 with  0=unsatisfactory; 1-5=varying levels of proficiency with 1 being the lowest and 5 the highest.  For spring 2006 (N=170), the mid-semester rating was 4.20 with 4.48 at the end of the semester.   These data demonstrate a strong level of proficiency which increases across the student teaching or internship placement, though the increases are relatively small.

The Student Teaching/Internship Evaluation completed by candidates also provides data related to content knowledge.  As presented in Table 1.6, candidates enrolled in initial programs believe that they are prepared to teach as evidenced by their responses to “My Lehman College coursework prepared me for my work as a student teaching/intern.”  The responses are based on a Likert Scale from 1-5 with 1=poorly prepared and 5=well prepared. 

Table 1.6

Summary of Candidate Responses on Student Teaching/Internship Evaluations 

Related to Preparation to Teach

	Semester
	Frequency of Ratings/# of Student Teachers
	Frequency of Ratings/# of Interns

	Rating Scale
	1     2     3     4     5      N      Mean
	1     2     3     4     5      N      Mean

	Fall 2006
	0    0     0     2     8     10        4.8
	0    3     5     10    5      23       3.7

	Fall 2005
	0    2     1     5     6     18        3.1
	0    2     4     9      1      17       3.3

	Spring 2005
	0    0     5     9     19   33        4.6
	3    7     13   26     19    68       3.8

	Spring 2006
	0    0     0     2     8     10        4.8
	0    0     3      0      3      6        4.0


As evidenced by their responses, candidates believe that their programs of study have prepared them for the culminating experience with the majority of candidates saying that they were either “prepared” or “well prepared” for their assignments with mean student teaching ratings ranging from a low of 3.1 to a high of 4.8 and mean intern ratings ranging from a low of 3.3 to a high of 4.0.   The grand mean for student teaching ratings was 4.3 and for intern ratings pf 3.7.  In some instances the number of respondents was very small.  The survey was conducted by mail to candidates immediately following the entry of grades at the end of each semester.   Even though responses were anonymous, the number of candidates responding was very low for some semesters.  The mailing lists for each semester are on file in the Exhibits Room, along with the written comments by program.  Using disaggregated data, the unit provides summarizes of comments for review, follow-up, and program modification when necessary.   

Another way of assessing the content knowledge of teacher candidates is the placement/hiring rates. The Certification Office in collaboration with the Professional Development Network Coordinator and Program Coordinators maintains data on the placement of graduates.  According to the latest information for fall 2006, 100% of program completers who actively sought teaching positions were offered teaching or counseling positions, with approximately 90% of those being hired in New York City schools and 10% in other locations such as Westchester County and other surrounding areas.  Most candidates who complete undergraduate degree programs secure teaching positions immediately after graduation as do full-time graduate students working toward initial certification, mainly because of the teacher shortage in the immediate geographical area.  Another reason for the high placement percentage is that most of the graduate students enrolled in initial programs are already serving as teachers of record with NYSED Transitional B certification.  Moreover, focus group meetings with principals and other regional administrators indicate that Lehman graduates are viewed as well-prepared.  Finally, a review of exit survey comments for each semester by program are on file in the Exhibits Room and indicate that candidates feel well-prepared in terms of content knowledge.

As noted in the Overview, all programs are registered with the NYSED.  As part of the registration process, the NYSED ensures that programs of study promote candidates’ content knowledge.  Moreover, any substantive curriculum changes in Lehman’s registered programs must be reviewed and approved by the NYSED.  Additionally, program reviews have also been submitted to the Specialty Professional Associations (SPAs).  To date, programs receiving national recognition or national recognition with conditions include Childhood Education, English Education, and Special Education (Early Childhood, Childhood, and Adolescent).  Programs not recognized include Foreign Language, Science Education, Literacy Studies, and Early Childhood Education.  Programs not yet reviewed include TESOL Mathematics Education, Social Studies Education, and Health Education.   An analysis of the SPA critiques received to date support the need for accurate data on state exams (i.e., the Science CST), for additional data on the Oral Performance Interview (OPI) pass rates for Foreign Language, for clarification of candidate enrollments in Childhood Education and inclusion of additional assessments that accurately represent the breadth and depth of the Childhood Education programs, and for additional information on the coaching components of the Literacy Studies program.  Programmatic responses to the critiques and timelines for submitting rejoinders are available for review.

Content Knowledge for Other Professional School Personnel

Candidates for other professional programs, including Counselor Education and Speech Language Pathology, complete programs based upon national and state standards.   The Counselor Education was redesigned in 2002 based upon CACREP standards.  Admission requirements include a completed bachelor’s or master’s degree with a 3.0 GPA from an accredited institution; three letters of recommendation evaluating the applicant’s potential and skills in leadership, advocacy, collaboration, coordination, counseling, technology, and multicultural/diversity skills; an essay; and an interview.  Continuation requirements include 3.0 GPA, removal of all conditions prior to completing 12 credit hours, 18 credits in beginning counseling courses and permission of the Program Coordinator prior to placement in practica, and 36 hours in counseling courses and permission of the Coordinator prior to placement in internship.  Exit requirements include completion of program of study with a 3.0 GPA, successful completion of internship as documented by evaluations from site and faculty supervisors, final research project, and portfolio.  In 2006, the M.S.Ed. program was submitted to CACREP for national recognition and is now in the rejoinder stage.  

The Speech Language Pathology Program is accredited by ASHA.   For admission to the program, candidates must possess a bachelor’s degree from an accredited college and must demonstrate potential to successfully pursue graduate study as evidenced by a B+ on the cumulative undergraduate record.  As additional evidence of content knowledge, candidates who matriculate into the Speech Language Pathology program must have completed the Lehman College undergraduate major in Speech and Hearing Sciences or its equivalent at another institution, or have completed 27 credits of prerequisite coursework.  


In addition to satisfactory progress from admission to continuation to exit as evidenced by completion of a master’s program, additional assessments are used by programs for other school personnel to assess content knowledge of the candidates.  Table 1.7 presents selected examples of assessments of content knowledge for other school personnel.  Examples of candidate work samples, portfolios, course projects, and other evidences available for review in the Exhibits Room.  

Table 1.7

Selected Evidences of Content Knowledge of Other School Personnel

	Program
	             Examples of Content Knowledge Evidence

	Counselor Education
	Group work--studies that provide both theoretical and experiential understandings of group purpose, development, dynamics, counseling theories, group counseling methods and skills, and other group approaches including all of the following:  principles of group dynamics including group process components, developmental stage theories, group members' roles and behaviors, and therapeutic factors of group work; group leadership styles and approaches including characteristics of various types of group leaders and leadership styles; theories of group counseling including commonalties, distinguishing characteristics, and pertinent research and literature; group counseling methods including group counselor orientations and behaviors, appropriate selection criteria and methods, and methods of evaluation of effectiveness; approaches used for other types of group work, including task groups, psychoeducational groups, and therapy groups; professional preparation standards for group leaders; and ethical and legal considerations.  Candidates also complete projects that require them to review and analyze educational data for the purpose of raising the achievement gap of P-12 students. 

	Speech Language Pathology
	Supervised clinical practice in diagnosis and therapy of speech-language disorders, taking of case history, study of medical clinical records, preparation of clinical records, and development of appropriate interventions, teachers, and parental support.


Candidate projects and experiences such as the ones described above are required degree components and are scaffolded and sequenced throughout the programs.  Upon successful program completion, candidates in programs for other school personnel will have demonstrated master of content knowledge through course and program requirements.

Data from the LUTE survey also provides evidence that other school personnel possess content knowledge.  During spring 2006, 282 candidates responded to the LUTE Survey and the item “My education program has provided me with strong content area knowledge.”  The average response of Counselor Education candidates was 1.75 on a scale of 1-4 with 1=strongly agree and 4-strongly disagree. 
Pedagogical Content Knowledge for Teacher Candidates

Teacher education candidates are required to demonstrate pedagogical content knowledge through a variety of assessments.  First, they must demonstrate their in-depth knowledge in and understanding of the subject matter they plan to teach by completing content-area majors based upon state and national standards.  Undergraduate candidates complete a content area degree, plus a certification sequence, in their certification area.  Prior to being admitted to a program leading toward certification, graduate candidates must have earned an appropriate content-area degree.  In their pedagogical courses, all candidates are then required to demonstrate an understanding of their discipline, as well as their skill in delivering the content to their students, and the ability to modify and adapt instruction to meet needs of English Language Learners and special education students in inclusive classrooms. 

Multiple assessments are used to assess a candidate’s ability to present content to students in challenging, clear, and compelling ways.  In their methods courses, they develop lesson plans that are evaluated on the developmental appropriateness of content, utilization of a variety of instructional strategies to help students learn and to meet diverse learning styles, and meaningful lesson evaluations.   Depending upon specific course requirements as outlined in syllabi on file in the Exhibits Room, candidates then teach parts of their plans to their peers or to P-12 students as part of their fieldwork.  All programs require student teaching or internship during which candidates must demonstrate their pedagogical content knowledge.  Their performance is evaluated by college supervisors and cooperating teachers using rubrics that assess their ability to plan instruction that accommodates diversity and creates opportunities for each student’s academic development based on knowledge of the students, the subject matter, content-area standards, and curriculum goals; their knowledge of how students develop and how different students learn; ability to plan instruction that accommodates diversity; and their ability to communicate effectively in the classroom by using a variety of literacy and communication skills, verbal and non-verbal techniques, technology, and media.

A key evidence that our candidates demonstrate pedagogical content knowledge is their performance on the Assessment of Teaching Skills-Written (ATS-W), an exam required by the NYSED for initial certification.  The ATS-W consists of multiple choice questions and a written assignment.  An examinee’s performance on this test is evaluated against an established standard.  Table 1.8 provides a summary of candidate’s performance on the ATS-W for the past five years as compared with state-wide data.   Our candidates consistently post high pass rates, thus comparing favorably with program completers state-wide.

Table 1.8

Assessment of Teaching Skills-Written, 2001-2006

	ATS-W//Title II Report Year
	Institution
	Institution
	Institution
	Statewide

	
	Number Tested
	Number Passed
	Pass Rate
	Pass Rate

	2001-2002
	245
	241
	98%
	99%

	2002-2003
	172
	166
	97%
	99%

	2003-2004
	358
	345
	96%
	99%

	2004-2005
	319
	314
	98%
	99%

	2005-2006
	305
	300
	98%
	99%



In addition to examination scores and satisfactory progress from admission to continuation to exit as evidenced by completion of a content-area major and a minimum grade point of 2.75-3.00, additional assessments are used by programs to assess content knowledge of our candidates.  Table 1.9 presents selected examples of assessments of pedagogical content knowledge for candidates enrolled in initial programs.  Table 1.10 provides examples of assessments aligned with national and state standards used to determine proficiency of pedagogical content knowledge of candidates enrolled in advanced programs.  Examples cited are in addition to effective practices evident in all programs including whole-class, small-group and individual instruction. For both initial and advanced candidates, examples of candidate work samples, portfolios, course projects, and other evidences are available for review in the Exhibits Room.  

Table 1.9

Selected Evidences of  Pedagogical Content Knowledge 
by Candidates  in Initial Programs

	Program
	Examples of Pedagogical Content Knowledge

	English Education, Grades 7-12
	In their Methods of Teaching English course, candidates are required to complete unit and lesson plans based on theory and practice learned in the course.  Lesson plans must be presented in both written and oral form, with opportunities for questioning and discussion after the oral presentations. 

	Social Studies Education, Grades 7-12
	In their Teaching Methods courses, candidates must demonstrate an

ability to devise and teach social studies lesson plans at the appropriate

student ability and grade level, covering the required NYS social studies 

curriculum. They take three courses: ESC 533 Teaching World History

& Geography and ESC 534 Teaching US History & Government, both based 

on the middle and high school history curriculum, and ESC 709 Workshop in Pedagogy and Classroom Management, which examines teaching methods and 

curriculum content as major components of classroom management

 techniques. 

	Mathematics, Grades 7-12
	Candidates demonstrate pedagogical content knowledge in the preparation of discovery-oriented and technology-based lesson plans as required in ESC 532 and ESC 749.

	Science Education, Grades 7-12
	Candidates demonstrate pedagogical content knowledge through lesson plans, science lab demonstrations, and evaluations of those plans.

	TESOL
	Throughout the TESOL methods courses—ESC 761-Teaching ESL to Adolescents and Adults; ESC 766-Teaching ESL through the Content Areas; and EDC/EDE 727-Teaching English as a Second Language (PreK to Grade 6)—candidates are assessed on their ability to plan lessons and create a Thematic Unit which are aligned with New York State ESL and content standards.  Candidates are required to create sequential learning experiences around a central theme that (1) address state and national standards, (2) are at the PreK-12 grade level, (3) integrate content, language and literacy, (4) make use of relevant, level-appropriate supplemental materials, (5) incorporate a variety of instructional and assessment strategies, and (6) differentiate content, process, and product so that the needs of diverse learners are effectively met.  In ESC 761, the thematic unit focuses on the integration of English language arts and literature and TESOL at the secondary level, including students with limited formal education.  In ESC 766, where the course focuses on developing content literacy in ELLs, candidates create a thematic unit incorporating lesson plans from math, science, and social studies. In addition, candidates must integrate technology in a meaningful way into this unit.  In EDE 727, candidates create a thematic unit geared towards elementary (PreK-6th grade) level learners.  . 

	Music Education
	Candidates are required to conduct and coach as well as to perform on instruments.

	Art Education
	Candidates engage in studio work accompanied by discussions of theories and applications.  

	Health Education
	Candidates identify and implement techniques of health appraisal, recording, and interpreting health data, referral, and follow-up procedures.

	Early Childhood Education
	Candidates are required to conduct a case study based on work with children in the field work assignments.  The assessment requires them to provide a descriptive review of the child and his/her development on a weekly basis as it relates to the topics discussed in class and readings.  Candidates are also required to incorporate what they have learned about the child/ren with particular focus on their social and emotional domain as well as their development in language arts activities.  The case study is inclusive of a work conducted with each child for a 14 week period with ongoing authentic assessment of children’s learning.  Candidates are also required to share the status of the studies weekly with their peers in class.

	Childhood Education
	Candidates are asked to create earth, space, physical and life science lesson plans that integrate English Language Arts, Mathematics, Social Studies, and the Arts in line with national, state and New York City Science Standards. Candidates are asked to provide evidence in the form of five thematic lesson plans evaluated by the course instructors via a rubric.

	Foreign Language
	Candidates in ESC462/562 Teaching Language Arts in Languages Other Than English submit a thematic unit which includes a series of lesson plans connected by a theme. The structure provides the reader with an understanding of students' ability to organize and present material in a designated period of time as well as the underlying beliefs that the candidate holds concerning heritage language development. The instrument particularly addresses ACTFL Standard Four (Integration of Standards into Curriculum and Instruction) and Five (Assessment of Language and Cultures) in that it focuses on lesson planning and assessment.  


Table 1.10

Selected Evidences of  Pedagogical Content Knowledge 
by Candidates in Advanced Programs

	Program
	      Examples of Pedagogical Content Knowledge

	Health Education
	Candidates plan, develop, and implement a drug prevention program in the school and community.

	Literacy Studies
	Integrated Teaching Project (ITP) requires that students plan, implement, and reflect on a literacy activity or unit in their class by integrating an art or a literary form from a different culture. 

	Special Education
	Two projects provide evidence for meeting this standard:  Thematic units/lesson plans and applied behavioral plans.  For the Thematic Unit/lesson Plans, candidates develop a series of lesson plans that include strategies that address the needs of the class, including adaptations specifically for special education learners.  The applied behavioral plan includes a Life Space Interview and Rational Emotive Behavior Chart where the candidate will observe disruptive behavior of a student and then choose one of the several interventions and interviewing strategies that are prescribed by LSCI.


As previously stated, successful completion of course requirements such as those outlined in the previous charts provides evidence that our candidates possess pedagogical content knowledge.   Through projects, culminating experiences, and other hands-on activities, they demonstrate a repertoire of effective instructional strategies for clearly presenting content in ways that enhance student achievement and learning.  

Data from the LUTE survey also provide evidence that our candidates possess pedagogical content knowledge.  During spring 2006, 282 candidates enrolled in graduate programs responded to the LUTE Survey and the item “My education program has provided me with strong curriculum planning skills.”  The average response of candidates was 1.95 on a scale of 1-4 with 1=strongly agree and 4-strongly disagree.   The average response of undergraduates was 1.73 to the same prompt with 95 responses.

All candidates are required to demonstrate proficiency in using technology as a tool for learning.  First, to ensure that they have prerequisite technology skills, all candidates must complete specified courses.  The knowledge and skills that candidates acquire in the discrete courses are supported by the integration of technology throughout their program. They then plan and deliver lessons using appropriate technology as evidenced by program-specific evidence and candidate portfolios in the Exhibits Room.  On the spring 2006 LUTE survey, candidates enrolled in graduate programs responded to the LUTE Survey and the item “My education courses integrated technology.”  The average response of undergraduate candidates enrolled in initial programs was 1.96 on a scale of 1-4 with 1=strongly agree and 4-strongly disagree and with a total of 95 responses.  The average response of graduates enrolled in initial programs was 2.10 with 282 responses.

Student Teaching/Intern Evaluations completed by supervisors and cooperating teachers also provide data on pedagogical content knowledge of our candidates.   Table 1.11 Provides aggregated data for spring 2005 and fall 2006 for the following performance competencies:

Planning for instruction

· Teacher candidate selects appropriate curricular standards and outcomes based on formal and informal student assessment

· Teacher candidate writes an effective lesson plan
Instructional Delivery

· Teacher candidate effectively implements lesson plans and demonstrates mastery of content.

Assessment

· Teacher candidate employs a variety of assessment approaches, which match instructional goals

Table 1.11
Aggregated  Ratings of Competencies Related to Pedagogical Content Knowledge as compiled from the Student Teaching/Internship Evaluation Rubric

Spring 2005-Fall 2006

	Performance Competency
	Spring 2005

Mid-/ End of Semester

N=69
	Fall 2005

Mid- /End of Semester

N=90
	Spring 2006

Mid-/ End of Semester

N=170
	Fall 2006

Mid-/ End of Semester

N=153

	Planning for instruction
	4.17/4.52
	4.33/4.53                            
	4.20/4.48
	4.28/4.39

	Instructional Delivery
	4.07/4.31
	4.21/4.40                            
	4.13/4.41                             
	4.23/4.32

	Assessment
	4.00/4.31
	4.18/4.45              
	4.07/4.32
	4.12/4.28


Rating scale:  0=unsatisfactory; 1-5=varying levels of proficiency with 1 being the lowest and 5 the highest

As noted, our student teachers and interns consistently average between four and five, with five being the highest rating at the initial mid-semester assessment.  Also as evidenced by a comparison of the mid-semester and end-of-semester ratings, the performances of our candidates increase throughout the semester.  Finally, exit surveys conducted each semester indicate that candidates believe they are well-prepared in terms of professional and pedagogical skills.
Professional and Pedagogical Knowledge and Skills for Teacher Candidates

All candidates are required to demonstrate a thorough understanding of professional and pedagogical skills aligned with state and national standards.  As our conceptual framework states, candidates exhibit “the ability and versatility to create optimal learning experiences for students”; have “the knowledge and expertise in academic disciplines, pedagogy, human development, social action, and technology;” and “seek out professional knowledge of current and innovative pedagogical theories and practices, including technological advances.”  Additionally, as noted in the Student Teacher/Intern Handbook, upon completion of our programs, candidates will be able to implement formal and informal assessment strategies to evaluate student progress and to ensure the continuous intellectual and social development of the learner; to reflect on personal attitudes, philosophy, and skills in learning/teaching; and to work with family, school colleagues, and the community to support student learning and development.  

In addition to completing required coursework in which they demonstrate their ability to develop meaningful learning experiences for all students, candidates must also satisfy continuation and exit requirements designed to assess candidates’ professional and pedagogical knowledge and skills.  Common to all programs are portfolios, reflective journals, field experience evaluations, and student teaching/internship evaluations.  Other assessments vary by program and include electronic discussions via BlackBoard, membership in professional organizations, entrance and exit interviews, and culminating research projects.   Included in Table 1.12 are selected evidences by program of professional and pedagogical knowledge and skills by candidates enrolled in initial programs.  Table 1.13 presents programmatic evidences for candidates in advanced programs.  Upon successful completion of their programs of study, including coursework and field experiences, candidates will have demonstrated proficiency of professional and pedagogical knowledge and skills.  

Table 1.12
Selected Evidences of Professional and Pedagogical Knowledge and Skills by Candidates in Initial Programs

	Program
	Selected Examples of Professional and Pedagogical Knowledge and Skills

	English Education, Grades 7-12
	Candidates write a final reflective essay, based on daily reflection logs, observations, case study, and feedback from master teacher and supervising faculty.

	Social Studies Education, Grades 7-12
	During their 25 hours of field observations in social study classrooms,

Candidates complete a log journal based on the observation and 

mentoring components of their course.  

	Mathematics, Grades 7-12
	Candidates are introduced to methods of research in mathematics education, including a formulation of a research problem, a review of the research literature, and the collection, analysis, and presentation of data and results. 

	Science Education, Grades 7-12
	Candidates must complete research papers, laboratory and fieldwork reports.

	TESOL
	In response to a gap that faculty identified during evaluation meetings about Lehman College’s TESOL M.S.Ed. and Advanced Certificate programs, the faculty collaboratively created a Professional Development Assignment completed during the required course ESC 797-Student Teaching / Internship. This assignment requires TESOL teacher candidates to work collaboratively to identify questions and challenges they perceive in their placements and to create a sensitization activity and professional development proposal to make mainstream teachers aware of a particular challenge ESOL students face, or a current issue in the field of TESOL. 

	Music Education
	All candidates must successfully complete a course in vocal pedagogy.

	Art Education
	Graduate candidates in an initial program are required to complete a master’s thesis project.

	Health Education
	Candidates complete courses leading to Red Cross First Aid certification.

	Early Childhood Education
	Candidates develop Three Part Lesson plans that connect to the New York State Standards.  The assessment also evaluates the process required before executing the lesson e.g., preparation of materials/environment, provide vocabulary on mathematical, contextual levels as well as show appropriate selection of materials.  Lesson plans are also assessed on clarity of the objective and procedures of the lesson, use of appropriate material, active learning, key vocabulary, and appropriateness of questions.  The assessment also includes evaluation and reflection after the lesson.  Aside from the learning context, the assessment looks at preparation, procedures, assessment, and reflection.

	Childhood Education
	A requirement for graduate candidates is a final research paper.  They are asked to select a research topic, submit a research proposal, write a review of the literature, develop a research design, literature review, discuss the results, and present the paper in a poster session format.

	Foreign Language
	Candidates design two learning experiences (thematic units) for teaching native language arts. The two learning experiences cannot be for similar topics of study in language arts. Candidates must also submit one lesson plan for each of the learning experiences. 


Table 1.13
Selected Evidences of  Professional and Pedagogical Knowledge and Skills 
by Candidates in Advanced Programs

	Program
	Selected Examples of Professional and Pedagogical Knowledge and Skills

	Health Education
	Candidates must complete either a master’s thesis or a comprehensive examination.

	Literacy Studies
	The case study report requires that candidates demonstrate their understanding of literacy education, literacy assessments, major components of reading, and effective instructional practices through a focused study of a student’s strengths and weaknesses in reading and writing and other related areas. 

	Special Education
	Candidates demonstrate their ability to develop long-range individualized instructional plans anchored in curricula for both general and special settings. In addition, candidates systematically translate these individualized plans into carefully selected shorter-range goals and objectives, taking into consideration an individual’s abilities and needs, learning environment, and a myriad of cultural and linguistic factors. 


Additional evidence that our candidates demonstrate professional knowledge and skills is the summative ratings on their student teaching or internship experiences for spring 2005-fall 2006 as presented in Table 1.14. The ratings of cooperating teachers and college supervisors indicate that by mid-semester of the culminating experience, our candidates were performing at a high level of proficiency.  By the end of the semester, their overall performance had increased and, in some cases, was close to the highest level of proficiency. 

Table 1.14
Aggregated Ratings of Competencies Related to Professional and Pedagogical Knowledge and Skills from the Student Teaching/Internship Evaluation Rubric

Spring 2005-Fall 2006

	Performance Competency
	Spring 2005

Mid-term/                        End of Semester

N=69
	Fall 2005

Mid-term/                        End of Semester

N=90
	Spring 2006

Mid-term/                        End of Semester

N=170
	Fall 2006

Mid-term/                        End of Semester

N=153

	Classroom Management
	4.01/4.33
	4.37/4.42                            
	4.18/4.48
	4.25/ 4.39

	Planning for Instruction
	4.17/4.52
	4.33/4.20
	4.20/ 4.48
	4.28/4.39

	Instructional Delivery
	4.07/ 4.31
	4.21/4.40                            
	4.13/ 4.41                             
	4.23/ 4.32

	Assessment
	4.00/4.31
	4.18/ 4.45              
	4.07/4.32
	4.12/ 4.28

	Human Relations and Communication Skills
	4.37/4.64
	4.47/4.68
	4.59/4.71
	4.62/ 4.66


Rating scale:  0=unsatisfactory; 1-5=varying levels of proficiency with 1 being the lowest and 5 the highest


Advanced teacher preparation programs are closely aligned with national and state standards, including INTASC and NBPTS.  Upon successful program completion, candidates in Special Education, Literacy Studies, and Health Education will have demonstrated professional and pedagogical knowledge and skills expected of licensed professionals.  Examples include self-analysis of teaching and learning, knowledge of evaluation and assessment principles, and ability to make data-based decisions to inform instruction.

Professional Knowledge and Skills for Other School Personnel 


Candidates enrolled in Counselor Education and Speech Language Pathology demonstrate their professional knowledge and skills through completion of required coursework based upon CACREP and ASHA standards, respectively, and upon state standards.  Candidates in both programs also complete supervised work in school and/or agency settings with evaluations from site and faculty supervisors, videos, journals, a culminating research project, and a portfolio.  Through these activities and assessment, our candidates develop a combined mastery of research, theory, and practical issues in current inquiry.   Culminating research projects allow them to formulate a question, collect and analyze data, and then use the results to enhance their counseling or instructional skills for the benefit of their students.  

Course syllabi and course development in programs for other school personnel reflect current research in school counseling and speech-language pathology.   Use of professional journal readings are regularly incorporated into course lectures, discussions, and assignments. Candidates are required to use APA style guidelines when writing research papers and are required to integrate current, relevant literature and research findings in their required papers.
Technology plays an important role in Counselor Education and Speech-Language Pathology.  Candidates use technology to monitor student/client progress, acquiring and accessing data needed to inform change, integrating technological strategies and applications within counseling and consultation processes, and utilizing technology-based career development applications and strategies.  A state-of-the-art Speech and Hearing Clinic provides opportunities for candidates to use the latest technologies in diagnosis and treatment of their clients.   

The spring 2006 LUTE survey data offer additional evidence that Counselor Education candidates possess professional knowledge and skills.  As noted in Table 1.15, Items and ratings based on 28 responses are included and suggest that Counselor Education candidates know their students, families, and communities and learn to use technology in their classes via modeling by their professors. 

Table 1.15
Spring 2006 LUTE Summary Data on Professional Knowledge and Skills

of Counselor Education Candidates 

	Item
	Rating (N=28)

	My education courses prepared me to….

	Be sensitive to learning differences
	1.36

	Work with parents
	1.59

	Work with community partners
	1.67

	Work with school personnel
	           1.61

	My education courses…

	Integrated technology
	           1.93

	Overall ed program prepared me to work effectively in urban schools
	           1.54


1=strongly agree; 2=agree; 3=disagree; 4=strongly disagree
Dispositions for All Candidates

As discussed in the Conceptual Framework, we expect all teacher and counselor education candidates to value student learning; be sensitive to the needs of all students; promote caring, social justice, and equity;  respect linguistic and cultural diversity; understand
and respect intra-group diversity; empower students to take responsibility for their own learning; make a positive difference in the lives of their students; inspire a passion for learning; form collaborative relationships with colleagues, parents, and communities; and make a lifelong commitment to professional growth through critical and reflective practice, community service, and membership in professional organizations.  

Dispositions are assessed in a variety of ways prior to a candidate’s being admitted to a program, including interviews and writing samples.  After admission to a program, candidates have multiple opportunities to exhibit their dispositions, including continuation and exit interviews, field experience/student teaching/internship evaluations, course assignments such as article critiques and reflective essays, journal entries, electronic discussions via BlackBoard, and portfolio preparation and presentation.  Selected programmatic assessments of candidate dispositions are listed in Table 1.16 for candidates in initial program, Table. 1.17 for candidates in advanced program, and Table 18 for other school personnel.





Table 1.16
Selected Evidences of Dispositions for Candidates
 Enrolled in Initial Programs

	Program
	Selected Examples of Dispositions Assessments
	Disposition(s) Assessed

	English Education, Grades 7-12
	Candidates submit a written reflection along with their lesson plan. Their membership in professional organizations is demonstrated via the requirement that they join NCTE.  Through the use of critical questioning techniques and reflective writing, candidates assist students in developing habits of critical thinking and judgment.
	· Lifelong commitment to professional growth

· Membership in professional organization

· Value student learning

	Social Studies Education, Grades 7-12
	As part of their graduation, candidates 

write a five-hundred word essay 

summarizing their experience in the 
program.  They are asked to comment 
on their preparation to teach in
multicultural settings, and to talk 
about how effectively the program
addresses the LUTE goals and 
objectives.  
	· Professional growth through critical and reflective practice

· Take responsibility for their own learning
· Respect for diversity

· Promote caring, social justice, and equity


	Mathematics, Grades 7-12
	Assessment of a candidate’s dispositions are the results of the candidate’s direct involvement in activities that foster collaboration with colleagues, peers and faculty to reflect, analyze and develop solutions to school and classroom issues on the level of mathematics teachers in grades 7-12; and the recognition of the need to have respect for multiple intelligences and to commit to make a positive difference in the lives of children.
	· Form collaborative relationships with colleagues, parents, and communities
· Value student learning
· Respect for diversity

	Science Education, Grades 7-12
	Candidate dispositions are assessed by entries into reflective journals. The entries are written daily with journals exchanged with the supervisor on a weekly basis. The emphasis for the journal is on reflection, not a list of daily activities. It focuses on  candidates’ thoughts about what  they accomplished that day, what worked and what could have been better, and what they would change the next time. Specifically, the focus is on the “why” and “how.” 
	· Professional growth through critical and reflective practice

· Take responsibility for their own learning

	TESOL
	Candidates develop a written personal philosophy of teaching diverse learners, based on evidence from their research on cultural groups in the U.S., their teaching and life experience, and class discussions and assignments.  In it, they discuss the challenges faced by diverse learners and how to address those challenges in the classroom and school environment.
	· Respect for diversity
· Promote caring, social justice, and equity
· Sensitive to needs of all learners



	Music Education
	Candidates complete an interview, including a performance audition, prior to program admission.
	· Take responsibility for their own learning
· Value student learning
· Make a difference in the lives of students through integration of aesthetic education

	Art Education
	Candidates must have a personal interview prior to program admission and must submit a portfolio of their work.
	· Take responsibility for their own learning
· Value student learning
· Respect for diversity
· Sensitive to needs of all learners
· Make a difference in the lives of students through integration of aesthetic education

	Health Education
	During their field experiences, including student teaching, candidates are assessed on their dispositions toward learning and teaching in a school and surrounding community, recognizing that health education is a community responsibility.
	· Reflective thinking
· Value student learning
· Respect for diversity
· Form collaborative relationships with colleagues, parents, and communities
· Promote caring, social justice, and equity

	Early Childhood Education
	As one measure of their dispositions, candidates engage in a neighborhood study.  Baseline of inquiry is: Why study a neighborhood?  The Conceptual Framework of Lehman College’s Division of Education prides itself on providing candidates with cultural and linguistic experiences within the urban setting.  The candidates are asked in this assignment to do a series of activities in a neighborhood with which they are unfamiliar.  They are asked to participate in neighborhood events, dine at local eateries, and attend a religious service other than their own.  Their performances are assessed on two levels: an oral presentation and written report.
	· Form collaborative relationships with colleagues, parents, and communities

· Respect for diversity
· Promote caring, social justice, and equity

	Childhood Education
	Through sequential field experiences culminating in student teaching or internship, a candidate’s ability to plan collaboratively with a cooperating teacher and other support personnel in order to promote academic, social and emotional development of students is assessed. In addition, the assessment focuses on the importance of demonstrating professional behavior by practicing effective and respectful human relations and communication skills with colleagues, parents and others in the community. 
	· Form collaborative relationships with colleagues, parents, and communities

· Respect for diversity

	Foreign Language
	Candidates must demonstrate an ability to integrate subject-area content and exhibit a willingness to learn new content with their own students.
	· Form collaborative relationships with colleagues, parents, and communities

· Respect for diversity

· Value student learning

· Take responsibility for their own learning


Table 1.17
Selected Evidences of Dispositions for Candidates Enrolled in 
Advanced Programs and Programs for Other School Personnel

	Program
	Selected Examples of Dispositions Assessments
	Disposition(s) Assessed

	Health Education
	Candidates must submit a personal goal statement.
	· Lifelong commitment to professional growth

	Literacy Studies
	The candidates’ dispositions are assessed by the Integrated Teaching Project, Case Study, Planning and Observation Log, and professors’ observations during the practicum. 
	· Respect for diversity

· Value student learning

· Reflective thinking

· Take responsibility for own learning

· Sensitive to needs of all learners

	Special Education
	As part of their portfolios, candidates, using the Lehman Urban Teacher Education framework, develop and write their own philosophies of teaching for special needs learners and discuss the impact of their Lehman experiences on them as a candidate, teacher, and life-long learner.
	· Respect for diversity

· Reflective thinking

· Take responsibility for own learning
· Value student learning

	Counselor Education
	Candidates’ dispositions are assessed through interviews and by supervisor evaluations in the field.
	· Respect for diversity

· Value student learning

· Reflective thinking

· Take responsibility for own learning

· Sensitive to needs of all learners
· Promote caring, social justice, and equity

	Speech Language Pathology
	Candidates are required to complete 400 hours of clinical practicum and 20 hours of audiology practicum.  Throughout these field experience, candidate dispositions are assessed by the college supervisor.
	· Respect for diversity

· Value student learning

· Reflective thinking

· Take responsibility for own learning

· Sensitive to needs of all learners



Candidate dispositions are also assessed through student teaching/internship evaluations  and the LUTE survey.   Table 1.18  summarizes the ratings by 95 undergraduates working toward initial certification and then by 282 graduates in initial, advanced, and programs for other school personnel.   As evidenced by the data, our candidates believe that their programs had a positive impact on dispositions as aligned with our conceptual framework.
Table 1.18 

Spring 2006 LUTE Summary Data on Candidate Dispositions

	Item
	Ratings

UG                 G

	My education courses prepared me to….

	Be sensitive to learning differences
	1.37            1.59

	Apply the LUTE Conceptual Framework
	1.92            2.08          

	Be a reflective practitioner
	1.61            1.72

	Be sensitive to diversity
	1.41            1.62

	Be sensitive to learning differences
	1.37            1.59

	Work with colleagues
	1.63            1.77

	Work with parents
	1.81            2.01

	Work with community partners
	1.77            2.09

	Work with school personnel
	1.75            2.00


1=strongly agree; 2=agree; 3=disagree; 4=strongly disagree
Presented in Table 1.19 are summaries of ratings given to our student teachers and interns by supervisors and cooperating teachers on performance competencies related to candidate dispositions.  Specifically, their ratings assess the following indicators of dispositions identified by the unit:

Classroom Management

· Teacher candidate displays an understanding of and implements components necessary for effective classroom management (high expectations for student success and consistency in dealing with students).

· Teacher candidate’s response to behavior is appropriate and consistent.

· Student/teacher interactions are caring and respectful.

Planning for Instruction

· Teacher candidate plans meaningful performance tasks appropriate to the linguistic, cultural, and developmental levels of the students.

· Teacher candidate plans collaboratively with cooperating teacher and other classroom instructional and support personnel.

· Teacher candidate accounts for IEP student needs when planning.

Instructional Delivery

· Teacher candidate provides all learners with a variety of opportunities to participate.
Assessment

· Teacher candidate provides assessment feedback to students that is accurate and relevant.

· Teacher candidate uses self-assessment to evaluate and improve instruction.

Human Relations and Communication Skills

· Teacher candidate practices effective human relations and communication skills with colleagues, parents, and children.

· Teacher candidate demonstrates professional behavior.

· Teacher candidate maintains a positive relationship with all students and shows sensitivity toward individual student’s needs.

· Teacher candidate’s spoken and written language is clear and accurate.

· Teacher candidate models respect for diversity within the school community.

Table 1.19
Aggregated Ratings of Key Competencies Related to Candidate Dispositions

as compiled from the Student Teaching/Internship Evaluation Rubric

Spring 2005-Fall 2006

	Performance Competency
	Spring 2005

Mid-/End-                  of- Semester

N=69
	Fall 2005

Mid- /                End-of-Semester

N=90
	Spring 2006

Mid-/                       End-of- Semester

N=170
	Fall 2006

Mid-/End-of-semester

N=153

	Classroom Management
	4.01/4.33
	4.37/4.42                            
	4.18/4.48
	4.25/4.39

	Planning for Instruction
	4.17/4.52
	4.33/4.20
	4.20/4.48
	4.28/4.39

	Instructional Delivery
	4.07/4.64
	4.21/4.40                            
	4.13/4.41                             
	4.62/4.66

	Assessment 
	4.00/4.31
	4.18/4.45
	4.59/4.32
	4.12/4.28

	Human Relations/Communication Skills
	4.37/4.64
	4.47/4.68
	4.59/4.71
	4.62/4.66


Rating scale:  0=unsatisfactory; 1-5=varying levels of proficiency with 1 being the lowest and 5 the highest

Based upon the ratings assigned by university supervisors and cooperating teachers, our candidates demonstrate key dispositions identified as most important by the unit with respect to our LUTE conceptual framework.  Specifically, while completing their culminating experiences, candidates provide evidence that they value student learning; are sensitive to the needs of all students; promote caring, justice, and equity;  respect linguistic and cultural diversity; understand and respect intra-group diversity; empower P-12 students to take responsibility for their own learning; make a positive difference in the lives of their P-12 students; inspire a passion for learning; form collaborative relationships with colleagues, parents, and communities; and make a lifelong commitment to professional growth through critical and reflective practice.

Student Learning for Teacher Candidates

As our conceptual framework affirms, the diverse P-12 students whom we serve and their communities contribute greatly to our mission as teacher and counselor educators.  Their strengths and needs, their beliefs and ways of life, inform and shape our practice and provide compelling evidence of the effectiveness and appropriateness of our work.  Field experience, student teaching, and internship evaluations provide evidence of a candidate’s ability to (1) plan lessons so that all students have an opportunity to learn; (2) create an environment conducive to learning; (3) monitor, assess, and analyze student learning; and (4) make appropriate modifications in instruction.   Table 1.20 presents the summary data from supervisors and cooperating teachers on the following performance competencies supporting student learning:

Planning for Instruction.

· Teacher candidate selects appropriate curricular standards and outcomes based on formal and informal student assessment

· Teacher candidates writes an effective lesson plan.

· Teacher candidate plans meaningful performance tasks appropriate to the linguistic, cultural, and developmental levels of the students..

· Teacher candidate accounts for IEP student needs when planning.

· Teacher candidate develops a long-range unit plan.
Instructional Delivery

· Teacher candidate uses a variety of instructional strategies and groupings appropriate to instructional goals.

· Teacher candidate asks questions which require the use of higher level thinking skills and uses sufficient wait time.

Assessment

· Teacher candidate employs a variety of assessment approaches, which match instructional goals.

· Teacher candidate provides assessment feedback to students that is accurate and relevant.

Table 1.20
Aggregated Ratings of Key Competencies Related to Student Learning

as compiled from the Student Teaching/Internship Evaluation Rubric

Spring 2005-Fall 2006

	Performance Competency
	Spring 2005

Mid-/End of Semester

N-69
	Fall 2005

Mid- /                        End of Semester

N=90
	Spring 2006

Mid-/End                  of Semester

N=170
	Fall 2006

Mid-End of

Semester

N-153

	Planning for Instruction
	4.17/4.52
	4.33/4.20
	4.20/4.48
	4.28/4.39

	Instructional Delivery
	4.07/4.31
	4.21/4.40
	4.13/4.41
	4.23/4.32

	Assessment
	4.00/4.64
	4.18/4.45
	4.59/4.71
	4.62/4.66


Rating scale:  0=unsatisfactory; 1-5=varying levels of proficiency with 1 being the lowest and 5 the highest

During the student teaching or internship experience, university supervisors and cooperating teachers have numerous opportunities to assess the impact that our candidates have upon P-12 student learning.  They also observe the instructional and assessment practices used by our candidates to promote student learning.  Based upon those observations, our candidates have demonstrated a positive impact on student achievement.  Additional evidences include lesson and unit plans with student evaluation plans, student work samples, reflective journals, and portfolios.  Illustrations are included in Table 1.21  for teacher candidates in initial programs and in Table 1.22 for candidates in advanced programs.  

Table 1.21
Selected Evidences of Student Learning for Teacher Candidates 

Enrolled in Initial Programs

	Program
	Selected Examples of  Student Learning

	English Education, Grades 7-12
	Candidates write a final reflective essay, based on daily reflection logs, observations, case study, and feedback from master teacher and supervising faculty are primary means of assessing impact on student learning..

	Social Studies Education, Grades 7-12
	Candidates collect examples of middle & high school student work/

artifacts to be included in their Culminating Project.  They may

 conduct several case studies of students they are observing or

 teaching to see what improvements have occurred during the year.  

 Candidates also administer pre- and post-tests to assessing student 

knowledge of a particular course content (e.g. US History). 

Candidates are also asked to reflect on their own impact on the students

 in their classrooms in their Student Teaching/Internship Journal.

Finally, candidates will be required to reflect on their classroom

 impact in their Culminating Essay.

	Mathematics, Grades 7-12
	Candidates’ effect on student learning is assessed mainly through the supervisory reports submitted by college faculty and school administrators during the Internship/Student Teaching course. However, in addition to the supervisors’ perspective of candidates’ effect on student learning, the program also uses candidates’ Reflective Journals submitted with the portfolio to get their own perspective of how they affect students’ learning. 

	Science Education, Grades 7-12
	Candidates plan and implement pre- and post-tests with samples and analysis of student work and analysis of instructional approach assessed via a rubric.

	TESOL
	Candidates’ effect on student learning is assessed at several points through reflective teaching/tutoring journals.  The reflective teaching/tutoring journals are self-observations and self-evaluations, as candidates consider the evidence for their impact on students and reflect on improvements in their teaching/tutoring and student learning.  The focus in each reflective journal is not so much on what is taught but who is being taught, how it is taught, whether or not the teaching/tutoring was effective and why, and what lessons the candidate learned from the experience to incorporate into future teaching and tutoring.  The general pattern that candidates follow is “assess, teach/tutor, re-assess, reflect.”

	Music Education
	Student performances are used to determine impact on student learning.

	Art Education
	Student learning is demonstrated through completion of class projects.

	Health Education
	Candidates administer point-in-time assessments in class to determine impact of lesson on student learning.  Often used are pre- and post-tests.

	Early Childhood Education
	Candidates develop Three Part Lesson plans that connect to the New York State Standards.  The assessment also evaluates the process required before executing the lesson e.g., preparation of materials/environment, provide vocabulary on mathematical, contextual levels as well as show appropriate selection of materials.  Lesson plans are also assessed on clarity of the objective and procedures of the lesson, use of appropriate material, active learning, key vocabulary, and appropriateness of questions.  The assessment also includes evaluation and reflection after the lesson and the impact on student learning.

	Childhood Education
	During student teaching/internship candidates are expected to teach, develop four formal lesson plans. They are also expected to collect student work from the lessons they plan and deliver and to write a reflection following the teaching of each of these lessons. The student work is used for several purposes, including the following: 1) reflection and assessment of student learning on the part of the candidate, 2) the development of a professional portfolio, and 3) program evidence regarding the impact our students have upon the learning and development of the school children with whom they work. 

	Foreign Language
	Candidates are required to maintain a journal throughout their student teaching/internship experience. They are encouraged to make one entry per day and instructors respond on a weekly basis and, among other topics, to analyze their interactions with students and their impact upon student learning.








Table 1.22
Selected Evidences of Student Learning for Candidates in Advanced Programs

	Program
	Selected Examples of Student Learning

	Health Education
	Candidates administer point-in-time assessments in class to determine impact of lesson on student learning.  Often used are pre- and post-tests

	Literacy Studies
	Candidates prepare a lesson plan or instructional unit that includes, but not limited to, purpose, instructional strategies or approaches, materials and texts, resources, and assessment.  Candidates should particularly discuss how the instructional unit addresses the needs of the students of linguistic and cultural diversity. Another evidence of student learning is a candidate log detailing work with a child to document assessments and lesson plans, observations of students’ responses and behaviors, and self-reflection on the candidates’ own learning. 

	Special Education
	Case studies are used to assess the candidates’ abilities to apply theory to practice and analyze the effects on student learning. Case studies in the courses on curriculum illustrate how special educators use their knowledge to respond to the varying abilities of students and plan for their curricular needs. 



While the previous charts capture selected illustrations of how P-12 learning is assessed by program, a more in-depth analysis of these instructional assignments and their impact on student learning can be found in each program review.


Surveys conducted by the New York City Department of Education (NYCDOE) on the performance of alternate route candidates provide additional evidence that our candidates are effective in increasing student achievement.  When the New York City Teaching Fellows were asked on an end-of-year survey for 2006 whether they were effective at raising student achievement, 83% of Cohort 6 (N=53), 88% of Cohort 8 (N=68), and 84% of Cohort 10 (N-93) agreed that they had been effective in raising student achievement.

Student Learning for Other Professional School Personnel

The Counselor Education program and the Speech-Language Pathology program focus on the professional counselor’s leadership roles in collaboration with teachers, administrators, families, caregivers, health professionals, community resource networks, and others to promote equity and success for all children, youth, and families.  Selected course outcomes require candidates to demonstrate proficiency in “practical application of learning theory and social advocacy skills with teachers and students for developing academic success and high achievement rates for all students” and “to assist students/families to advocate and develop effective college preparation and academic success skills.”  Evidence that Counselor Education candidates and Speech-Language Pathology candidates positively impact student learning by establishing supportive environments is documented through their course assignments, at P-12 school-based experiences including practicum and internship, and though clinical practica with selected illustrations listed in Table 1.23  

Table 1.23
Selected Evidences of Student Learning for Other School Personnel

	Program
	Selected Examples of Student Learning

	Counselor Education
	Candidates evaluate the impact of individual, small group, and large-group/classroom activities upon student behavior relative to personal/social development and career counseling.  Also used are development of peer mediation, peer listening, and advocacy training for adolescents and their families.

	Speech Language Pathology
	Client IEPs and progress toward meeting the goals and objectives for each student are used to determine the effectiveness of interventions.


STANDARD 2:  ASSESSMENT SYSTEM AND  EVALUATION

The unit has an assessment system that collects and analyzes data on applicant qualifications, candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.

Assessment System

At the time of our last NCATE visit in spring 2002,  the unit had in place a comprehensive five-year Unit Assessment Plan with goals outlined for each academic year from 2002-2007.   Available in the Exhibits Room is a status report by year of the unit’s progress toward meeting the established goals.  The 2002-2007 plan provided the foundation for the Unit Assessment System (UAS) that is now in place and yielding data at all levels to inform program and unit operations.  As we transitioned from a proposed plan to an operational system, we recognized the need for a systematic way of collecting, analyzing, disseminating, and using data for program and unit improvement.  To that end, the UAS is a multi-level plan designed to assess (1) knowledge, skills, and dispositions of teacher and counselor education candidates; (2) satisfaction of alumni and their employers; (3) program quality and effectiveness; (4) unit effectiveness; and (5) impact upon the achievement of P-12 students.  

  The UAS began in 2000 with discussions among the various stakeholders about the knowledge, skills, and dispositions that Lehman candidates should possess and be able to demonstrate upon completion of their programs.  These discussions led to the development of program and unit standards aligned with national and state standards and to a system with both internal and external assessments for initial and advanced programs.  Included in the development, implementation, and on-going review of the UAS for the past seven years are representatives from the following constituents:

· Lehman College faculty and administrators from all three academic divisions

· NCATE Steering Committee 
· Unit Assessment Committee
· Professional Development Network Committee
· Professional Education Advisory Council (phased out after 2003)
· Division of Education Divisional Council
· Division of Education Program Coordinators
· Lehman College Undergraduate Curriculum Committee
· Lehman College Graduate Studies Committee
· Lehman College Office of Graduate Admissions
· Lehman College Office of Graduate Studies
· Lehman College Office of Student Affairs
· CUNY Office of Academic Affairs
· Community partners 
· K-12 faculty and staff
· Lehman College Instructional Technology Staff
· Candidates
· Alumni
Recognizing the need for the various assessments within the UAS to be fair, consistent, accurate, and free of bias, we piloted the instruments and made changes as the result of feedback from candidates and college and P-12 faculty and administrators.  Additional actions taken to ensure the reliability and validity of the assessments include development of rubrics and scoring guides within each program; discussion of the scoring guides to ensure consistency among instructors, and providing professional development for adjuncts so that they understand the expectations and can apply the rubrics consistently with full-time faculty.  At the unit level, surveys and other assessments are reviewed after each administration for the purpose of identifying prompts that may be confusing to the target audience and for ensuring that the instruments are collecting the data for which they were intended.  Two examples are the student teaching/ internship rubric and the LUTE Survey.  Based upon feedback from multiple sources, revised instruments are being piloted in spring 2007.   The PDN Coordinator will collect feedback from the Program Coordinators, cooperating teachers, candidates, and college supervisors and then provide recommendations to the PDN and Assessment Committees.

Table 2.1 lists the primary sources of data with the UAS.  As noted, the UAS is aligned with our LUTE conceptual framework and informs unit operations as well as candidate performance and program effectiveness.
Table 2.1--Sources of UAS Data
	Data Source
	Frequency of Collection
	Collected from Whom (Initial and/or Advanced)
	Candidate Performance, Program Effectiveness, or Unit Effectiveness
	Alignment with LUTE Conceptual Framework

	Liberal Arts and Sciences Test (LAST)
	Once per candidate/aggregated results reviewed annually
	Initial program completers
	Candidate, Program
	Content Knowledge in Liberal Arts

	Assessment of Teaching Skills-Written
	Once per candidate/aggregated results reviewed annually
	Initial program completers
	Candidate, Program
	Pedagogical Knowledge and Skills

	Content Specialty Examinations
	Once per candidate/aggregated results reviewed annually
	Initial and Advanced Program Completers
	Candidate

Program
	Content Knowledge in Major Content

	Exit Surveys
	Each Semester
	Initial and Advanced Program Completers
	Candidate

Program

Unit
	Content Knowledge, Pedagogical Knowledge and Skills, Dispositions

	Alumni Surveys
	Every 3 years
	Initial and Advanced Program Completers
	Candidate

Program

Unit
	Content Knowledge, Pedagogical Knowledge and Skills, Dispositions

	Student Teaching/Internship/

Practica Surveys (Candidate assessment of culminating experience and placement site; candidate assessment of supervisor)
	Each semester
	Initial and Advanced Candidates
	Candidate

Program

Unit
	Content Knowledge, Pedagogical Knowledge and Skills, Dispositions

	Student Teaching/Internship/

Practica Ratings of Candidate Performance
	Mid-Semester and End-of-Semester
	College supervisors and P-12 cooperating teachers
	Candidate

Program

Unit
	Content Knowledge, Pedagogical Knowledge and Skills, Dispositions

	Candidate Work Samples and portfolios
	Each semester
	Initial and Advanced Candidates
	Candidate

Program
	Content Knowledge, Pedagogical Knowledge and Skills, 

Dispositions

	P-12 Student Work Samples
	Each semester
	Initial and Advanced Candidates
	Candidates

Program
	Content Knowledge, Pedagogical Knowledge and Skills, Dispositions

	Standardized Course Evaluations (candidate evaluations of courses and instructors)
	Each semester
	Initial and Advanced Candidates
	Program

Unit
	Content Knowledge, Pedagogical Knowledge

	Faculty Peer Observation Reports
	Each semester
	Faculty and Chairs
	Program

Unit
	

	Faculty Annual Evaluations
	Annually
	Chairs
	Program


	

	Departmental Reports
	Annually
	Chairs on behalf of Departments
	Program

Unit
	

	Special Program Evaluation Data
	Annually
	NYC Dept of Education on behalf of candidates enrolled in special programs (e.g., Teaching Fellows, Teach for America, Teaching Opportunity Corps)
	Candidate

Program

Unit
	Content Knowledge, Pedagogical Knowledge and Skills, Dispositions

	Employer Surveys/Focus Groups
	Every three years 
	Principals and Assistant Principals
	Candidate

Program
	Content Knowledge, Pedagogical Knowledge and Skills, Dispositions

	Lehman Urban Teacher and Counselor Education (LUTE) Survey (to measure understanding of LUTE Conceptual Framework) 
	Annually
	Initial and Advanced Candidates
	Candidate

Program

Unit
	Content Knowledge, Pedagogical Knowledge and Skills, Dispositions

	Unit Strategic Plan with Goals and Objectives
	Annually
	Dean’s Office
	Candidate

Program

Unit
	Content Knowledge, Pedagogical Knowledge and Skills, Dispositions

	Candidate Complaints
	As needed
	Initial and Advanced Candidates
	Program

Unit
	Content Knowledge, Pedagogical Knowledge and Skills, Dispositions

	Candidate Database with field experience documentation and site demographics
	On-going
	Initial and Advanced Candidates
	Candidate

Program

Unit
	Content Knowledge, Pedagogical Knowledge and Skills, Dispositions

	Pathways to Teaching

(State-wide study comparing alternative route candidates with “traditional” candidates)
	2003-present according to external researchers’ schedule
	Initial and Advanced Candidates
	Candidate

Program

Unit
	Content Knowledge, Pedagogical Knowledge and Skills, Dispositions

	Self-Studies by PDS/PDN

Schools  
	Annually
	Unit faculty

School faculty and administrators
	Candidate

Program

Unit
	Content Knowledge, Pedagogical Knowledge and Skills, Dispositions


Program Transition Points  Designed to Assess Candidate Knowledge, Skills, and Dispositions

One component of the Unit Assessment System is series of transition points designed to assess candidate progress toward achieving the knowledge, skills, and dispositions outlined in our LUTE conceptual framework and in meeting state standards for teacher certification.   Each program has identified admission, continuation, and exit requirements.  Data by program as to candidates’ success in moving from one transition point to another are found in the program reviews.  Tables 2.2 -2.4 summarize common data points as evidence of coherence among programs in their assessment of candidate performance.  As noted, successful program completion for initial and advanced programs requires completion of field work, including student teaching and/or internships.   Maintained by the Professional Development Coordinator and the Certification Officer, a unit database is used to monitor a candidate’s progress from the point of admission to completion of the program and to ensure that the candidate completes multiple placements in diverse settings.
Each program makes provisions for candidates who do not meet program and unit expectations on a case-by-case basis.  For example, candidates may be admitted conditionally to a graduate program and given a specified time by which the conditions must have been met.  Candidates who fail to remove the conditions cannot continue in the program.  If they choose to appeal, they must follow established college policies.  The policy specifies that candidates must first attempt to resolve the problem by meeting with the instructor, then the department chair, and then dean.  If no resolution is reached after following these processes, general appeals for candidates enrolled in undergraduate programs go to the Office of Student Affairs; for candidates in graduate programs, general appeals go to the Office of Graduate Studies.  All grade appeals for initial and advanced candidates are handled within each department according to guidelines published in the Undergraduate and Graduate Bulletins.

Data Collection, Analysis, and Evaluation

The UAS is designed to provide systematic, comprehensive, and useful data on student and candidate performance and on program and unit effectiveness.   As evidenced by Table 2.1 in the previous section, data for both initial and advanced programs are systematically collected at multiple points in the programs and from a variety of sources, both internal and external.  They are then analyzed, summarized, and disseminated with a focus on program and unit improvement according to the timeline specified in Table 2.1.  When appropriate, the unit reviews data on an ad hoc basis.  One example is the one-day Faculty Retreat held in October 2006 during which statistical analyses and written summaries from the LUTE survey were disseminated and discussed.  Each department was asked to consider all survey findings and to report on how they have either already addressed the concerns or what actions they will take to do so.  Another example is that candidate complaints would be dealt with immediately, not at the end of a semester.  A record of candidate complaints and the resolutions to each are maintained by each department chair.  The Dean’s Office maintains records of complaints that go beyond the departmental level without resolution.
Primary responsibility for data management rests with the Associate Dean of the Division of Education.   A faculty member from the Department of Early Childhood and Childhood Education serves as a co-director of assessment.  Working with the College Office of Institutional Research, the co-directors use narrative reports, charts, graphs, and tables to present the results of the various assessments using internally developed databases.   With regard to data reported in Standard 1, SPSS frequencies and descriptive analyses were used to produce charts and tables for overall data and for data by program for each section and item in the surveys.  An overall average rating was computed for each item and for each program by item. A table was produced to contrast and compare overall averages and program averages.  When sufficient responses were available by program, t-tests were applied to discern statistically significant differences in ratings.  Finally, almost 50% of candidates responded to the open-ended questions.  Comments, dichotomized into administrative and instructional headings, were categorized, sorted and counted. A report containing an overview of the data collection, analysis and reporting process was distributed to each department and program chair.  The data were reviewed at several meetings and at individual department meetings for the purpose of applying findings to the ongoing program development and modification process.
Table 2.2—Summary of Major Assessments in Undergraduate Certification Sequences Leading to Initial Certification

	Program
	                Admission to Certification Sequence
	        Continuation
	Exit  from Program 
	Add’l Requirements for Certification

	
	Gen Ed
	Major

in

content

area
	GPA
	State Exam Scores
	Written

App
	Portfolio
	Selected Course

Prereqs

with min

GPA
	Successful

Completion

of Field Experiences 
	Degree 

Reqs, inc. prof ed courses with min GPA 
	Successful Completion 

of Student Teaching as evidenced by portfolio and written evaluations
	Passing Scores on 
State Exams
	All Other NY

reqs.--



	Childhood 

and

Childhood

with Bilingual Extension)
	   X           
	X
	    X

  (2.75)
	    X
	    X
	X


	X
	X
	X
	X
	X
	X

	Early Childhood 

and Early

Childhood

with Bilingual Extension)
	   X           
	X
	    X

  (2.75)
	    X
	    X
	X


	X
	X
	X
	X
	X
	X

	Middle and High School
	   X           
	X


	     X

   (2.75)
	    X
	   
	X
	X
	   X
	X
	X
	X
	X


Table 2.3--Summary of Requirements for Graduate Programs Leading to Initial Certification

	Program
	Admission to Program
	Continuation
	Exit with Certification Eligibility

	
	Bachelor’s 

Degree from

accredited institution with min GPA
	Scores

on State- Exams
	Writing 

Sample
	Interview
	Rec

Letters


	Selected Course

Prereqs

with min

GPA
	Field Exps
	Degree 

Reqs, inc. prof ed courses with min GPA
	Portfolio
	Clinical Practice; evidence in Standard 3
	Thesis/ Project/

Comp Exam

	Art Ed
	X  (3.00)
	LAST
	
	      X
	X
	X
	X
	X
	X
	X
	XS

	Early Childhood/EC with Bilingual Extension)
	X  (3.00)
	    LAST

    CST
	
	      X
	 X         

   
	X
	X
	X
	X


	X
	X

	Childhood/Childhood

w/Bilingual 
	X  (3.00)
	    LAST

    CST
	
	      X
	 X          


	X
	X
	X
	X


	X
	X

	English 7-12 
	X  (3.00)
	      LAST
	     X
	     X
	
	X
	X
	X
	
	X
	X

	Math 7-12
	X  (2.75)
	    LAST

    CST
	     X
	     X
	           X
	X
	X
	X
	
	X
	X

	Music 
	X  (3.00)
	
	     
	  X   plus

audition
	   
	X
	X
	X
	
	X
	

	Science 

7-12
	X  (3.00)
	    LAST

    
	
	     X
	           X
	X
	X
	X
	
	X
	X

	Social Studies 7-12
	X  (3.00)
	    LAST


	
	     X
	           X
	X
	X
	X
	
	X
	X

	TESOL
	X  (3.00)
	    LAST

    
	     
	     X
	X
	X
	X
	X
	
	X
	X

	Adv  Certs, 7-12 
	X  (3.00)
	    LAST

    CST
	   X
	    X
	X
	X
	X
	X
	
	X
	


Table 2.4--Summary of Requirements for Graduate Programs Leading to Advanced Certification and  for Other School Personnel
	Program
	                               Admission to Program
	      Continuation
	           Exit with Certification Eligibility

	
	Bachelor’s 

Degree from

accredited institution with min GPA
	Submission of Scores

on State-mandated Exams
	Writing 

Sample
	Interview
	Rec

Letters


	Selected Course

Prereqs

with min

GPA
	Successful

Completion

of Field Exps
	Degree 

Reqs, inc. prof ed courses with min GPA
	Portfolio
	Successful Completion 

Of Clinical Practice; evidence in Standard 3
	Thesis/ Project/

Comp Exam/

	Counselor Education
	          X     

3.00     
	    LAST or

    GRE
	X
	      X
	 X
	X
	X
	X
	
	X
	X

	Special Education


	          X     

3.00        
	    LAST

    CST
	
	      X
	 X         

   
	X
	X
	X
	X


	X
	X

	Health
	          X

3.00
	      LAST
	     X
	
	           X
	X
	X
	X
	
	X
	X

	Literacy Studies
	X

3.00
	      LAST
	     X
	     X
	X
	X
	X
	X
	
	X
	X

	Bilingual Extension—Post-bachelor’s

Adv Cert 
	
	
	
	
	
	
	
	
	
	
	

	TESOL—Post-master’s Adv  certificate
	X

3.00
	     LAST
	     X
	     X
	X
	X
	X
	X
	
	X
	


Use of Data for Program Improvement

Once data have been collected and summarized, they are then forwarded to Department Chairs and other applicable offices and committees for review, analysis, and application as appropriate as outlined on the UAS flow chart.  The results are also discussed in Divisional Council meetings and Program Coordinators meetings.  Called meetings with advisors from programs offered in divisions other than the Division of Education also provide a forum for analysis of data.  Both disaggregated and aggregated data are then used to inform program development, unit operations, or institutional procedures and policies, with such changes working their way through curriculum committees, the College Senate, CUNY Board of Trustees, and the New York State Education Department.  
Since the implementation of the UAS in 2002, data have been used to inform decisions about candidate performance, program development, and unit operations and effectiveness.  Below is a selected list of data-driven changes in each of these categories since our last NCATE visit, along with the primary data source for the change. 
Candidate Performance

· Effective in 2005-2006, two lectures each semester have been added for all student teachers and interns in Classroom Management and Instructional Strategies for Students with Learning and Behavioral Needs.  (Teaching Fellows surveys, exit surveys)

· In the Dept. of Middle and High School Education (MHSE), the undergraduate sequence with respect to fieldwork was re-designed to provide field-based experiences for candidates earlier on in the sequence, as well as to make these experiences more intensive in terms of contact with grades 7-12 students.  (student teaching/internship surveys, course evaluations)
· The Department of Early Childhood and Childhood Education added an additional course in teaching literacy to address concerns raised by candidates about their preparation to use the mandated literacy curriculum in NYC.  (Teaching Fellows surveys, exit surveys)

· Another significant change was the restructuring of the internship supervision courses in Early Childhood and Childhood to provide an extended series of supervisory experiences to provide additional assistance and mentoring to newly hired classroom teachers.  (exit surveys)

· In response to candidate feedback, alternative means of satisfying general liberal arts and sciences requirements for candidates who already possess a bachelor’s degree were identified. (e.g., work experience, professional portfolio). (NYCDOE feedback, alumni surveys, course evaluations)

· MHSE redesigned the research sequence.  (course evaluations, exit surveys)

· Based on CST data, the MHSE Department modified course advisement to better prepare candidates for the content covered by the test by specifying content-area courses aligned with the NYSED standards. (course evaluations, CST results)
· To respond to shortages in special education, the early childhood special education and childhood special education programs developed dual certification options for candidates without prior certification, adding 12 credits of general education coursework to the 26-credit special education master’s degree requirements (program coordinators’ feedback and candidate inquiries
Program Development.  

· During 2005-2006, the Department of Early Childhood and Childhood Education separated, all of the originally designed 6-credit integrated methods courses at the graduate level (i.e. Science and Music; Math and Art, ELA and Social Studies).  (Faculty feedback, course evaluations) 

· The Department of Early Childhood and Childhood Education also made changes in their graduate programs with respect to how student teaching/internship candidates received supervision when the candidates were already teachers of record. The distribution of faculty time engaged in supervision was extended across additional semesters to ensure that these candidates received more supervision.  (student teaching/internship surveys)

· In the Department of Middle and High School Education, a major curriculum effort during 2005-2006 was the development of a 6-credit Middle Grades extension to all of the graduate 7-12 certification programs in the various content areas (Math, Science, Social Studies, Foreign Language, English and TESOL).  (NYCDOE feedback)

· In 2004-2005, the Department of Middle and High School Education developed Advanced Certificate programs for candidates who possess a master’s degree in the content area.  (  NYCDOE feedback, alumni surveys)

· The Department of Specialized Services in Education, which houses the Graduate Programs in Special Education, Counselor Education and Literacy Studies, developed and offered in an online format, a revised 12-credit extension in teaching gifted and talented. (alumni and exit surveys)

· As Lehman College participates in the NYC Teaching Fellows Program, our MHSE Graduate Programs are continually re-examined with respect to helping alternate route teacher candidates function as effectively as they can in their first teaching assignment. Data collected by the Fellows Program have resulted in revised course sequences. (NYCDOE feedback, alumni surveys)
· Feedback from Teacher Academy students and faculty led to the establishment of a committee to review undergraduate majors leading toward certification in the sciences and mathematics.  (Focus groups with TA students and faculty)
Unit Operation and Effectiveness
· In 2004 the unit database was revised for better storage and organization of candidate records.  (faculty and staff feedback)

· Effective fall 2006, meetings with adjuncts are now held to review the conceptual framework and the importance of integrating this philosophical document throughout our courses.  (LUTE survey)

· Faculty at the October 2006 Faculty Retreat expressed a need to re-examine the LUTE Conceptual Framework to determine how we can be more inclusive of the concept of developing candidates with multiple literacies and how the pending Educational Leadership program can be integrated into the document.  (LUTE survey, alumni survey)

·  The various survey data already identified in this document have been impacted by manual analysis of data and low rates of survey return by regular mail or campus mail. Hence, in 2005-2006 the Division of Education took two actions to improve our survey data efforts. The first action was to make survey data analysis more efficient by purchasing an NCS Pearson OpScanner and software in order to process survey data.  The second action involved making a recommendation to develop surveys that would be conducted on-line for the purpose of increasing the return rate.  Prototype on-line surveys are being developed and will be piloted through Survey Monkey in fall 2007.  (LUTE, alumni, and exist surveys)

· A new student teacher/intern lesson observation instrument has been developed with a scale to provide for better feedback and monitoring of candidate progress in classroom teaching.  (student teaching/internship evaluations)
· Student teachers and interns now evaluate their supervisors.  Prior to 2004, this was not done.  Since then, the data are collected, analyzed, and disseminated to each supervisor.   Areas of concern are discussed with the supervisor. (student teaching/internship surveys)
STANDARD 3:  FIELD EXPERIENCES AND CLINICAL PRACTICE

The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.

Collaboration between Unit and School Partners

Mutual Commitment and Sharing of Resources
As the only senior college of the CUNY system located in the borough of Bronx, Lehman is fortunate to have access to a wide range of diverse schools in Regions 1, 2, and 9 of the Bronx, as well as the surrounding counties of Westchester and Rockland.  The Division of Education has developed what we refer to as a Professional Development Network (PDN) of schools that are partnering with the college in the preparation of teachers.  While the sites vary significantly, they were chosen because the teaching/learning that takes place at those schools reflects aspects of our conceptual framework and because they have the capacity to offer our candidates valuable professional experiences.
Resource Sites are those that may not have core characteristics of a Professional Development School (PDS) or address PDS goals but to varying degrees exhibit some of the elements that promote pre-service/in-service teacher and counselor education development.  Partnership Sites encompass institutions that share with us the goals of improving education for students, supporting teacher and counselor education preparation and professional development for teachers, counselors, and administrators.  These resources sites, however, are not engaged in inquiry as to the impact of the partnership relationship on student and teacher learning.  Partnership Sites may also share all the goals and core characteristics of a PDS but lack adequate resources for full PDS status.  These sites have the potential for becoming PDSs.  PDSs are a small group of sites where all PDS goals are being addressed, all core characteristics are in evidence, and the two partners have committed all necessary human and material resources to ensure that the PDS is central to the culture of both institutions. A complete list of all Resource Sites and Partnership Sites is available in the Exhibits Room.  

 We currently have letters of agreement with four PDS sites:  P.S. 291, P.S. 304, School for Community Research and Learning (SCRL), and Bronx Early College Academy (BECA).  These sites were chosen after an extensive application and selection process.  As noted, the purpose of the PDS is to combine our resources and work together to improve learning for Bronx students, novice teachers enrolled in Lehman College teacher education programs, and practicing teachers.  Furthermore, “It is hoped that this agreement will provide ongoing quality field and student teaching/internship placements for pre-service teachers, ongoing professional development for [the PDS faculty], and faculty development opportunities for Lehman College faculty.”  A key section of the agreement deals with benefits of collaborative relationships, including:

· Public school students will benefit from the presence of additional professionals who can provide ongoing attention to and support for individual needs in the classroom.

· Lehman College benefits from having a PDS site, staffed by partnership faculty who are knowledgeable about the teacher preparation programs and who model teaching strategies consistent with the LUTE philosophy.

· Public school teachers benefit from the chance to grow professionally in areas that may not be otherwise available to them.  Collaborative planning and evaluation provide both public school and university faculty opportunities to examine the curriculum and methodology being used in their classrooms.

· Public school partnerships benefit from the presence of a full-time college faculty member  on site regularly.

· The profession benefits from new teachers who have been prepared and nurtured in an environment where professional practice, commitment to principles, and excellence were associated with the entire range of their field experiences.

A key to achieving the benefits is the allocation resources.  Site resources that have been allocated in our PDSs include:

· A part-time liaison between the college and site.  The site liaisons are responsible for on-going communication with the college liaison, school site administration, and school site staff and faculty to promote the dissemination of information and to facilitate PDS activities.  The responsibilities of this position also include, but are not limited to, co-coordinating teacher inquiry, student teaching placements, professional dialogue groups, teacher training for cooperating teachers, and arrangements for methods classes held at school site, as well as attending governance meetings at the college.  Likewise, the college supports a faculty liaison at each PDS site through released or reassigned time. 
· Space, technical, and material support.  Since the college has appointed a liaison to each site, and college courses are offered at the PDS, it is necessary for the school site to provide the college with appropriate space in the site building.  Classrooms are made available for teaching courses on site during or after school hours.  Allocation of permanent space is also necessary for the liaison to meet privately with candidates or faculty and to store professional resources.  In addition, the college liaison requires access to a telephone, computer, and copier.  Some of this support has been made possible by FIPSE awards.
· Release time for teachers.  Many of the teachers at the PDS are involved in PDS activities such as teacher inquiry, professional dialogue groups, and their role as cooperating teachers.  Allocations of time through flexible scheduling are built into the daily schedule so that PDS work can be carried out during the school day.   Sample Agendas of such meetings can be found in the electronic PDS files
Design, Implementation, and Evaluation of Conceptual Framework and Programs

Both unit and school-based faculty are involved in designing, implementing, and evaluating teacher and counselor education programs within the context of our conceptual framework.  Our faculty work with assistant principals and teachers in addressing such factors as technology, special populations, multiculturalism, and diversity issues to ensure appropriate field placements and activities for our candidates.  These issues are further addressed through the PDS Executive Council.   

Professional Development Involvement

Faculty from the Division of Education also participate in joint professional development activities on-site at Bronx-area schools; similarly, the faculty from the public schools participate in professional development activities sponsored through the Division of Education.  Examples of professional development are  the annual PDS conferences, two workshops on learning disabilities with Dr. Sandra Rief, two workshops on social and emotional education with Dr. Jonathan Cohen, workshops on Autism Spectrum Disorders, and a screening of Paper Clips.  

Field Placements

With regard to field placements, our PDN Coordinator works with college faculty and public school faculty to ensure appropriate placements that will maximize the learning experiences for candidates and for P-12 students.  Evidence of jointly determining appropriate placements includes a list of individuals at each PDS site who assist with the placements and lists of all field, student teaching, internship, and practica placements.  

Design, Implementation, and Evaluation of Field Experiences and Clinical Practice

 Integration and Evaluation of Fieldwork

Three levels of fieldwork form an integral part of all professional education courses required for initial certification in education.  The progressive, sequential fieldwork is designed to prepare teachers to work in urban schools.  The design reflects the core themes of the LUTE framework:  Building a Community of Teachers/Learners, Educating for Social Action, Developing Human Capacity, and Attending to Our Diverse Socio-cultural Context.  The PDN Committee facilitates oversight of the field experiences.  The committee is chaired by the PDN Coordinator and consists of Lehman faculty and public school representatives.  In compliance with NYSED guidelines, all candidates for initial certification must complete a minimum of 100 hours of fieldwork prior to the culminating student teaching experience.  

Level I – These field experiences are part of core education sequences for teacher certification programs.  Candidates observe in inclusive classrooms.  In addition, they analyze the classroom interactions as well as the community interactions with the school.  These experiences are determined by the course instructor in cooperation with the host teacher and/or school administrator.  Field experience sites are selected from partnership schools by the PDN Coordinator in conjunction with the course instructor.  The course instructor is responsible for evaluating the performance of students and the integration of fieldwork with coursework, and the PDN Coordinator facilitates the evaluation of field sites.  Assessments include journal entries, hours of observation, and comments by the on-site teachers and are aligned with the following candidate outcomes:

· ability to analyze classroom interactions in terms of various theories of the psycho-social development of diverse student population;

· ability to analyze classroom interactions in terms of various learning theories;

· ability to critically analyze classroom interaction in terms of socio-cultural, political, and historical variables; and

· ability to analyze literacy and technology instruction for diverse populations, including students with special needs, and ESL learners. 

Level II – These field experiences are an integral part of methods courses.  Candidates are placed in partnership schools by the PDN Coordinator in conjunction with the course instructor.  They engage in one-to-one, small group, and whole class instruction.  Activities include lesson planning, tutoring, teaching small groups, as well as opportunities for teaching whole classes.  Field experiences are evaluated by the instructor in conjunction with the cooperating teacher.  Assessments include journal entries, lesson plans, portfolios, and comments by the cooperating teachers and are aligned with the following candidate outcomes:

· ability to analyze lessons in terms of national, state, and local standards

· ability to create and implement standards-based teaching strategies for diverse student populations, including those with special needs and ESL learners;

· ability to integrate literacy and technology into content-area instruction; and

· ability to create and implement standards-based teaching strategies for diverse ability levels in the subject area.

Level III – Student teaching or internship builds on the earlier field experiences and takes place in the context of a team: the teacher education candidate, the cooperating teacher, and the college supervisor.  The roles of each are delineated in the Student Teacher/Internship Handbook.  In an accredited public or private school, under the direction of an experienced, well-qualified, certified teacher, the candidate has the opportunity to turn theory into practice.  All Lehman candidates who wish to be recommended for certification must complete a full-day, full-semester experience and must have experiences at two grade levels.  With the assistance of the cooperating teacher and the college supervisor, the candidate will have the opportunity to design and teach lessons, assess student learning, manage a classroom, and collaborate with parents and other professionals in all aspects of school life, and will learn to reflect on his/her work and profit from the constructive criticism of others.  Their experiences must include the teaching of students with disabilities, students for whom English is a second language, and students from a variety of racial, ethnic, and socio-economic backgrounds.  Candidates are also expected to demonstrate the use of technology in planning, delivering, and evaluating lessons.   

Table 3.1 outlines by program the required field experiences, ranging from field observations culminating student teaching/internship, including the total number of hours.
Table 3.1
Field Experiences and Clinical Practice by Program

	Program


	Field Experiences

(Observation and /or Practicum)
	Clinical Practice

(Student Teaching/Internship
	Total Hours

	EARLY CHILDHOOD /CHILDHOOD EDUCATION DEPARTMENT
	
	
	

	Childhood Undergraduate
	
	
	

	12 credit minor

(total 40 hours)
	During professional sequence (methods courses), students complete a minimum of 20 hours of fieldwork in each of three methods courses (total 60 hours). Approximately 52 of these fieldwork hours are completed in elementary school settings and the remaining hours are completed by visits to performances or museums in the music and art methods sections of the courses and in other subject area courses designated as Aesthetic Education sections.
	Two 7.5 week, full time teaching placements in a lower and un upper grade in elementary schools  (total: 450 hours)
	Minor + Professional Sequence = 550 hours.

	Early Childhood Undergraduate
	
	
	

	12 credit minor

(total 40 hours)
	During methods courses within the professional certification, candidates complete a minimum of 20 hours of fieldwork in each of three methods courses (total 60 hours). Approximately 54 of these fieldwork hours are completed in early childhood settings and the remaining hours are completed by visits to performances or museums in the music and art methods sections of the courses and in other subject area courses designated as Aesthetic Education sections.
	Two 7.5 week, full time teaching placements in two different settings in nursery school, day care, preschool and early grade (K-2) programs  (total: 450 hours)


	Minor + professional sequence = 550 hours

	Childhood Graduate
	
	
	

	
	There are ten hours of classroom observation required in ten of the courses in the Graduate Childhood sequence:  Total 100 hours
	Two 8-week, full time student teaching placements in two settings.  Total 560 hours
	660 hours


	Early Childhood Graduate
	
	
	

	Birth to Second Grade

Initial Certification


	 Methods courses in the Early Childhood Graduate program complete a minimum of 10 hours of fieldwork in each of six methods courses (total 60 hours). These hours are conducted in early childhood settings in child care, Head Start and public school settings.  An additional 40 hours are completed in fieldwork centers and community board centers in child study and community study courses.
	Internship/Student Teaching (fulltime) Two 7-week, full time student teaching placements in two settings:  preschool and elementary school levels


Total 300 hours

	400 hours

	MIDDLE AND HIGH SCHOOL DEPARTMENT
	
	
	

	Art Education
	
	   
	

	BA/BS
	Six Practicum experiences in:

ESC 301 (15 hours)

ESC 302 (15 hours)

ESC 409 (20 hours)

ESC 429 (20 hours)

ESC 423/350 (10 hours)

ESC 414 (30 hours)
	Student teaching:

ESC 470 

14 week, full time student teaching placements in two settings: 10 weeks in high school (9-12) and 3 weeks in middle school (5-9); 500-560 hours
	610-670 hours

	MS Ed
	Five practicum experiences in:

ESC 502 (25 hours)

ESC 502 (25 hours)

ESC 529 (25 hours)

EDE 716/776 (10 hours)

ESC 714 (30 hours)
	Student Teaching/Internship:

ESC 596/595

14 week, full time student teaching placements in two settings: 10 weeks in high school (9-12) and tree weeks in middle school (56-9); 500-560 hours
	615-675 hours

	English Education
	
	
	

	BA/BS Initial
	Five practicum experiences in:

ESC 301 (15 hours);

ESC 302 (15 hours);

ESC 409 (20 hours);

ESC 429 (20 hours); and 

ESC 422 (Methods: 30hours)
	ESC 470

14-week, full time student teaching placements in two settings: 7 weeks in middle school (5-9) and 7 weeks in high school (9-12); total 500-560 hours
	600-660 hours

	MS Ed in English Education-

Initial
	Four practicum experiences in:

ESC 501 (25 hours);

ESC 502 (25 hours);

ESC 529 (25 hours); and 

ESC 522 (Methods: 25hours)


	ESC 595/596

14-week, full time student teaching placements in two settings: 7 weeks in middle school (5-9) and 7 weeks in high school (9-12); total 

500-560 hours
	600-660 hours

	Advanced Certificate Program-Initial
	Four practicum experiences in:

ESC 501 (25 hours);

ESC 502 (25 hours);

ESC 529 (25 hours); and 

ESC 522 (Methods: 25hours)


	ESC 595/596

14-week, full time student teaching placements in two settings: 7 weeks in middle school (5-9) and 7 weeks in high school (9-12); total 500-560 hours
	600-660 hours

	Foreign Language Education
	
	
	

	Foreign Language Education,           7 -12

(BA, Initial cert.)
	Two general education courses with 15 hours field observation each; three methods courses with 30 hours each

Total: 120
	Student teachers: Two 7-week full-day placements in middle or high school.  

Total: 490
	610 hours

	Foreign Language Education,           7 -12

MS, Initial cert.)
	Two general education courses with 25 hours field observation each; two methods courses with 25 hours each Total: 100
	Two 7-week full-day placements in middle or high school.  

Total: 490
	590 hours

	Foreign Language Education,           7 -12

(MS, advanced cert.)
	Two general education courses with 25 hours field observation each; two methods courses with 25 hours each Total: 100
	Two 7-week full-day placements in middle or high school.  

Total: 490
	590 hours

	Health Education
	
	
	

	BA/BS Initial
	Five practicum experiences in:

ESC 301 (15 hours);

ESC 429 (20 hours);

ESC 409 (20 hours);

ESC 437 (Methods: 30 hours).
	ESC 470

14-week, full time student teaching placements in two settings: 7 weeks in middle school (5-9) and 7 weeks in high school (9-12); total 500-560 hours
	600-660 hours 

	MS Ed


	Four practicum experiences in:

ESC 501 (25 hours)

ESC 502 (25 hours)

ESC 529 (25 hours) and 

ESC 522 (Methods: 25 hours)
	ESC 595/596

14-week full time student teaching hours

Placement in two settings; 7 weeks in

Middle school ( grades 5-9) & 7 weeks 

In high school (grades 9-12; total 

500-560 hours.
	600-660 hours

	Mathematics Education
	
	
	

	BA/BS Initial
	Five practicum experiences in:

ESC 301 (15 hours);

ESC 302 (15 hours);

ESC 409 (20 hours);

ESC 429 (20 hours); and 

ESC 432 (Methods: 30hours)
	ESC 470

14-week, full time student teaching placements in two settings: 7 weeks in middle school (5-9) and 7 weeks in high school (9-12); total 500-560 hours
	600-660 hours 

	MA in Mathematics Education-

Initial
	Four practicum experiences in:

ESC 501 (25 hours);

ESC 502 (25 hours);

ESC 529 (25 hours); and 

ESC 532 (Methods: 25hours)


	ESC 595/596

14-week, full time student teaching/internship placements in two settings: 7 weeks in middle school (5-9) and 7 weeks in high school (9-12); total 500-560 hours
	600-660 hours

	Advanced Certificate Program-Initial


	Four practicum experiences in:

ESC 501 (25 hours);

ESC 502 (25 hours);

ESC 529 (25 hours); and 

ESC 532 (Methods: 25hours)


	ESC 595/596

14-week, full time student teaching/internship placements in two settings: 7 weeks in middle school (5-9) and 7 weeks in high school (9-12); total 500-560 hours
	600-660 hours

	Music Education
	
	
	

	MS Ed
	ESC 501 (25 hours)

ESC 529 (25 hours)

ESC 595

ESC 596

ESC 733 (10 hours)

ESC 785 (25 hours)

ESC 755 (25 hours)
	ESC595: Internship for full time music teachers
ESC596: Student Teaching placement for 200 hours.

ECE433&EDC733: 10 hours fieldwork: 
	

	Science Education
	
	
	

	MS Ed, Initial
	100 total hours field experience/observation in grades 7-12 (25 hours in each of the following courses: 501, 502, 519, 529) Total: 100
	Internship/Student Teaching

Total: 490 hours
	590 hours 

	Social Studies Education
	
	
	

	BA/BS, Initial
	Five practicum experiences in:

ESC 301 (15 hours);

ESC 302 (15 hours);

ESC 409 (20 hours);

ESC 429 (20 hours); and 

ESC 434 (Methods: 30hours)
	ESC 470

14-week, full time student teaching placements in two settings: 7 weeks in middle school (5-9) and 7 weeks in high school (9-12); total 500-560 hours
	600-660 hours 

	M.A.
	ESC 501 (25 hours);

ESC 502 (25 hours);

ESC 529 (25 hours); and 

ESC 533 (25 hours)


	ESC 595/596

14-week, full time student teaching/internship placements in two settings: 7 weeks in middle school (5-9) and 7 weeks in high school (9-12); total 
	500-560 hours

	TESOL, PreK-12
	
	
	

	(MS Ed--Initial or Additional certification; TESOL Certificate—Additional certification)


	50 hours of observation in general education courses (candidates without prior certification only); approximately 5 hours each in:  investigation of a bilingual program, analysis of ESL teaching, & tutoring ELLs in English grammar; 15 hours tutoring ELLs grades 7-12 in English Language Arts; 15 hours tutoring ELLs in Content Literacy PreK-12; 15-hour ELL child study PreK-6; total 60 (additional certification)-110 hours (initial certification)
	Additional ESOL Certification for teachers who are already certified:  1 7-week full-time internship placement, teaching ELLs PreK-12, total:  245 hours 

Initial ESOL Certification for teachers who are not already certified in another area:  2 7-week full-time student teaching placements, teaching ELLs PreK-12, total: 490 hours
	300 hours (additional certification) –

600 hours (initial certification)

	DEPARTMENT  SPECIALIZED SERVICES IN EDUCATION
	
	
	

	Counselor Education, School Counselor, K-12
	
	
	

	(MS Ed, NYS certification, NYC license)
	Pre-Practicum: A 10-hour pre-practicum experience in a K-12 school is required for each of the following 5 courses: EDG 700, EDG 701, EDG 704, EDG 705, and EDG 706.

Practicum: A minimum of 100 hours is required on-site at a K-12 school counseling field site under supervision (40 hours of direct service, 60 hours of indirect or collateral service). Students are enrolled in EDG 707.
	Internship: A minimum of 600 hours is required over two semesters for supervised internships in a K-12 school (240 hours of direct service, 360 hours of indirect or collateral service). Students are enrolled in EDG 743 (fall) and EDG 744 (spring).
	750 hours

	Literacy Studies,Birth-Grade 6

(MS Ed, Specialist)
	
	
	

	
	In EDR701 or EDR702 courses on theoretical foundations of literacy development, candidates are required to complete 10 hours of observations of their students in school settings, which includes direct observations, written observation reports, and reflections on the instructional practices and observed student behaviors by making connections to the readings.

In EDR711 or EDR712 courses on literacy education curricula, candidates are required to maintain a journal, recording their work with a read/writer, and to learn to administer running records and conducting observations of literacy events with a minimum of 10 hours. 

 In EDR751 or EDR752 courses on literacy materials and children’s literature, candidates conduct semester-long (20 hours) observations of children’s responses in their own classrooms while being read to. 
	
	10 hours

10 hours

20 hours

	
	In EDR721 or 722 courses on literacy assessments, candidates build on their observations and assessment skills. A case study of a reader is developed over the semester.  A minimum of two observations/

reflections of literacy events must be made each week (20 hours), which are entered in a journal.  These journals are reviewed semi‑weekly with detailed feedback. Candidates are expected to use all of the skills developed in previous courses and to add others.
	
	20 hours

	
	Candidates enroll in EDR731, a six-credit ninety-hour clinical/practicum experience where all of the skills they have developed are practiced over a prolonged period of time under supervision of the faculty.  Candidates provide one‑to‑one instruction to one client over a six‑week period.  Candidates are observed every day as they teach.  Detailed feedback is provided in their teaching logs with regard to instructional goals and objectives, lesson plans, and descriptions of and reflections on the teaching/learning process.  A case report is written and a parent‑teacher conference conducted. In addition, candidates write up weekly self-reflections.
	
	90 hours

Total:  150 hours

	Literacy Studies,Grade 5-12

(MS Ed, Specialist)
	
	
	

	
	In EDR703, a course on theoretical foundations of literacy development, candidates are required to complete 10 hours of observations of their students in school settings, which includes observations, writing up observation reports, and reflecting on the instructional practices and observed student behaviors by making connections to the readings.

In EDR713, a course on literacy education curricula, candidates are required to maintain a journal, recording their work with a read/writer, and to learn to administer running records and conducting observations of literacy events with a minimum of 10 hours.  In EDR753 course on literacy materials and adolescent’s literature, candidates conduct semester-long (20 hours) observations of students’ responses in their own classrooms while engaged in literacy activities. 
	
	10 hours

10 hours

20 hours



	
	In EDR723, a course on literacy assessments, candidates build on their observations and assessment skills. A case study of a reader is developed over the semester.  A minimum of two observations/ reflections of literacy events must be made each week (20 hours), which are entered in a journal.  These journals are reviewed semi‑weekly with detailed feedback. Candidates are expected to use all of the skills developed in previous courses and to add others.
	
	20 hours

	
	Candidates enroll in EDR733, a six-credit ninety-hour clinical/practicum experience where all of the skills they have developed are practiced over a prolonged period of time under supervision of the faculty.  Candidates provide one‑to‑one instruction to one client over a six‑week period.  Candidates are observed every day as they teach.  Detailed feedback is provided in their teaching logs with regard to instructional goals and objectives, lesson plans, and descriptions of and reflections on the teaching/learning process.  A case report is written and a parent‑teacher conference conducted. In addition, candidates write up weekly self-reflections.
	
	90 hours

Total=150 hours

	Early Childhood Special Education
	
	
	

	
	Observation:EDS 701, EDS 702, EDS 704,   EDS 741 15 hours each course, observation in classrooms, home- and center- based intervention
	
	60 hours

	
	Practica: EDS 703, EDS 705, EDS 706, 718

45 hours each, supervised practicum experiences
	
	180 hours

	
	
	Student Teaching: EDS 719 Six week, Monday through Thursday, full time student teaching at appropriate developmental level
	90 hours

	
	
	Program Total
	330 hours

	Childhood Special Education
	
	
	

	
	Observation: EDS 701, EDS 707, EDS 709 EDS 741, 15 hours each course, observation in classrooms, home- and center- based intervention
	
	60 hours

	
	Practica: EDS 708, EDS 710, EDS 711, 718

45 hours each, supervised practicum experiences
	
	180 hours

	
	
	Student Teaching: EDS 719 Six week, Monday through Thursday, full time student teaching at appropriate developmental level
	90 hours

	
	
	Program Total
	330 hours

	Adolescent Special Education
	
	
	

	
	Observation: EDS 701, EDS 712, EDS 714 EDS 741, 15 hours each course, observation in classrooms, home- and center- based intervention
	
	60 hours

	
	Practica:  EDS 713, EDS 716, EDS 717, 718

45 hours each, supervised practicum experiences
	
	180 hours

	
	
	Student Teaching:

EDS 719Six week, Monday through Thursday, full time student teaching at appropriate developmental level
	90 hours

	
	
	Program Total
	330 hours


Evaluations for each of the above experiences are provided to college supervisors and cooperating teachers by the PDN Coordinator.  The cooperating teacher completes one evaluation during the first placement and one during the second placement.  College supervisors are required to observe each student teacher at least four times to ensure that the candidates are able to meet all of the stated outcomes by the end of the semester.  In some cases, additional visits may be necessary to ensure a candidate’s progress.   Student teaching candidates are also required to complete a self evaluation as well in each of the two placements.  The college supervisor, the cooperating teacher, and the candidate meet to discuss the candidate’s strengths and needed areas of improvement and to develop a plan for improvement in each of the following areas:  classroom management, planning for instruction, instructional delivery, assessment, and human relations and communication skills.  

In addition to the written evaluations, candidates’ knowledge, skills, and dispositions are assessed by entries into reflective journals and/or student teaching portfolios..  The entries are written daily with journals exchanges with the supervisor on a weekly basis.  The emphasis for the journal is on reflection, not a list of daily activities.  It focuses on candidates’ thoughts about what they accomplished that day, what worked and what could have been better, and what they would change the next time.  Specifically, the focus is on the “why” and “how.”  

A Lehman College graduate student in education who is employed as a teacher of record in a classroom in New York State may enroll as an intern to complete his/her culminating clinical practice experience.  The intern is assigned a college supervisor who observes his/her performance and consults with the candidate about strengths, weaknesses, and suggestions for improvement.  An experienced on-site teacher or supervisor mentors and evaluates the candidate.  The interns are also expected to attend the weekly seminars and to meet all of the same outcomes as other candidates.  The school representative and college supervisor consult about an appropriate “grade” for the candidate.    
A candidate who does not complete the culminating student teaching or internship experience in good standing and who received a grade lower than a B  for the experience may apply to repeat the clinical practice experience.  The application must be made within a two-year period of the original experience and may be made only under one of the following conditions:  the school district or college requested that the candidate be withdrawn because of poor performance, the candidate had serious health problems or other urgent family circumstances, the candidate was called for military duty, or the candidate earned below a B in the first experience.  Formal application to repeat clinical practice is initiated by the department chair and sent to the PDN Coordinator for action.
Clinical Faculty


As research supports, the cooperating teacher [clinical faculty] is a pivotal professional in the student teaching process, one who provides classroom stability and an appropriate setting for a successful clinical experience.  The clinical faculty who work with our candidates must be certified by New York State, must have completed three years of successful teaching, and must have recommendations from the school administration and/or the college supervisor or 
program coordinator.  Upon their selection, the PDN Coordinator and college supervisor provides an orientation on their roles and expectations as mentors, cooperating teachers, and evaluators.  

Field Experience for Other School Personnel
Candidates in counselor education and literacy must demonstrate their knowledge, skills, and dispositions in school-based practica and internships in accordance with CACREP and IRA standards, respectively.  Counselor education candidates are assessed in a multitude of ways, including a professional counseling portfolio of written and videotaped assignments.  Approximately 95% of the candidates enrolled in literacy programs are employed as teachers when they enter the program.  Candidate outcomes, field experiences, instruction, and evaluation are based upon the premise that educational practice and adequate study are the hallmarks of a successful field experience.  Progressive, sequential experiences begin in the first required course and continue through the culminating research project.  Examples of assessments throughout their program include observations, journal entries, self-reflections, portfolios, videotapes, teaching logs, and case studies.  

Candidates’ Development and Demonstration of 

Knowledge, Skills, and Dispositions to Help All Students Learn


Candidates demonstrate mastery of content, pedagogical, and professional knowledge before admission to the student teaching, during the student teaching/internship (or culminating clinical experience), and prior to being recommended for certification.  Before admission to Student Teaching/Internship, each candidate must submit an application signed by the appropriate program coordinator to the PDN Coordinator, who verifies completion of prerequisites as outlined for each program.  In addition to specific course requirements that vary by program, all candidates must have a 3.00 overall GPS, submission of scores on the Liberal Arts and Sciences Test (LAST), the results on the Mantoux Test (TB), and either an autobiographical sketch or a candidate work sample.
Table 3.2 summarizes the various assessments used at selected points in a candidate’s program to evaluate their knowledge, skills, and dispositions.  Program-specific requirements, including rubrics and other evaluation guides, are available in the Exhibits Room.  Also available are samples of P-12 student work to demonstrate the impact that our candidates have upon student learning.  
Table 3.2

Assessment Points:   Candidate Knowledge, Skills, and Dispositions

	Assessment
	K, S, D
	Admission to Level I
	Continuation to Level II
	Continuation To Level III
	During Culminating Experience

	Specified General Education Courses
	   K
	       X
	
	
	 

	Program-specific Content Courses
	   K
	
	         X
	         X
	

	Program-specific Pedagogical Courses
	K, S, D
	      
	         X
	         X
	

	Minimum GPA
	    K
	     
	         X
	         X
	 

	Interviews
	K, D
	  
	        
	         X 
	

	Portfolios
	K, S, D
	
	        X
	         X
	        X 

	Journals/Logs
	    D
	
	        X
	         X
	        X

	Writing Samples
	K, D
	     
	        
	         X
	

	Reflective Essays
	K, D
	
	   
	     
	        X

	Submission of LAST

Scores
	K, S
	     
	      
	         X   
	

	Observations
	K, S, D
	
	
	         X
	        X

	Written Evaluations with Rubrics
	K, S, D
	
	
	         X 
	        X



Table 3.3 presents additional evidence that, upon completion of the culminating experience (student teaching or internship), our candidates possess the knowledge, skills, and dispositions required to help all students learn.  Based upon spring 2005-fall 2006 data, the performance of our candidates was evaluated on a six-point Likert Scale with 0=unsatisfactory and 5=the highest level of proficiency.   

Table 3.3 
Summary of Candidate Performance on Student Teaching/Internship   Evaluations, Spring  2005-Fall 2006 
	Competency
	Mid- /End of -Semester  Spring 2005

N=69
	Mid-/End of- Semester  fall 2005
N=90
	Mid-/End of-Semester  Fall 2005

N=170
	Mid/End-of Semester  Fall 2005
N=153

	Classroom Management
	4.01/4.33
	4.37/4.42
	4.18/4.48
	4.25/4.39

	Planning for Instruction
	4.17/4.52 
	4.33/4.20
	4.20/4.48
	4.28/4.39

	Instructional Delivery
	4.07/4.31
	4.21/4.40
	4.13/4.41
	4.23/4.32

	Assessment
	4.00/4.31
	4.18/4.45
	4.07/4.32
	4.12/4.28

	Human Relations/Communication Skills 
	4.37/4.64
	4.47/4.68
	4.59/5.71
	4.62/4.66


Rating scale:  0=unsatisfactory; 1-5=varying levels of proficiency with 1 = lowest and 5 = highest
Another component of the assessment system for student teaching/internship is the end-of-the semester candidate evaluation of the college supervisor, cooperating teacher, and overall placement.  Additionally, candidates are asked to indicate how well they were prepared for the clinical experience using a Likert Scale ranging from 1=poorly prepared to 5=well-prepared.  In fall 2006, of the 33 responses to the item “My Lehman coursework prepared me for my work as an intern,” the mean response was 3.35, ranging from a  low of 2 to a high of 5 and including three (3) responded with a 2 (two), five (5) gave a rating of 3 (three), twelve (12) a rating of 4 (four), and thirteen (13) a rating of five (5).  Written comments are also collected and summarized. 

STANDARD 4:  DIVERSITY

The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn.  These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.

Design, Implementation, and Evaluation of Curriculum and Experiences

The LUTE conceptual framework serves as our guide for providing experiences for teacher and counselor education candidates to acquire and apply the knowledge, skills, and dispositions necessary for helping all students learn.  One of the four themes that run throughout our programs is “attending to our diverse sociocultural context.”  Specifically listed on the LUTE are the following candidate proficiencies and expectations related to diversity:

· To understand difference and diversity as a foundation for learning and teaching.

· To work collaboratively from multiple perspectives to enhance learning and teaching.

· To create a place where human relationships are valued and nurtured.

· To create an environment responsive to change and need.  

Also as stated in the LUTE, we are dedicated to preparing teachers and counselors who are committed to students’ learning; sensitive to students with special needs; care about justice and equity; respect linguistic, cultural, and intragroup diversity; make a positive difference in the lives of their students; see students as having power over their own learning; and inspire a passion for learning.  To that end, we provide opportunities for candidates to reflect on the concept of education in a pluralistic, democratic society, with emphasis on the development of respect for individuals and the diversity of their values and beliefs.  In preparing candidates for a wide variety of settings, we promote an understanding of and respect for such differences as gender, age, ethnicity, culture, religion, sexual orientation, and physical/emotional ability.  We also recognize the value of our candidates interacting with one another and that classroom dialogue is enriched by the diversity of our candidates’ backgrounds and experiences.   Specifically stated in the mission statement of Counselor Education program is “.. Our curriculum represents our commitment to developing multicultural competencies throughout the program in order for our graduates to be prepared to deliver culturally competent services to a diverse population.”  
A review of syllabi reveals a significant number of courses with diversity objectives as listed and available for review in the Exhibits Room.  Evaluation activities, as explained on course syllabi, include journal entries, field experience logs, course portfolios, reflection papers, electronic conversations, article critiques, videotapes, and lesson plans.  Faculty use these candidate evaluations to assess the effectiveness of their courses and related field experiences and in making modifications as needed to ensure that candidates do acquire the knowledge, skills, and dispositions for working effectively with diverse populations. 
In addition to course and program evaluations, the unit reviews admission, continuation, and exit requirements for all programs to ensure that program graduates have the knowledge, skills, and dispositions identified in the Unit Conceptual Framework and to refine rubrics for evaluating course requirements and field experiences to ensure appropriate placements in diverse settings.   Two additional key assessments that assess candidate outcomes related to diversity are the student teaching/internship evaluation and the LUTE survey.
As noted on the student teaching internship evaluation instrument, candidates are rated on performance competencies related to diversity using a scale ranging from 0 (unsatisfactory) to 5 (proficient).   Raters also have the option of assigning a “+” to indicate “proficient plus” for those candidates who exceed expectations.  Table 4.1 lists the performance competencies and aggregated rating for each based on the six-point numerical scale with 0=unsatisfactory; 1-5=varying levels of proficiency with 1 being the lowest and 5 the highest.   Specific outcomes for each competency are as follows:
Planning for instruction

· Teacher candidate plans meaningful performance tasks appropriate to the linguistic, cultural, and developmental levels of students

· Teacher candidate accounts for IEP student needs when planning
Instructional Delivery
· Teacher candidate uses a variety of instructional strategies and groupings appropriate to instructional goals

· Teacher candidate provides all learners with a variety of opportunities to participate.
Assessment
· Teacher candidate employs a variety of assessment approaches, which match instructional goals
Human Relations and Communication Skills
· Teacher candidate practices effective human relations and communication skills with colleagues, parents, and children.

· Teacher candidate maintains a positive relationship with all students and shows sensitivity toward individual students’ needs.

· Teacher candidate models respect for diversity within the school community.
Table 4.1 

Aggregated Ratings of Competencies Related to Diversity as compiled from the

Student Teaching/Internship Evaluation Rubric, Spring 2005-Fall 2006
	Competency
	Mid-Term/End of Semester  Spring 2005

N=69
	Mid-Term/End of Semester  fall 2005

N=90
	Mid-Term/End of Semester  Fall 2005

N=170
	Mid-Term/End of Semester  Fall 2005

N=153

	Planning for Instruction
	4.17/4.52 
	4.33/4.20
	4.20/4.48
	4.28/4.39

	Instructional Delivery
	4.07/4.31
	4.21/4.40
	4.13/4.41
	4.23/4.32

	Assessment
	4.00/4.31
	4.18/4.45
	4.07/4.32
	4.12/4.28

	Human Relations and Communication Skills 
	4.37/4.64
	4.47/4.68
	4.59/5.71
	4.62/4.66


Rating scale:  0=unsatisfactory; 1-5=varying levels of proficiency with 1 = lowest and 5 = the highest
On file in the Exhibits Room are the assessments by program for spring 2005-fall 2006.   In Counselor Education, the alumni/ae, site supervisor and employer follow up evaluations include an assessment of the development of multicultural knowledge, awareness and skills to deliver professional school counseling services to a diverse P-12 population. 


Table 4.2 lists the competencies related to diversity as measured by the LUTE survey.   On this specific instrument, the rating scale ranges from 1 (strongly agree) to 4 (strongly disagree).   On file in the Exhibits Room are programmatic data by graduate and undergraduate candidates.  

Table 4.2 

Aggregated Ratings of Competencies Related to Diversity as compiled from the

LUTE Survey, 2005-2006 (N=282)
	Performance Competency
	Graduate Candidates
	Undergrad Candidates

	My education courses prepared me to…

	Be sensitive to diversity
	1.62
	1.41

	Be sensitive to learning differences
	1.59
	1.37

	Work well with colleagues
	1.77
	1.63

	Work with parents
	2.01
	1.81

	Work with community members
	2.09
	1.77

	Work with school personnel
	2.00
	1.75

	Overall education program prepared me to work effectively in urban schools
	1.86
	1.62


Rating scale:  1=strongly agree, 2=agree, 3=disagree, 4=strongly disagree

Experiences Working with Diverse Faculty

The college and unit are committed to recruiting and retaining faculty from underrepresented groups as defined by both federal and local guidelines (i.e., Black, Hispanic, Asian/Pacific Islander, American Indian/Alaskan Native, Italian-Americans, and Females).   Evidence of the commitment to recruit a highly qualified, culturally diverse faculty include strict adherence to the college-wide affirmative action recruitment and hiring policies.  As noted in Table 4.3, the college faculty represents both gender and ethnic diversity, thus providing opportunities for teacher and counselor education candidates to work with diverse faculty throughout their programs.
Table 4.3 

Lehman College Faculty by Gender and Ethnicity

 Fall 2003 and Fall 2006
	Ethnicity
	Full-time Faculty 

Fall 2003 

#/%
	Full-time Faculty

Fall 2006 

#/%
	Part-time Faculty

Fall 2003

#/%
	Part-time Faculty

Fall 2006 

#/%

	American Indian/Alaskan Native 
	0
	0
	1/0.0%
	2/0.0%

	Asian
	16/5%
	15/4%
	32/8%
	35/6%

	African-American
	19/6%
	28/8%
	45/11%
	82/15%

	Hispanic
	40/14%
	47/7.36%
	46/12%
	79/14%

	White
	233/76%
	255/74%
	274/69%
	361/65%

	Total
	308
	346
	398
	559

	Females
	138/45%
	171/49%
	220/55%
	293/52%

	Males
	170/55%
	175/51%
	178/45%
	266/48%


The unit is also committed to recruiting and retaining a diverse faculty.  To assist with hiring goals and plans, the Director of Compliance, Diversity, and Special Projects prepares a Workforce Analysis for each division that identifies areas where minorities and women are underutilized.  If underutilization is identified, the college and unit work together to identify specific strategies for identifying, recruiting, promoting, and retaining qualified protected class as listed above.  Before any faculty search is approved, a recruitment plan must be on file.  Efforts to recruit unit faculty from underrepresented groups include:

· Advertising in The Chronicle of Higher Education
· Advertising in Black Issues
· Advertising in Hispanic Outlook in Education 

· Use of the Minority and Women Doctorate Directory

· Advertising in the New York Times

· Contact with other universities

· Contact with professional organizations such as the American Association of

· Colleges for Teacher Education and the Association of Teacher Educators

· Contacts by faculty members at their professional conferences

· Electronic recruitment via college and CUNY sites

· Mass CUNY ads

Table 4.4 summarizes the current demographics of unit, institutional, and school-based faculty.  Our candidates are placed in a large number of schools for field experiences, student teaching, internships, and practica; therefore, data on school-based faculty are limited to three PDS sites:  PS 304, School for Community Research and Learning (SCRL), and Bronx Early College Academy (BECA).  

Candidates also have opportunities to interact with adjunct faculty from diverse backgrounds.  According to the Lehman College Data Book for Fall 2006, out of 559 part-time faculty, 361 were White
Table 4.4
Unit Faculty Demographics, 2006-2007 

	
	Prof. Ed. Faculty in Initial Teacher Preparation Programs
	Prof. Ed. Faculty

in Advanced Programs*
	All Faculty in the Institution
	Summary Demographics of PDS Sites

	
	       N (%)
	       N (%) 
	    N (%)
	      N (%)

	American Indian or Alaskan Native
	0
	0
	1 (9.0%)
	

	Asian or Pacific Islander
	2 (5%)
	2 (5%)
	15 (4%)
	3 (.04%)

	Black, non-Hispanic
	3 (7%)
	3 (7%)
	28 (8%)
	10 (14%)

	Hispanic
	5 (12%)
	5 (12%)
	47 (14%)
	16 (23%)

	White, non-Hispanic
	33 (77%)
	33 (77%)
	255 (74%)
	42 (59%)

	Two or more races
	0
	0
	0
	0

	Other
	0
	0
	0
	0

	Unknown
	0
	0
	0
	

	Total
	43
	43
	346
	

	
	
	
	
	

	Female
	29 (67%)
	29 (67%)
	171 (49%)
	

	Male
	14 (33%)
	14 (33%)
	175 (51%)
	

	Total
	43
	43
	346
	


 (65%); 79, Hispanic (7%); 82, Black (7%); 35, Asian (17%); and 2 American Indian/Alaskan Native (0%).  The number of males was 266 (48%) compared with 293 (52%) females.  Part-time faculty in the unit for fall 2005 included 74 White (75%); 22 Hispanic (22%); 1 Black (0%); and 2 Asian (0%).   The number of males was 38(38%) compared with 61 (62%) females.  
As additional evidence that the New York City schools offer opportunities for our candidates to interact with diverse P-12 faculty, Table 4.5 provides information on recent hires for New York City and reveals approximately 35% of new hires are from underrepresented groups.  Through the fieldwork component, professional education faculty work with the P-12 teachers and administrators to address factors such as technology, special populations, multiculturalism, and diversity issues and ensure that candidates have opportunities to interact with public school faculty from diverse groups.
Table 4.5
Ethnicity of New Hires by School Year by Percentage*
New York City Schools, 2002-2007

	Ethnicity
	2002-03
	2003-04
	2004-05
	2005-06
	2006-07

	American Indian or Alaskan Native
	0.2%
	0.2%
	0.2%
	0.3%
	0.3%

	Asian or Pacific Islander
	5.6%
	7.2%
	8.3%
	7.2%
	6.1%

	Black, non-Hispanic
	20.1%
	16.7%
	16%
	14.5%
	14.1%

	Hispanic
	12.7%
	10.6%
	11.l%
	11.7%
	11.7%

	White, non-Hispanic
	61.1%
	65.0%
	63.3%
	65.0%
	65.5%

	Race/ethnicity unknown
	0.3%
	0.3%
	1.2%
	1.3%
	2.3%


*Source (http://teachersunite.net/node/80/print) did not give total number, just percentages.
Summarized in Table 4.6 are data from the fall issues of the Instructional Staff Listing of Lehman College for the past five years.  These data support the efforts of the Division of Education  to recruit and maintain a diverse faculty.  Additional evidence to demonstrate the unit’s commitment to maintaining a diverse faculty and ensuring that all  faculty are knowledgeable about and sensitive to preparing candidates for work with diverse students include support  and encouragement of active faculty participation in state, regional, and national professional associations; support of professional development, including opportunities to present at national research meetings; and provision for faculty development  in areas such as research and scholarly productivity, bilingual education, and urban education. 
Specific professional development initiatives sponsored by the Division of Education related to diversity include two workshops on learning disabilities with Dr. Sandra Rief and two workshops on social and emotional education with Dr. Jonathan Cohen.  One of Dr. Cohen’s presentations was for the division at large, while the second one was a keynote session at one of our annual Professional Development School conferences. Autism Spectrum Disorders (ASD) have been the focus of a week-long institute in Summer 2004 with an internationally known panel followed by a workshop in fall 2006 by Lehman College Special Education faculty.  Also noteworthy was a screening of and follow-up discussion on Paper Clips, a documentary designed to increase awareness of the Holocaust and how this can be addressed through interdisciplinary teaching.  Additional initiatives related to diversity sensitivity include classroom management workshops each semester and training in the Santa Cruz Professional Teaching Standards teacher mentoring model used by the New York City Department of Education.
Table 4.6
Demographics, Division of Education Full-time Faculty, 2002-2007

	
	Fall 2002
	Fall 2003
	Fall 2004
	Fall 2005
	Fall 2006

	
	
	       N (%)
	       N (%) 
	
	

	American Indian or Alaskan Native
	0
	0
	0
	0
	0

	Asian or Pacific Islander
	1 (3%)
	1 (2%)
	2 (5%)
	2 (5%)
	2 (5%)

	Black, non-Hispanic
	1 (3%)
	2 (5%)
	2 (5%)
	2 (5%)
	3 (7%)

	Hispanic
	5 (13%)
	5 (12%)
	4 (10%)
	4 (10%)
	5 (12%)

	White, non-Hispanic
	31 (82%)
	33 (80%)
	35 (81%)


	36 (82%)
	33 (77%)

	Total
	38
	41
	43
	44
	43

	
	
	
	
	
	

	Female
	17 (45%)
	20 (49%)
	25 (58%)
	28 (64%)
	29 (67%)

	Male
	21 (55%)
	21 (51%)
	18 (42%)
	16 (36%)
	14 (33%)

	Total
	38
	41
	43
	44
	43


Experiences Working with Diverse Candidates
In conjunction with the college, the unit remains committed to recruiting, retaining, and graduating high-quality candidates.  As noted in the Overview, the Bronx is the primary service area for the institution and offers a diverse pool of candidates, both undergraduate and graduate, from which to recruit.  The unit actively recruits candidates through a variety of events, including information sessions, college open houses, recruitment fairs, mailings to public and parochial schools and community colleges, and postings on the website.   On file in the Exhibits Room are sample recruitment materials and agendas.

The fall 2006 profile of Lehman College students shows the results of those recruitment efforts by gender and ethnicity of the student population as summarized in Table 4.7.

Table 4.7 

Profile of Lehman College Students,  Fall 2006

	
	Undergraduate
	Graduate
	Total

	Men
	2443
	  576
	3019

	Women
	6304 
	1491
	7795

	Total 
	8747
	2067
	10,814

	Age
	28
	34
	29

	African-American
	35.1%
	25.5%
	33.3%

	Asian
	4.8%
	3.9%
	4.7%

	Hispanic
	49.1%
	28.8%
	45.2%

	White
	10.9%
	41.8%
	16.8%


Table 4.8 presents a comparative summary of candidates enrolled in professional education programs with institutional and community data for fall 2005.  Fall 2005 data were used in this chart for consistency, since the latest census estimates were for 2005.   In addition to the data presented in Tables 4.7 and 4.8, additional demographic data for Lehman College and professional education programs are available in the Lehman College Data Book and in previous PEDS reports.

As evidenced by the comparative data in Table 4.8, undergraduate enrollments of the institution and the unit reflect the demographics of the Bronx, our primary service and recruitment area with Hispanics, African-Americans, and White, composing the largest percentages of the student and candidate population, respectively.  Westchester County is a primary service and recruitment area for our graduate education and counselor education programs, and the data reveal consistency between the candidate population and that of the geographical area with the largest percentages being White, Hispanic, and African-American, respectively.   These data also provide evidence that our candidates, both graduate and undergraduate, have opportunities to interact with colleagues from diverse backgrounds. 
Table 4.8
Candidate Demographics, Fall 2005

	
	Undergraduate Candidates in Teacher Preparation Programs
	Graduate Candidates

in Teacher  Prep

Programs
	Undergrad
Students in the Institution
	Graduate Students in the Institution
	Bronx, NY
	Westchester County, NY

	
	N (%)
	N (%)
	N (%)
	N (%)
	Est. 1,309,640 
	Est.

915,916

	American Indian or Alaskan Native
	2  (0.0%)
	1 (0.0%)
	8 (0.0%)
	1 (0.0%)
	5,23 (0.4%)
	1,832 (0.2%)

	Asian or Pacific Islander
	24 (.03%)
	38 (.02%)
	368 (.04%)
	65 (.03%)
	41,908 (3.2%)
	50,375 (5.5%)

	Black, non-Hispanic
	197 (22%)
	283 (18%)
	2830 (36%)
	533 (25%)
	420,394

(32.1%)
	126,396

(13.8%)

	Hispanic
	407 (45%)
	439 (28%)
	3906 (46%)
	605 (78%)
	684,942

(52.3%)
	166,697

(18.2%)

	White, non-Hispanic
	75 (.08%)
	537 (35%)
	921 (11%)
	906 (42%)
	307,765

(23.5%)
	644,805

(70.4%)

	Two or more races
	Not available
	Not available
	Not available
	Not available
	26,193

(2%)
	11,907

(1.3%)

	Other/
Ethnicity Unknown
	197 (22%)
	211 (14%)
	409 (.05%)


	63 (.93%)
	502,902

(38.4%)
	80,601

(8.8%)

	Total
	902
	1552
	8442
	2173
	1,309.640
	915,916

	Female
	770  (85%)
	1027 (34%)
	6102 (72%)
	1549 (71%)
	701,967

(53.6%)
	475,360

(51.9%)

	Male
	132 (15%)
	525 (34%)
	2340 (28%)
	 624 (29%)
	607,673

(46.4%)
	440,556

(48.1%)

	Total 
	902
	1552
	8442
	2173
	1309,640
	915,916


Through their classes and student organizations, teacher and counselor education candidates have opportunities to interact with other Lehman College students, as well as other professional education candidates, representing diverse groups.  Candidates in both initial and advanced programs have opportunities to work with peers and colleagues from diverse backgrounds through class discussions, group projects, and listservs.

Below is a list of several initiatives through which candidates in professional education programs have opportunities to interact with candidates of diverse backgrounds.   

· Articulation agreements with Borough of Manhattan Community College, Bronx Community College, Hostos Community College, and Westchester Community College

· Activities of the newly established Future Educators of America chapter 

· Para-Educators’ Pathways to Careers in Teaching
· New York City Teaching Fellows Program

·  Teach for America

· Teachers of English Language Learners (TELL)

· Transition to Teaching

· Participation in and follow-up class discussions of college- and division-wide professional development opportunities (e.,g. Russia and China symposium, S. Rief presentations, J. Cohen presentations, Austism Spectrum Disorders workshops, P. Alsop workshop, annual PDS conferences)

· Lehman Urban Teacher Education initiative

· Newly implemented CUNY Teacher Academy at Lehman College

· Freshman Year Initiative blocks for prospective teachers to be placed with other Lehman students

· Teacher Opportunity Corps

· Asynchronous on-line courses (with enrollments from a variety of locations)
· On-line discussions via BlackBoard and other listservs
· Courses and activities offered with the American Museum of Natural History, Lincoln Center Institute, and the Bronx Zoo 
Experiences Working with Diverse Students in P-12 Schools

As indicated in Standard 3, upon completion of their professional education program of study, teacher and counselor education candidates will have had student teaching/internship placements in a variety of settings.  They are expected to demonstrate the ability to work with a diverse student population, including students with disabilities, second language learners, and the gifted and talented.   Ensuring that candidates do have a variety of placements prior to program completion is a collaborative effort among the Professional Development Network Coordinator, the coordinator of each program, and a school or district representative.   Documentation of a candidate’s successful completion of these experiences is entered into our electronic candidate database.  Included in the electronic file is the name of the school and/or site with selected demographics.  
Table 4.9 summarizes the demographics of our four PDS sites.  These sites are representative of other sites and support our belief that candidates should have experience working with diverse student populations.   Since most of our candidates complete their field work in New Bronx Regions 1 and 2, region-wide data are also listed.   School-by-school and additional regional data are available at http://schools.nyc.gov/daa/SchoolReports/.   

Table 4.9

Demographics on Professional Development Sites, 2006-2007

and New York City, Region 1, and Region 2, 2004-2005

	Site
	Black, non-Hispanic
	Hispanic
	White, non-Hispanic
	Other, incl. Am Indian, Alaskan Native, and Asian


	Students receiving free/reduced price lunch (student socio-economic status)
	ELL
	Special Ed

Enroll 

	PS 304

N=425
	16.55%
	40.33%
	37.76%
	1.63%%
	71%%
	1.40%
	81%

	PS 291

N=570
	15.37%
	79.27%
	4.21%
	1.26%%
	89%%
	33.68%
	88%

	SCRL

N=357
	39.23%
	56.35%
	1.10%
	1.93%
	58.6%%
	10.22%
	85%

	BECA

N=83
	22.62%
	75%
	0.0%
	1.19%
	96%
	12%
	14%

	Region 1*

N=95,304
	26.3%
	65.0%
	3.8%
	5.0%
	83%%
	22%
	12%

	Region 2*

N=96,693
	38.0%
	52.2%
	5.4%
	4.3%
	75.06%
	11%
	14%


*Based on 2004-2005 data.

Descriptions with specific activities and outcomes about how our candidates with diverse student populations are available in course syllabi, through discussions on BlackBoard, completion of individual and group projects, and sample lesson plans. 

STANDARD 5:  FACULTY QUALIFICATIONS, 

PERFORMANCE, AND DEVELOPMENT

Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools.  The Unit systematically evaluates faculty performance and facilitates professional development.
Qualified Faculty

All teacher and counselor education faculty at Lehman are qualified; model best practices in scholarship, service, and teaching; assess their effectiveness as related to candidate performance; collaborate with colleagues; engage in professional development; and are evaluated systematically by the unit.  Within the unit, 100% of full-time, tenured and tenure-track faculty hold earned doctorates and have appropriate professional experience.  Faculty in other lines (i.e., lecturer, instructor, substitute, lecturer, substitute instructor, or continuous employment) must demonstrate expertise and professional experience in their areas of specialization.  As evidence, each faculty member, including adjuncts, completed a two-page summary of professional experiences and accomplishments with the following data:   Name, Rank, Faculty Status, Date of Appointment, Academic Degrees, Professional Experience, Faculty and Administrative Load (2006-07), Other Collegiate Assignments (2006-07), Current Professional and Academic Association Memberships, Current Professional Assignments and Activities (non-teaching), Publications (recent/selected), Papers Presented (recent/selected), and Research (recent/selected).  Vitae for full-time faculty are available electronically with vitae for part-time faculty available in the Exhibits Room.  Also available in the Exhibits Room are excerpts from the program applications sent to the NYSED listing the degrees, licenses/ certifications, and P-12 experience of our faculty and summaries of faculty qualifications and assignments included with the SPA program reviews.

During the recruitment process for new faculty, the unit clearly states qualifications for each position.   In addition to position-specific qualifications, qualifications listed on each position announcement  include an earned doctorate; a minimum of three years of teaching experience in an appropriate P-12 setting, college teaching experience, research and publication program, evidence of contribution at regional/national/international conferences; and  ability to integrate technology into instruction.  Our commitment to hiring candidates with these qualifications ensures that new faculty have the appropriate background, experiences, and potential for success in higher education as evidenced by personnel vacancy notices (PVNs).
 In compliance with NYSED guidelines, public school faculty who supervise our teacher and counselor education candidates must hold appropriate, up-to-date certifications and licenses and have three years of teaching experience as evidenced by their academic backgrounds, professional experience, and tenure status.   The Student Teaching/Internship Handbook and the letter to principals specify these requirements.  Vitae from the school faculty also provide evidence that the faculty are qualified to supervise our candidates.  
Modeling Best Professional Practices in Teaching

Teaching is the primary mission of the college and Lehman prides itself on the quality of its faculty's teaching.  Professional Education faculty at Lehman represent diverse abilities, interests, and instructional styles.  Each person values the individual strengths and contributions of their colleagues and recognizes, that as we work together, we form an instructional staff that provides our candidates with multiple opportunities for learning in a variety of settings.  As stated in our conceptual framework, “The teaching and learning climate in the education programs is consciously attended to by faculty and administrators.  Teaching and learning are optimized within contexts that emphasize high academic expectations that are supported by respect, empowerment, assessment, and the encouragement of innovation and advocacy.  Throughout the education programs, faculty are encouraged to model pedagogical practices in an environment that reflects the tenets and themes of this document [Conceptual Frame for LUTE].” 

Referenced in the previous section and as evidenced by vita, unit faculty have an in-depth understanding of their fields and integrate their content knowledge and expertise into their instructional practices.  Examples of the types of instructional strategies employed by unit faculty include collaborative/cooperative learning, electronic communication/logs, problem-based teaching, co-teaching, team teaching, lecture and discussion, case studies, simulations, web-based instruction, inquiry-based teaching, and hands-on/laboratory instruction.  An analysis of syllabi and/or course outlines reveals that teaching by the unit faculty reflects the beliefs inherent in our conceptual framework, incorporates current research findings, utilizes appropriate course and candidate assessment, and is based upon up-to-date knowledge and skills in their areas of specialization.   The divisional course syllabus template illustrates how all of this information is presented to candidates.  Also on display as evidence to support teaching effectiveness are graded candidate portfolios, projects, and selected work samples from 2002-2007.  

Full-time faculty and adjuncts also participate with colleagues and candidates in discussions of issues related to teacher and counselor education and the LUTE conceptual framework.  They also engage in informal sharing of teaching and learning strategies in a variety of settings including departmental meetings and divisional retreats.   In addition to the regularly scheduled divisional events, an additional retreat for adjuncts was held in January 2006 with similarly focused workshop for our community partners in November 2006.  The purpose of these workshops was to review administrative procedures, to discuss the LUTE framework and the ways in which adjuncts integrate these philosophical underpinnings into courses and related field experiences, and to meet with department faculty to discuss the accreditation process.  Assessments of teaching effectiveness include candidate evaluations by course and instructor, peer evaluations, and written self-evaluations.   Results of the various evaluations are used to inform and modify instruction as necessary to ensure appropriate learning opportunities for all candidates.  Specific evaluation of teaching feedback helps to guide departments with respect to individual faculty improvement and program improvement.
Unit faculty are recognized as outstanding teachers by their peers across campus, in schools and agencies, and throughout the nation.   As evidenced by the “Student Evaluation of Instruction” form, faculty are evaluated by candidates each semester on the following nine prompts:  plans and organizes the classroom or lab periods, listens carefully to student questions, and attempts to answer them completely, shows thorough knowledge of the subject, makes difficult ideas clear without distorting or oversimplifying them, attempts both to emphasize the importance of the course materials and to make it interesting, is available for consultation during posted hours and by appointment, is regular and punctual in attendance, overall rating of instructor, and overall rating of course.  Evaluations are done course-by-course, including on-line courses, and are based upon a five-point scale, ranging from Excellent (5) to Poor (1).   As evidenced by the “Summary of Faculty Evaluations,” unit faculty have consistently been ranked between Above Average (4) and Average (3) since 2002.   Departmental summaries and individual evaluations are kept on file in each of the departmental offices with summative ratings available in the Exhibits Room. 
Selected unit faculty have also received awards in recognition of their outstanding teaching.  Prof. Herminio Martinez, a professor in the Department of Middle and High Education and the Executive Director of the Bronx Institute, was honored in 2006 as the Educator of the Year by the New York State Assembly/Senate Puerto Rican/Hispanic Task Force.  The award recognized Professor Martinez’s significant contribution to the educational attainment of Hispanics on state and national levels.  In 2005, Dr. V. Madho, an adjunct in the Department of Specialized Services in Education, received the Neal Appleby Award for Outstanding Teaching by an Adjunct from the New York State Association of Teacher Educators.  Currently, two Division of Education faculty hold appointments on the CUNY Graduate Center Doctoral Faculty.
Modeling Best Professional Practices in Scholarship

In keeping with the Lehman expectation of scholarly productivity, unit faculty are actively involved in scholarly activities related to their areas of specialization and expertise.  A summary of faculty productivity by rank supports our belief that an inquiry approach to education supports the development of educational communities, guides instructional decision-making, and shapes approaches to teacher, counselor, and school development.   Additional evidences on display in the Exhibits Room include recent publications of books, book chapters, handbooks, curriculum guides, refereed journal articles, ERIC documents, and book reviews; CUNY-wide recognitions of faculty scholarship,  and Lehman receptions for faculty scholars.  Also on display are conference presentations, conference proceedings, keynote addresses, and grant applications.  Included in the display are co-authored/co-presented works with P-12 practitioners, candidates, and community leaders.  

Unit faculty have also been recognized for their scholarly productivity.  As an Assistant Professor in Middle and High School Education, Prof. Heather Sloan received the Lehman College Research Award in 2004-2005.   In January 2004, the book Rethinking Standards through Teacher Preparation Partnerships (Gary Griffin and Associates, Eds.) was named to the outstanding Academic Titles list by the Association of College Research Libraries.   Included in the book were two chapters  “A Professional Development Partnership for Preparing Teaching for Urban Schools” and “What We Learned from Site Visits” by Prof. Alexandria Lawrence Ross, an Associate Professor in the Department of Early Childhood and Childhood Education.
Modeling Best Professional Practices in Service

Unit faculty are actively engaged in service at all levels, ranging from campus-based to international involvement.  At the campus level, faculty serve on the University Senate, the College Senate, the College Personnel & Budget (P & B), sub-committees of the P & B, unit committees, and a variety of other ad hoc committees and task forces.  Through our partnership arrangements, faculty service for schools and community-based agencies includes participating on committees, serving as consultants and workshop facilitators, and keynote speakers and panelists.  Evidence includes a summary of faculty service by category and faculty vitae.  These opportunities allow faculty and their colleagues to engage in dialogue about the design, delivery, evaluation, and improvement of P-16 instructional programs.  

Unit faculty also serve the profession through their involvement in and leadership of professional organizations.  We currently have representation on several state and national boards, including Association of Teacher Educators (ATE) Board of Directors, International Scientific Committee, National Irish Studies Association Publications Committee, National Irish Studies Association Executive Board, , Language Teachers Educators, New York State Association of Colleges for Teacher Education  Executive Board, (NYACTE), New York State Association of Teacher Educators (NYSATE), Executive Board, New York State Task Force on Inclusion Education, and Prospect Archives and Center for Education and Research.  Faculty also serve as proposal reviewers for the American Educational Research Association, American Association of Colleges for Teacher Education, and Association of Teacher Educators and as editorial board members for Ciclo Evolutivo e Disabilita (Internal Journal:  Lifespan and Disability). Action in Teacher Education, Excelsior, Issues in Education, Journal of Teacher Education, Reading Research Quarterly, and a variety of book publishers including Prentice-Hall and Allyn & Bacon.  One of our Literacy Studies faculty serves as Associate Editor of the Reading and Writing Quarterly, and a faculty member in the Department of Specialized Services is a guest editor for the Women’s Studies Journal currently in press.  Faculty vitae provide additional evidence that our faculty are models for best practice in service.

Collaboration

The Professional Education Unit has an ongoing commitment to serve the Bronx and our surrounding communities.  To do so, we commit to being part of the many communities of the Bronx who share a common purpose:  to better the quality of the lives of our residents of all ages.  We continue to form collaborative relationships with families, public and private school personnel, faculty of local and regional community colleges and the staff of community-based organizations and informal learning institutions.  For the past nine years, the Division of Education has compiled a booklet entitled Lehman College:  Collaborative Education Programs with Schools.   Additional evidence of collaborative activities sponsored the three institutes are available on their respective websites:  Bronx Institute (www.lehman.edu/bronxinstitute), Center for School/College Collaboratives (www.lehman.edu/deanedu/education/index.html), and Institute for Literacy Studies (www.lehman.cuny.edu/deanedu/litstudies/.   

Two key areas of collaboration for unit faculty that directly impact the achievement of P-12 students is (1) NSF-funded Mathematics and Science Project with Hunter College and (2)  the involvement to varying degrees with the development and implementation of the following small schools in the Bronx:  Astor Collegiate Academy, Bronx Early College Academy (BECA), Celia Cruz Bronx High School of Music, High School for the Teaching and the Professions, and School for Community Research and Learning (SCRL).   In 2005, the Small Schools Network was established to facilitate communication and joint activities between and among the school and university partners as evidenced by minutes of meetings. 


Four “informal learning institutions” with which we have formed collaborative relationships are the Lincoln Center Institute, the American Museum of Natural History, the Bronx Zoo, and the Botanical Gardens.   Each of these partnerships has resulted in course development and implementation, co-authored publications, and cultural opportunities for our candidates and for public school students as evidenced by meeting agendas, joint grant applications, and publications.  In 2005 the Department of Early Childhood and Childhood Education in collaboration with the Lincoln Center Institute for Aesthetic Education received the Model Program Award from the New York State Association of Teacher Educators. This program integrates the study of the arts into teacher education programs.  college faculty work closely with teaching artists from the Lincoln Center Institute to integrate the arts and inquiry method into teacher education classes at both the undergraduate and graduate levels. Many of our aesthetically trained education students now teach throughout the Bronx and are involved themselves in integrating the arts into their own teaching.

Unit faculty have also formed collaborative relationships with colleagues in other divisions at Lehman.  In 2001, CUNY was accepted as a member of the National Network for Educational Renewal (NNER).   Since that time unit faculty have continued to be involved in the work of the NNER through joint presentations with public school partners and liberal arts faculty as evidenced by conference programs.    


 Through on-going collaborative programs, the unit works with our partners toward our common goals:  to prepare beginning teachers and counselors and provide opportunities for continuing professional and leadership development throughout a teaching or counseling career.  Likewise, our teaching is informed by interaction with our community and school partners.  We see the basis for collaboration as mutual respect, caring, and reciprocal learning; we all learn from each other.  As a teacher and counselor preparation community, we ask teachers and practitioners to work alongside our faculty in the college and in the schools.  

Unit Evaluation of Professional Education Faculty Performance

The unit systematically and comprehensively evaluates faculty performance in teaching, scholarship, service, collaboration, and leadership in compliance with policies and procedures outlined in the Agreement between the City University of New York and the Professional Staff Congress/CUNY.  The purpose of faculty evaluations is to “encourage the improvement of individual professional performance and to provide a basis for decisions on reappointment, tenure and promotions.”  Faculty evaluations are based on total academic performance with special attention to teaching effectiveness and including:  classroom instruction and related activities; administrative assignments; research; scholarly writing; departmental, college, and university assignments; student guidance; course and curricula development; creative works in individual’s discipline; and public and professional activities in field of specialty.  Annual performance evaluations for 2002-2007 are available in faculty files housed in each department office.

Teaching Evaluations
Non-tenured and non-certificated faculty members, including adjuncts, are observed for a full classroom period at least once during each academic semester.  Tenured faculty may be observed once per semester.  Responsibility for the observations resides with the Personnel and Budget Committee (P & B) within each academic department.  Each departmental P & B designates a panel of faculty observers.  Within one week of the observation, the observer shall submit through the department chair to the P & B a written observation report.  The report is then considered by the P & B in its overall evaluation of the faculty member.  Within two weeks after receiving the written observation report, the department chair schedules a post-observation conference with the faculty member and the observer.  After the post-observation conference, the P & B representative submits a written record of discussion to the department chair.  After ten semesters of teaching, observations of adjuncts are conducted at the request of the departmental chair or the adjunct.  In addition to classroom observations, students complete a faculty/course evaluation for each course.  The results of these evaluations, including written comments, are shared with faculty members for the purpose of instructional improvement and professional development.  These observation reports are available for 2002-2007 in faculty CV files housed in each department office.

Annual Evaluations
At least once each year, all faculty, except tenured full professors, have an evaluation conference with the department chair or a designee assigned by the chair.  Tenured full professors may be evaluated.  During the annual evaluation, the faculty member’s total academic performance and professional progress for that year are reviewed using the nine categories listed above.  Included in that evaluation is the faculty member’s accomplishments in teaching, research, and service.  Within ten days after the conference, the chair or assigned member of the P & B prepares a written record of the conference for inclusion in the employee’s file.  If the written record states that the employee’s performance is not satisfactory, the employee may request permission to appear in person before the departmental P & B.  After four semesters of teaching, annual evaluations for adjuncts are held at the request of the adjunct or the departmental chair.  

Unit Facilitation of Professional Development


The college and unit encourage and provide support for all faculty to be lifelong learners.  As our conceptual framework states, we are engaged as teacher and counselors educators in a “life-long inquiry into teaching and learning.”  To encourage this disposition among our faculty and to model it for our candidates, the Division utilizes a variety of opportunities, including a lecture series, a division-wide mentoring programs, tax levy funding for individual professional development, Research Foundation funding to supplement the tax levy funds, technology support, Title V activities, and Writing Across the Curriculum (WAC) workshops. 
Lecture Series

Since 2002, the unit has sponsored a division-wide professional development activity each semester as part of the Division of Education Lecture Series.  Originally funded by Draddy funds, the events for the past four years have been funded from divisional and college funds.   Prior to the beginning of each academic year, the Divisional Council identifies areas of interest and potential speakers based upon expressed needs of faculty and candidates.   Includes as evidence is a list of events and number of participants.   Adjuncts and part-time faculty are invited to participate in all of the professional development activities.   To encourage such participation, the university implemented a policy requiring 15 professional hours for adjuncts teaching 90 hours or more.   In exchange for the added compensation, adjuncts are expected to use the time for professional development. 
Research and Writer’s Group

In light of the tenure and promotion needs of junior faculty to demonstrate high levels of scholarship, achieve strong publication records, and develop successful proposals for extramural funding, the unit began the Research and Writer’s Group three years ago.  Under the leadership of the Associate Dean, the Group provides a structure and a process for mentoring faculty by providing a forum for: (1) the presentation of ideas and drafts of developing manuscripts for the purpose of securing feedback; (2) the dissemination of information regarding opportunities for presentations at professional conferences and requests for manuscripts for edited books and thematic journal articles; and (3) the promotion of collaboration of faculty from across departments and disciplines in education.  Agendas, faculty work products, and works disseminated are available in the Exhibits Room.

Travel and Related Support for Professional Conferences

Faculty are encouraged to participate in and present at professional development meetings.  Faculty members who present at conferences have access to limited travel funds through the PSC-  comparable to those in other divisions through PSC-CUNY.  Excluding the amount allocated for the Dean’s travel, Table 5.1 shows the commitment of the Division of Education to supporting faculty development, including travel, lodging, and registration fees, through reallocation of OTPS (Other Than Personnel Services) and RF (Research Foundation) funding.   Conference programs listing faculty presentations are available in the Exhibits Room.   

Table 5.1

Summary of Expenditures for Faculty Participation in Professional Conferences

Fall 2002-January 23, 2007

	Year
	OTPS
	Research Foundation 
	Total

	2002-2003
	6,790.36
	17,019.00
	23,809.36

	2003-2004
	24,040.88
	4,593.37
	28,634.25

	2004-2005
	31,970.22
	7.076.04
	39,046.26

	2005-2006
	22,280.31
	2,267.54
	24,647.85

	2006-January 23, 2007
	6,645.08
	268.56
	6,913.64

	Total
	91,726.85
	31,224.51
	123,051.36


The PSC-CUNY also provides support for faculty professional development.  These funds are allocated to each division.  Faculty members are notified of the availability of funds and are encouraged to submit an application for funding.  Once all applications are received, the Divisional Executive Council, consisting of the three academic chairs, then determines how to allocate the funding.  For the past five years, the allocation has been divided equally among the applicants.  Table 5.2 shows the total allocation for PSC-CUNY the Division of Education.  A complete list of reimbursements by faculty and department is available in the Exhibits Room.
Table 5.2

Summary of PSC-CUNY Travel Allocation and Reimbursements, 
Fall 2002-Spring 2007

	Year
	Total Allocation
	Total Reimbursement

	2002-2003
	5,114
	4454.50

	2003-2004
	5,855
	4,174.26

	2004-2005
	5,128
	5,127.80

	2005-2006
	4,596
	4595.45

	2006-2007
	4.945
	To be dispersed

	Total
	25,638
	18,352.01


Technology Support
Each faculty member has hardware and software sufficient to support their teaching, research, and service activities.  Faculty, likewise, have access to professional development activities that support their use of the various types of technologies.   Examples of college-wide support include BlackBoard training sessions and incentives for faculty to develop on-line courses, including reassigned time and/or stipends.   To support the college-wide efforts in support faculty use of technology, the unit hired a full-time instructional technology specialist  whose primary responsibility is to work closely with unit faculty to integrate technology into their courses.  This position is in addition to another full-time staff member who offers technical support to unit faculty.  One of the first priorities for instructional support has been to offer a series of sequential training sessions on the use of Smart Boards (with equipment provided as part of a FIPSE award).   Technology training opportunities for faculty are posted on the Division of Education website under “Upcoming Events.”  
Title V
Lehman College continues to participate in a Title V project with Bronx Community College as its partner. At the heart of this project is the Center for Teaching Excellence (CTE) located on the Bronx Community College Campus.  For the past five years, the CTE has been offering faculty development mini-courses in Metacognitive Strategies to Enhance Reading, Writing and Thinking, in Content & Web-Enhanced Instruction, and in Action Research. Lehman Faculty has taken advantage of these offerings and the representation of faculty members from the Division of Education has been the highest from across our campus.  In 2005-2006, the faculty development liaisons for this project developed a second summer action research offering dedicated to the study of aesthetic education and its integration in both education and content courses.  Through this offering alone, some 10 faculty members from the Division of Education participated and they are involved in conducting research in their Lehman classes.  A volume which includes faculty papers on their application of strategies learned to improve student performance is anticipated in June 2007. Additional information about Title V and its impact on unit faculty is available in the Exhibits Room.  

Writing Across the Curriculum (WAC)
The Writing Across the Curriculum (WAC) program integrates its work with not only the academic departments and programs but also with a number of general education efforts, including the Freshman Year Initiative (FYI) and interdisciplinary LEH courses.   One of the professional development activities available to college faculty is the Faculty Specialists program, a two-semester initiative designed to help faculty across the disciplines create writing intensive courses.  Since 2000, a total of 12 unit faculty has participated in the WAC training.

STANDARD 6:  UNIT GOVERNANCE AND RESOURCES

The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources f or the preparation of candidates to meet professional, state, and institutional standards. 

Unit Leadership and Authority

The responsibility for academic programs at Lehman College is shared among four divisions:  Division of Adult and Continuing Education, Division of Arts and Humanities, Division of Education, Division of Natural and Social Sciences. The Dean of the Division of Education is the unit head and has authority over all teacher and counselor education programs.  The Certification Officer, reporting directly to the Dean of Education, recommends all candidates, both initial and advanced, for certification upon verification that they have met all program requirements, thus ensuring that they have also met state and national standards  

The Provost and Vice-president for Academic Affairs and the other three divisional deans acknowledge the leadership role of the Division of Education within the Professional Education Unit and support that unit’s authority in the Deans’ Council, the College Personnel and Budget Committee, the College Senate, and all other governance bodies within the university and college structure.   Five committees with key roles in the development and implementation of professional education programs are the Professional Development School Executive Committee, departmental curriculum and/or personnel and budget committees, the Lehman College Undergraduate Curriculum Committee, the Lehman College Graduate Studies Committee, and the Lehman College Senate.  


The Professional Development School Executive Committee is chaired by a faculty member and includes college faculty and administrators and public school faculty and administrators.  The mission of the committee is to discuss issues of field practice and student teaching and to propose solutions to areas of concern.  In its monthly meetings, the committee makes recommendations for education policy in the areas of clinical practice and reports these recommendations to the unit for follow-up. Departmental curriculum committees and/or personnel and budget committees are the originating source for all curriculum additional and changes and consist of both faculty and candidates.  Once recommendations are approved by the department, they make their way through the established routes of approval to either the College Undergraduate Curriculum Committee or the Graduate Studies Committee, both of which have representatives from all three academic units involved in the approval processes.  Recommendations then go the College Senate, the University Senate, and to the CUNY Board of Trustees.  Those items requiring approval by the New York State Education Department then go to that office for final approval or registration.  

Information about courses, requirements, policies, student and support services, and other pertinent information is available to candidates through multiple sources, including the college and Division website, printed catalogs; Smart Catalog, on-line dynamic graduate and undergraduate bulletins; postings throughout the unit; e-mails to candidates; and one-on-one advising.  The college recently adopted DegreeWorks as the primary tool for informing all Lehman students, including candidates enrolled in initial and advanced programs, of their progress toward degree completion.  Information is currently being scribed with fall 2007 as the target date for full implementation.  

Unit Budget

Since CUNY operates under a Board of Trustees and a Chancellor, principal funding for Lehman comes in the form of legislative appropriations resulting from gubernatorial recommendations and is enrollment-driven.  Using anticipated expenditures for the current year as baseline data, college administrative officers determine in the spring of each academic year the projected needs of the college for the upcoming academic year.  They consider such matters as salaries for personnel presently on staff, anticipated contractual increases in salaries, numbers of positions needing to be filled, estimated needs for part-time clerical help, estimated needs for adjunct faculty, estimated needs for other personnel, and estimated needs for supplies and equipment.

At the central office, Lehman's budget request is put together with the requests from the other units within CUNY, a budget request for the university as a whole is compiled, and a hearing is held on the university's request before it is voted on by the CUNY Board of Trustees.  If approved, it is then submitted to the state.  The budget is an appropriation to the university, with both dollars and positions designated for Lehman College, plus a lump sum appropriated to the university for allocation to the colleges at the discretion of the Chancellor to meet specific needs of colleges.   The college administration provides information on the budget to the Budget Committee of the Lehman Senate and the Budget Sub-Committee of the College Committee on Faculty Personnel & Budget, both of which are part of the college governance structure.  The budget allocation for academic programs is in part determined by the cases the Deans make for their respective departments.   

The unit head has successfully pursued the resources necessary to deliver high quality teacher and counselor education programs.  As additional evidence that the unit receives a proportionate percentage of funding, both tax levy and external, Table 6.1 presents an overall picture of institutional and unit resources from 2001-2005.
Table 6.1
Comparison of Institutional and Unit Funding, 2001-2005
	Year
	Institutional Budget
	Professional Education Budget 
	Additional Institutional Funding from External Sources
	Division of Education Portion of External Funding

	2001-2002
	$65,216,164
	$3,492,369
	$14,401,054
	$8,487,000

	2002-2003
	$112,451,003
	 $1,533,990
	$18,479,403
	$9,081,309

	2003-2004
	$72,742,306
	$1,772,848
	$16,595,411
	$7,518,092

	2004-2005
	$76,969,193
	$1,915,878
	$22,429,919
	$7,834,920


As noted in the Standard 5 discussion, faculty are encouraged to participate in and present at professional development meetings.  Faculty members who present at conferences have access to limited travel funds through the PSC- CUNY comparable to those in other divisions through PSC-CUNY.  Excluding the amount allocated for the Dean’s travel, Table 6.2 provides evidence of unit support for professional development through reallocation of OTPS and RF (Research Foundation) funding.  CUNY Compact I also provides support for faculty professional development with an additional allocation of $3,000 to the unit for the current year.  Since this has not yet been expended, it is not included.   

Table 6.2
Summary of Expenditures for Faculty Participation in Professional Conferences

Fall 2002-January 23, 2007

	Year
	OTPS
	Research Foundation 
	Total

	2002-2003
	6,790.36
	17,019.00
	23,809.36

	2003-2004
	24,040.88
	4,593.37
	28,634.25

	2004-2005
	31,970.22
	7.076.04
	39,046.26

	2005-2006
	22,280.31
	2,267.54
	24,647.85

	2006-January 23, 2007
	6,645.08
	268.56
	6,913.64

	Total
	91,726.85
	31,224.51
	123,051.36


Personnel

The unit has sufficient full-time and part-time faculty to deliver quality programs leading to both initial and advanced certificates.  Workload of faculty is governed by the Professional Staff Congress-CUNY (PSC-CUNY) contract.  As noted in the 2002-2007 contract, faculty are required to teach 21 semester hours a year or the equivalent.  Since Lehman does not distinguish between undergraduate and graduate faculty, the 21-hour workload applies to all full-time, tenure-track faculty.   On file in the Exhibits Room are workload documents by department and by faculty for the past five years, including teaching and all reassigned time.  Faculty workload assignments are made by the department chair in consultation with the faculty.  Requests for exceptions to the policy, include course overloads, must be approved by the Departmental Faculty and Budget Committee and signed off on by the Dean.  

Faculty who serve as advisors, program coordinators, PDS liaisons, or directors of special programs receive compensation via reassigned time for those duties.  In addition, faculty may apply for workload adjustments for special projects, including the development and delivery of on-line courses and research initiatives.  Faculty who serve as student teacher or internship supervisors are compensated at a 2.1 ratio.   The PSC-CUNY contract also provides for 12 hours of reassigned time for research for new faculty hired prior to fall 2006.  Effective fall 2006, new hires receive 24 hours of reassigned time over a five-year period.  The new provisions correspond to the an extended tenure clock in CUNY from five to seven years.

The workload of part-time faculty is also governed by the PSC-CUNY contract and is limited to nine (9) credit hours/semester.  Part-time faculty with six (6) or more contact hours at the same college are compensated for one (1) additional hour/week to engage in professional assignments related to their academic responsibilities.  In some instances, part-time faculty exceed the nine-credit assignment in a semester and must apply for a waiver from CUNY to teach more than nine hours.   Part-time faculty must be approved on a semester-by-semester basis by the appropriate departmental Personnel and Budget Committee.   During the initial appointment and reappointment processes, part-time faculty are informed about our LUTE Conceptual Framework.  During the semester of teaching, they engage in informal sharing teaching and learning strategies in a variety of settings including departmental meetings and divisional retreats such as a January 2006 retreat for part-time faculty.  The purpose of the retreat was to review administrative procedures, to discuss the LUTE framework and the ways in which adjuncts integrate this into courses and related field experiences, and to provide time for the part-time faculty to meet with department chairs and program coordinators faculty to discuss departmental-specific expectations.   A review of the part-time faculty hired each semester will indicate that many are “long-term” and have taught for a given department(s) in excess of five years, adding stability and coherence to our programs and courses.
The Division employs five full-time support staff, three part-time staff, one full-time technician funded by the Student Technology Fee, one Instructional Technology Specialist funded by CUNY Compact I funds, and four Higher Education Officers (HEO).  Included in the HEO series is the Executive Assistant to the Dean, the Certification Officer, and the Professional Development Network Coordinator.  The Dean’s Office is currently searching for another full-time staff member to fill an existing vacancy.  Supported by external funds is the Teaching Fellows Directors, a Coordinator of Special Projects, and an NCATE Assistant.   Departments housed in other divisions(including Art Education, Music Education, Health Education, and Speech Language Pathology) also have a full-time secretary to assist with day-to-day operations  All departments employ work study students with the number varying from one semester to the next.  Overall, the number of full-time and part-time staff is sufficient to deliver our programs and to offer support services for candidates, although adjustments in workloads and responsibilities have occurred to ensure that this is the case.

Unit Facilities

The Division of Education, including the Office of the Dean, is housed in Carman Hall.  Faculty in the three academic departments maintain offices in Carman and teach the majority of their courses in that building.   The unit also has four computer labs in Carman.  Classroom and lab facilities are more than adequate for effective course delivery.  The most commonly used classrooms have wireless Internet access and permanently installed projectors/screens.  Faculty offices are also adequate, although are shared by two faculty members.  When faculty do share offices, each one has his/her own computer, Internet access, phone line, and other equipment and supplies.  

Specialized spaces include a new Counselor Education Lab in Carman Hall, a Speech-Language Disorders Clinic in the Speech and Theater Building, and music labs/rehearsal spaces in the Music Building.  Each space is well-equipped with up-to-date technology to promote teaching and learning.  During the spring 2007 semester, the Education Library  was moved to a larger, more accessible space within the Leonard Lief Library. Our partner schools  also provide additional facilities that support the teaching and learning of our faculty and candidates.   

Unit Resources including Technology


The unit has sufficient tax levy and external funding to support the development, delivery, and evaluation of its programs and activities.  As noted in the various editions of the Collaboratives Booklet, much of our work is supported by grants and other awards.  Our faculty and staff have also been successful in renewing awards, as well as in obtaining new ones.  To assure continuity of programs supported by external funding, our faculty  work closely with the Lehman College Office of Grants and Contracts to identify additional sources of funding and to submit well-developed proposals.  

As evidenced by the College Instructional Technology Strategic Plan, technology resources that support faculty and candidates are a priority.  On July 1, 2006, the college created the position of Vice President (VP) for Instructional Technology and appointed an Acting VP for the current year.  A search is currently underway to fill this position.   Serving as advisories to the VP are two key committees:  Technology Oversight Committee and Student Technology Fee Committee.  Academic deans, faculty, and students sit on both committees, thus ensuring campus-wide discussions and fair and consistent allocations of resources.  

Unit faculty and candidates utilize a variety of technologies in their teaching and learning, including BlackBoard, SPSS, and portable SmartBoard technologies.  Using Student Technology Fee funds, the unit has purchased mobile carts with computers, portable SmartBoards.  Faculty and staff also have opportunities to participate in college-wide and divisional workshops to increase their knowledge of technology and support its application in the teaching.  Examples include beginning and advanced use of BlackBoard and SmartBoards.  Information about these events are posted on the Division of Education website and are also distributed electronically through college e-mail.  Evidences that faculty participate in and use the technologies include references in syllabi, attendance lists, and class observations.

The UAS is supported by appropriate technology and staff.  The Certification Database is managed via ACCESS and is maintained by a staff member in the Dean’s Office.  Other components of the UAS, including survey results, field work analyses, and candidate ratings, are supported by a NCS Pearson OpScanner and software.

The Leonard Lief library continues to be a significant resource for professional education candidates and faculty as indicated by the Lehman College Library website.  The Lehman College Library is housed in a modern four-story building located adjacent to the Concert Hall. The Library is equipped with a fully automated CUNY-wide catalog and circulation system, electronic databases and Internet workstations. The open stack book collection, with a capacity of 600,000 volumes, now contains 530,000 books and is supplemented by 500,000 microform items. The Library subscribes to 1,500 periodicals and is a designated depository for state and federal government documents.  On-line and/or  print databases include Academic Search Premier, Children’s Literature Database, Communication and mass Medic Complete, Education:  A Sage Full-Text Collection, Education Full-Text, Education Resources Information Center, ERIC, Education Statistics at a Glance, MathSciNet, Mental Measurements Yearbook, and Primary Search.   

To better meet the needs of our candidates, for increased accessibility, and for additional space for resources, the Education Library holdings were recently moved from one floor to a larger space on another floor.  Also as evidence of the Library’s commitment to and collaboration with the unit, a full-time “Education Liaison” is assigned to the unit on a full-time basis.  Examples of how resources are maximized include scheduled instructional sessions for education classes on how to use databases, how to use Interlibrary Loan, and how to access resources from a remote site.
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